ABSTRACT
CURRICULUM FOR PREACHING
IN THE NORTH CAUCASUS BIBLE INSTITUTE
by
Vitaliy Bak
The purpose of this study was to design curriculum and teach a course in
advanced homiletics for a group of Master of Arts (MA) in pastoral ministry students in
the North Caucasus Bible Institute in Prokhladnyy, Russia, in order to increase their
understanding of the theory and practice of preaching, to improve their integration of
homiletical theory into the students’ practice of preaching, and to evaluate the
effectiveness of the training.
The curriculum examined theology of preaching, the role of the preacher, the role
of the Holy Spirit in preaching, the principles of biblical interpretation, preparation,
communication, reflection, and preaching as spiritual formation discipline.
The course took place as a weeklong event with eight fifty-minute presentations
every day. Fifteen MA level students participated in the class and submitted all the
requirements for successful completion of the pre- and post-class assignments, in addition
to active participation and work during the time of the training event.
This study provided several significant contributions for teaching homiletics in
the context of the Russian Baptist Churches. From one perspective, the course built upon
their unique theology of preaching, the practice of extensive use of lay preaching and
resulting lack of time for sermon preparation, and high occurrence of the extemporaneous
preaching. From another perspective, the course utilized the contemporary pedagogical

principles for curriculum development. Seeing the process of sermon preparation and the
event of preaching as a spiritual formation practice together with consistent use of
reflection provided a greater level of integration of homiletical theory into the practice of
the participants’ preaching.
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CHAPTER 1
PROBLEM
Introduction
In the summer of 2008, I reached an agreement with a Baptist Bible College in
Russia to teach a course in homiletics. Located in a strategic area of the Russian part of
the Northern Caucasus, the North Caucasus Bible Institute (NCBI) is the only Baptist
degree-granting educational venue in the region. Accredited through the Euro-Asian
Accrediting Association (EAAA), the college has offered a Bachelor of Theology
curriculum until recently. The Bible college was planning a Master of Pastoral Ministry
program, beginning in the fall of 2009. The director of the college offered me an
opportunity to teach a class in homiletics in this new program, including writing a
curriculum for the class.
Theological education in Russia has made great progress since the early 1990s
from almost nonexistent to a variety of theological schools. Most of the schools have
been founded in Moscow, St. Petersburg, and other large metropolitan areas, leaving the
peripheral areas of the country without local access to theological education. These
theological schools have already produced many graduates with various levels of degrees,
from diplomas or associate level to Master’s-level theological degrees. Unfortunately,
because of the economic hardships and unique Russian evangelical custom of not paying
the pastor, most of the people with degrees in theology do not work in a church but earn
their living elsewhere. In spite of this harch reality of life, they participate actively in
their churches’ ministries and preach often. Such a lifestyle creates a hazard of not
spending enough time in sermon preparation and delivering sermons without focus and

Bak 2
precision. Preachers who received theological training have been taught how to prepare
sermons, and they have the necessary theoretical understanding and skills to prepare good
sermons, but many of them do not find time or initiative to use their hermeneutical and
homiletical skills in the actual delivery of their sermons.
Initially, the leaders of the college asked me to prepare three classes that would all
concentrate on the narrow, advanced-preaching issues, such as preaching on the various
genres of the Bible, using creative approaches in preaching (first person narrative
preaching, use of drama in the sermon, and other alternative contemporary sermon types),
and bridging the gap between the biblical world and contemporary audience. I suggested
having at least one general overarching class in homiletics and allowing two other classes
to be more specific and focused. My rationale for presenting a general class in what I
term advanced homiletics was to provide an opportunity for refreshing and strengthening
material received on the bachelor’s level and to allow students who came from various
colleges to have a better grasp of general issues related to the subject of preaching. In
addition, such an approach helped to provide a better integration of the students’ previous
knowledge and ministry experience with new material.
In teaching the course in preaching, I wanted to address this problem of
incongruity between the theory and practice of preaching. While I planned to expand the
students’ understanding of the theory of preaching, I wanted to make a focused effort on
helping the students to integrate their theory and practice of preaching. I saw two areas of
the sermon preparation and delivery as particularly important in achieving this integration
of theory and practice. The first area was having a good grasp of the message of the
biblical text, presupposing sufficient exegetical work on the text. The second area was the
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process of communication of the ancient text to the contemporary audience, requiring
adequate knowledge of the audience and the principles of communication and
contextualization. My emphasis on integrating theory and practice of preaching imposed
such a strategy in my teaching—providing enough theoretical explanation together with a
variety of practical assignments and exercises in order to help the students make greater
practical use of their skills and knowledge.
Purpose
By providing a one-week course in preaching for the students of the North
Caucasus Bible Institute designed to expand and integrate the students’ knowledge of the
theory and practice of preaching, the purpose of this study was to determine the effect of
the training event on the students’ practice of preaching.
Research Questions
I have identified three research questions in order to evaluate the effectiveness of
the ministry intervention project.
Research Question #1
How did the participants’ theoretical understanding of preaching influence their
practice of preaching prior to the training session?
Research Question #2
How did the training event change the participants’ integration of the theory and
practice of preaching?
Research Question #3
What was the participants’ learning experience through the course?
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Definition of Terms
Preacher is a term that has a different meaning in this study from a common
Western understanding. Most Protestant denominations reserve the term preacher for the
ordained ministers primarily. While preaching is one of the major pastoral tasks, the
Bible does not reserve preaching to ordained ministers only. Such a position shows that
any member of the body of Christ can be a preacher, and the congregation can utilize
both ordained ministers’ preaching as well as the non-ordained church members who
know the Bible and have a good testimony of their Christian lives.
Integration of the theory and practice of preaching is one of the goals of this
study. To achieve an appropriate level of integration, a preacher needs to apply all
homiletical tools to the construction and delivery of the sermon through all its stages. The
challenges of life and the overall busyness of life sometimes make the process of the
adequate sermon preparation challenging, and some preachers can occasionally choose to
bypass the hard work of following all homiletical rules of sermon composition and
simply preach unprepared. However, in spite of the difficulties of life, every preacher
should seek to integrate the homiletical theory into the practical work of sermon
composition and delivery.
Relevant preaching is the concept that has been used by many people for different
purposes. In this study, relevant preaching speaks about the ability of the preacher to
relate to the audience on at least two different levels. First, the preacher selects an
appropriate text from the Bible to address a particular issue of concern in the
congregation. Second, the preacher can communicate the ideas and concepts flowing out
of the analysis of the biblical text in the manner that is culturally appropriate and
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sensitive. Thus, relevant preaching is both exegetical and contextualized; however,
relevant preaching has a function larger than a simple biblical patch applied to cover
specific problems in the life of a congregation. Relevant preaching is a prophetic
response of a preacher to the struggles of the community that has at least three
constituents: God, God’s people, and God’s messenger. To address the problem
prophetically, God’s messenger ought to make sure that the trouble among God’s people
receives treatment from the whole character of God, illumined by the Word of God.
Communication is a widely used concept today that has lost some of its original
meaning of having or achieving common connection and understanding. To communicate
became simply a synonym of to speak in contemporary English, and this concept
represents often a one-way transfer of information. However, as the original use of the
word suggests, communication is the process of achieving common understanding
between the parties involved in the process. The word communion, coming from the same
Latin root, underlines the principle of achieving the common ground rather than simply
transferring information. This understanding of preaching as communication highlights
the idea that preaching is not simply speaking but is a process in which the common
ground between the preacher and the listener emerges. This common ground becomes an
event in which the brokenness of humanity is healed by God’s grace. Thus, preaching is
not about extracting information from the text of the Bible but an invitation to engage
everyone in a creative process in which the Spirit of God involves the preacher and the
listeners at the same time to change minds and hearts of the whole gathered community.
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Ministry Intervention
I designed a one-week course in preaching and presented it to a group of twenty
students in the North Caucasus Bible Institute in 7-13 December 2009. My teaching
sessions included practical exercises and assignments during the class time as well as the
pre-class and post-class assignments to provide a practical framework in which the
students could integrate their theory and practice of preaching. Pre-class assignments
included completion of the entire textbook reading and bringing a sermon for the class
discussion that was recorded on video in the student’s context of ministry. During the
classes, in addition to presenting theoretical material on sermon preparation and delivery
and participating in the practical exercises, we watched and reviewed all sermons with all
participants and provided critique about the sermons’ structure and delivery. To provide
consistent and fair critique, the students used sermon evaluation forms that followed the
criteria for evaluation established in the textbook. I had the students finish their daily
studies by completing a reflective journal, asking three questions: “What have I learned
today?”; “How will this help my preaching?”; and, “How does this change my perception
about preaching?” Students completed these journals every evening, and we began every
morning’s classes by all students sharing their reflections. In addition to the students’
journaling, I wrote my own journals to provide my personal observations about the
students’ reactions and comprehension of my teaching. I evaluated the effectiveness of
the training event by conducting the pre- and post-intervention quantitative
questionnaires about the students’ integration of the theory and practice of preaching. In
addition, the post-class assignments for students provided eight reflective journals, each
with one prompt for the duration of eight weeks and one final recorded sermon after the
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completion of the journals. Students turned in their post-class assignments by the end of
the eight weeks after the class.
Context
The training event took place in the building belonging to the Central Baptist
Church in the city of Prokhladnyy in the Northern Caucasus region of Southern Russia.
The last decade of the twentieth century brought many political, economic, and social
changes into the outlook of this part of the world that used to be dominated by the
Communist ideology. With the collapse of the Soviet Union and the process of
democratization of Russia and other post-Soviet countries, people find themselves in the
middle of the drastic changes of the pluralist and globalized world. Southern Russia,
especially the Northern Caucasus, is a region with a very diverse ethnic, religious, and
cultural makeup. Several nations in the Caucasus region trace their history thousands of
years in the past. The number of ethnic groups and languages reaches about one hundred
cultures. Many Christian groups represented by the ancient traditions of the Russian
Orthodox, Georgian Orthodox, Armenian, and Protestant evangelical churches exist close
to the Muslim congregations.
The North Caucasus Bible Institute belongs to the denomination of Evangelical
Christians-Baptists (ECB), and all the students came from that context. While ECB
connects and cooperates with the larger international Baptist community, this
denomination has a unique history and theology different from the other Baptists in some
respects. For example, ECB is Arminian in its theology, pacifist and nonresistant in its
relations within the society, and while not completely sacramental, its understanding of
communion and baptism has an element of mysticism. This difference in theology from
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other Baptists of the world developed out of the ECB’s close association with the
Mennonite community, which gave birth to the evangelical Christian movement in the
Russian Empire in the 1870s. The Anabaptist principles influenced not only the ethics but
also the ecclesiology and practical theology of the ECB, making the ministry in the
church a matter of communal work and not a project performed by a professional. Thus,
from the Anabaptist understanding of believers’ church, preaching is not the matter of
pastoral activity only; it can be performed by anyone in the congregation who has the gift
of the Holy Spirit and the evidence of a changed life.
Only men participate in the pastoral and the preaching ministry in the ECB
congregations. Women play a very important role in church education and other
functions but historically and theologically preaching and pastoral ministry belonged to
men exclusively. One or two exceptions to this rule existed in the 150 years of the ECB
existence, in which a female was an evangelist and spoke from the pulpit. However, the
rule for only males preaching is still in place even today in the ECB churches.
Methodology
In my evaluation of the effectiveness of the ministry intervention project, I used
the triangulation mixed-methods design tools. John W. Creswell calls this method the
concurrent triangulation approach (213). Using such a method means that I have
collected the quantitative and qualitative data concurrently. All of my students
participated in the pre- and post-intervention quantitative questionnaires to measure the
students’ self-reported evaluation of their integration of their theoretical knowledge into
the practice of preaching. The participants also used short reflective journals as they
prepared to deliver their sermons in the context of their ministry and to record on video
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one sermon after completing the series of reflective journals. The students practiced
reviewing their sermons by bringing for the class discussions their prerecorded sermons
from their contexts of ministry. To evaluate the sermons, we used the sermon evaluation
form that I designed for the class. The students also practiced reflective journaling
throughout the duration of the class, completing every day’s class by answering three
reflections: “What have I learned today?”; “How will this influence my preaching?”; and,
“How does this change my perception about preaching?”
Participants
The participants of the study included all twenty-two students accepted into the
Master of Arts (MA) program in the NCBI who registered for the class in preaching. For
this study every student received and was asked to complete and return the pre- and postintervention quantitative questionnaires at the beginning and the end of the classes.
I presented my lectures in Russian to the group of twenty Master of Arts in
pastoral theology students, all working in various church and parachurch ministries. The
students admitted to the master’s degree program have earned their Bachelor of Theology
degree. This level of preparation means that they have reached the amount of material
and knowledge of the Bible and ministry typically offered on the MDiv level in North
American theological institutions. In regard to my subject, they had already had several
classes in preaching before beginning their master’s degree program.
Instrumentation
The instruments that I used for the study included the questionnaires and
reflective journals. All students participated in the pre- and post-training questionnaires in
which they shared the extent of their theoretical knowledge of homiletics and the extent
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of integration of their theoretical knowledge about preaching into their practice of
delivering sermons. The second piece of this mixed-design study was a qualitative
instrument involving the use of reflective journals. I asked the students to write eight
journals in which they reflected on particular aspects of sermon writing and delivery after
the training event.
Variables
The independent variable in my project was the training event that included the
assigned reading, class lectures, reflection journals, and completion of the practical
assignments. The dependent variables were the changes in attitudes and practice of
preaching that the students exhibited through their greater comprehension of the
homiletical theory and their observed and self-reported competence in preaching. The
intervening variables for this study were the intensity and length of the students’
preaching experience, their education level, their awareness of the culture of their
congregations, and their congregational context or the outside culture in which their
churches function. Their skills in speech design and delivery, including their linguistic
abilities, potential speech impediments, and particular cultural conventions about speech
eloquence, are significant components of the intervening variables as well.
Data Collection
Four months before the training event, I asked the college administrator to send
me a list of students participating in the preaching class. Then each student received a
unique code to minimize my personal bias on the results of the study and to provide
better protection and anonymity for the subjects. On the first day of class, I asked the
students to complete the pre-training questionnaires, and I gathered the questionnaires
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after their completion. On the last day of class, I distributed the same coded
questionnaires to the students, asking them to complete them and submit them to me. The
final assignment for the students was to write eight journal entries, reflecting on the
various issues connected to the different stages of the sermon preparation and delivery. I
e-mailed the journal questions to the students every week and asked them to respond with
their reflections within thirty-six hours after receiving the prompts.
Data Analysis
After collecting the questionnaires, I analyzed the quantitative part of the data to
have a general understanding of the students’ perceived changes in their integration of the
homiletical theory into their practice of sermon delivery. I calculated the change scores
for each item on the quantitative questionnaires. When I collected the journals, I analyzed
the journals using content analysis to identify major themes and to see the changes in the
students’ ability to integrate better the homiletical theory into the practice of preaching.
Generalizability
This study can be replicated and used in other Baptist theological schools in the
former USSR without major changes. The use of the material in other contexts may be
challenging. The culture, language, and social setting of the Russian Baptist churches are
very different from the West. While advancing globalization has altered some of the
cultural uniqueness, in many ways Russia remains a different society. Some principles
and ideas from the training event can be used in other settings with the necessary cultural
adjustments and translation of the material. This study and training event can be
replicated in other contexts and cultures provided that an instructor adjusts the curriculum
to correspond to the theological and contextual requirements of the subjects.
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Another potential area of generalizability of this study may lie in its highlighting
the theology that represents the grassroots movement of evangelical Christianity.
Evangelical Christians-Baptists came out of the historical Orthodox country as a reaction
and a protest of many people to the abuses of Christendom. Influenced by the pietistic
and Mennonite theologies of the strong congregational life and the concept of the
believer’s church, this movement has been in existence for almost 150 years emphasizing
the praxis-oriented life and the principle of the orthopraxy. According to Scot McKnight,
these and other principles characterize the emerging church movement. I believe that
many researchers in the missional church and the emerging church movement can benefit
from looking at the example of the church that challenged the Christendom in its own
cultural context and later remained alive in spite of the attempts of the Communist regime
to destroy it.
Ethical Considerations
I provided specific precautions in order to conduct ethical and considerate
research. I coded my students’ responses to the questionnaires and their sermon
recordings to keep my participants anonymous. I kept the materials received from
students in a safe place without disclosing that information to anyone.
Theological Foundation
The concept of the nature of God who wants to relate and speak to his people lies
in the foundation of this study. Preaching ministry has a great precedent in the Israelite
prophets of old who spoke God’s word to his people. The authority of the preacher and
the weight of the message that the preacher delivers lie not in the personality of the
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preacher but in the preacher’s and congregation’s assurance that God uses the person to
deliver his message to his people.
In Chapter 2, I provide my theology of preaching based on the biblical
interpretation of the nature and principles of prophetic ministry in the Old Testament. I
believe that the image of an Old Testament prophet captures best the essence of the
concept of a preacher in the Russian Baptist churches. As noted previously, Evangelical
Christians-Baptists have a unique theology combining common Baptist and Anabaptist
theologies. Such a combination is evident not only on the level of academic theology but
also on the level of many practical applications. Among many other issues that make
them different from their Western brothers and sisters even in the Baptist denominations,
one feature stands out most obviously and is often overlooked by the visitors from the
West. Worship services in the ECB churches are different from most American
evangelical worship services in length, content, and structure. A typical worship service
in a Russian Baptist church is two hours long (and often more), containing at least three
twenty-minute sermons by three different people, one of whom may be a pastor, several
congregational and choir songs, several congregational prayers (when the whole
congregation stands up or kneels for prayer and people are invited to voice their prayers
one by one), and several Christian poem recitals. As evident from this short list of the
worship service features, congregational participation is very active in the worship
service, including preaching in the services. The pastor of the congregation is not
expected to be a sole preacher and preach for all services. Such a difference in worship
services, and particularly in preaching, may appear to be peculiar for many Western
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visitors unless they take time and effort to understand the nature of this unique worship
experience.
The Evangelical Christians-Baptists come to such tradition in preaching and their
practice of worship services through a period of unique historical development. I know
their tradition and understanding of the worship service from descriptive sources as well
as from personal experience. Growing up in the ECB tradition and even graduating with a
Bachelor of Theology from an ECB seminary (Odessa Theological Seminary), I know
this tradition and theology from the inside.
The renewal movement that eventually led to establishment of the ECB happened
in the 1860s in four different locations in the Russian Empire within the same decade.
One of the most powerful of these four streams of renewal came from the region of
southern Ukraine. The Shtundists influenced the beginning of the movement, and they
came out of the German Lutheran and Mennonite groups, whose colonies were spread in
that region. Many people in the Lutheran congregations followed the New Pietism
movement, and many Mennonites left the traditional Mennonite congregations and
formed the Mennonite Brethren congregations. According to S. N. Savinski, an ECB
church historian, their former church groups persecuted the Shtundists as apostates and
the Russian Orthodox Church persecuted them later as a sect. Because of the close
connection to the Mennonites and pietists at their inception, ECB took many traits from
them, including Arminianism, pacifism, and active congregational participation in the
worship services.
Evangelical Christians-Baptists base their worship practices on various texts from
the Bible. Growing up I remember how the Baptists would engage in arguments with the
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Orthodox priests, who looked down on the practice of lay preaching or lay-led worship
services. The Baptists simply replied that the words lay or clergy are not in the Bible and
appealed to the texts speaking about the priesthood of all believers (1 Pet. 2:5, 9; Rev.
1:6; 5:10; 20:6), that the Bible is for all believers enlightened by the Holy Spirit and not
only clergy to read, understand, and interpret (1 John 2:27; John 14:16, 27; 1 Cor. 2:1013; 2 Cor. 4:6), and the gifts of the Holy Spirit are given not only to the formal ministers
but to all people of God (1 Cor. 12-14).
While many other evangelical Christians from the West could give similar
answers that they inherited from the time of the Reformation, in practice, most
evangelical churches have a gap between the laity and clergy. When I was ordained to the
pastoral ministry in a Southern Baptist Church, my certificate of ordination stated that I
was ordained to the ministry of the gospel. Quite often because of the evangelical
emphasis on the centrality of the Word in the worship service, the ministry of the Word
or preaching became associated with a sacrament. The idea of the sacrament has an
attractive draw because it helps to name a mystery of the wonderful cooperation between
the Word of God and the Spirit of God in the heart of a believer. However, the
sacramentality of the Word presupposes some level of the priestly authority for handling
of the Word in the event of preaching. Thus, only a priest can preach effectively. Such a
position, of course, is not without merit because of the expertise of the minister, who
becomes a professional preacher of the gospel, yet I do not see any biblical foundation for
such a position.
The issue of the whole church participation in the congregational life includes
also an aspect of worship participation. A congregation’s understanding of its role and
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self-perception reveals itself in the organization and implementation of the worship
services of that particular congregation. Darrell L. Guder refers to many contemporary
churches as “vendors of religious services and goods” (84). After observing many
worship services in a variety of contemporary settings, I agree with such an evaluation.
The connection to the vendor begins with the building structures that often resemble
malls. It continues to the common practice of large churches with professional staff for
all the needs, including worship participation, the layout and lighting of the sanctuary,
which often resembles a movie theater, and, finally, the evangelism practice that becomes
simply a matter of marketing a religious organization to the public. This model of
worship services and organizational structuring of the church can become a highly
successful and polished enterprise, yet on the deeper level it creates the image of the
worship attendees as users or buyers of the religious goods. People come to church once a
week to get some church just as they go to a grocery store to get a weekly supply of food.
This model is not a bad concept, especially if it works from the pragmatic analysis, yet
this idea is not a biblical model, and as Guder observes, “Members are ultimately
distanced in this model from their own communal calling to be a body of people sent on a
mission” (85). For many American large churches, the challenge remains to create an
atmosphere and a pattern for their members to become the body of the people sent out on
a mission from God.
As mentioned previously, the worship services and other elements of communal
life in the ECB congregations are different from the expert-led programs: The whole
body of Christ is called into participation in the worship services as well as into other
opportunities for service and communal life. While in the expert-led model, the pastor is
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the leading resident expert in the area of preaching, counseling, and leadership, especially
in the larger congregations, the ECB congregations are different. The role of a pastor in
the congregations is that of a father or a patriarch rather than the main preacher. All the
members of the congregation are equal workers in God’s vineyard, all having different
gifts and talents that they use for God’s glory. Pastors do not have to be the most eloquent
preachers, and in my experience I remember several pastors who were weak in their
sermons but had spiritual authority as guides and leaders of souls. Many talented, nonordained preachers supplied the lack of those pastors in the area of preaching. While the
expert-led model has a potential weakness in having too much showmanship, the sharedministry model’s weakness is sometimes a complete lack of performance; the entire
worship service may be unattractive to outsiders and uninspiring for the members of the
congregation. However, the greatest advantage of the shared-ministry model is a greater
level of congregational participation, the sense of real ownership, and the congregation’s
greater knowledge of the Bible than in the expert-led model.
Seeing the strengths and weaknesses of the typical worship concepts and
preaching, potential hazards and pitfalls for preparation and delivery of the well-built
sermons become obvious. Despite the challenges of life, the congregation needs to hear
the Word of the Lord from the preacher and the preacher must prepare for this great task.
The theological understanding of the shared preaching and ministry is further aggravated
by the simple fact that most of the ECB churches do not pay salaries to their pastors, and
many pastors and other preachers need to work elsewhere to support their families in
addition to much church work. Perhaps on the level of the collective subconscious,
people do not believe that they are in need of having the resident experts because they
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know how to take care of themselves spiritually. This idea may be another explanation
for the fact that the congregations with the shared-ministry model do not depend as much
on a sole preacher usually. However, the disadvantage of this model is the simple fact
that many preachers do not have enough time to prepare good sermons that will have
good exegetical analyses and solid exposition of the biblical text.
A carefully prepared and well-delivered sermon in the context of the ECB
churches may not be different at all from the end product found in the churches that use
one expert preacher who specializes in addressing that particular area of ministry. I
believe that expository sermons would work equally well in both contexts. While the
final version of the sermon delivered during the worship service may not and should not
be different in quality, both should exhibit careful exegesis and skillful implementation;
nevertheless, the preparation for the preaching is different. In most of the contexts in
which the pastor is a sole expert and authority on the handling the Word of God, the
pastors receive salaries from their congregations, and they often spend half of their
working time preparing for sermons. They have the necessary resources and time needed
for the successful preparation of inspiring sermons. In the ECB context, most of the
congregations still do not pay their pastors and, of course, the non-ordained preachers
cannot even think about having the leisure of spending fifteen or twenty hours a week for
sermon preparation. They simply do not have the time because they need to work
elsewhere to provide for their families.
This understanding of the challenges of sermon preparation in the ECB churches
directly influenced my pedagogy of teaching the course on preaching and the manner in
which I built this course. First, I understand that the students have received the basic
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knowledge of homiletics but do not always use those principles in their sermon
preparation. I reminded them of the importance of integrating the homiletical theory into
their practice of preaching and encouraged the students to see their sermon preparation as
a spiritual formation practice. A new book edited by Thomas G. Long and Leonora Tubbs
Tisdale influenced my understanding of preaching as a Christian practice. Taking their
perspective even a step further, I propose that sermon preparation is not just a technique
or a stage presentation in an attempt to get a point across but the process of engaging the
Word of God and being transformed by it personally to bring others into the prophetic
encounter with the living God. Second, I designed my class assignments and exercises to
help the students integrate their knowledge into practical use. During class time the
students used reflective journals to reinforce their learning of new ideas and the new
ways they could integrate them into their practice. Pedagogically, the use of reflection is
one of the best ways for adult learning. The final assignment included the use of such
reflective journals for the two months after the class, strengthening the idea of the
importance of continual reflection on how the principles of homiletical theory helps to
shape the participants’ sermons in their congregations.
In this work I attempted to propose such a theology of preaching that would
include the lay preaching as an equal counterpart to the sermons by the ordained clergy.
In other words, I believe that the sacrament of ordination, or selection and appointment
for preaching in the church is not the foundation and source for preaching in any
Christian congregation but the work of the Holy Spirit is. This work of the Spirit includes
the process of providing the spiritual gifts necessary for preaching, the ongoing
illumination, inspiration, and guidance for sermon selection and delivery, and preparation
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of the audience to hear the Word of God. Such a theology of preaching may not influence
the final outlook of the curriculum for homiletics or even change the sermon delivery, but
it will inform the preacher and give to the lay preacher the sense of authority that the
message proclaimed is authoritative because it originates from God. In order to achieve
this purpose, I used the biblical teaching about prophets as models for Christian
preaching.
Overview
Chapter 2 provides the major literature review in the area of theology of
preaching, the prophet as model for a Christian preacher, the purpose and nature of
preaching, exegetical analysis of the biblical text for preaching, cultural application and
contextualization of the sermon, pedagogy of adult learning, and curriculum design.
Chapter 3 describes the methodology of the study. Chapter 4 examines the findings of the
study. Chapter 5 provides analysis of results and data assessment.
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CHAPTER 2
LITERATURE
Introduction
The words of a well-known hymn that Mary A. Lathbury wrote in 1877, Break
Thou the Bread of Life, refer to Jesus Christ who is the bread of life. These words
highlight a deep and meaningful gospel image of Jesus Christ as the bread of communion
that is broken for humanity. The words of the hymn go further, however, speaking about
another image of Christ—Jesus Christ, as the Word of God, eternal logos. John writes in
the first chapter of his Gospel, “In the beginning was the Word,… and the Word was
God” (John 1:1, NRSV). Later, the Gospel continues, “And the Word became flesh and
lived among us…” (John 1:14). These two images of the word and the bread come
together in Jesus Christ, and each of them often takes the qualities of the other. Preaching
about Christ is sometimes referred to as breaking the bread of life.
The magnitude of the person and the work of Jesus Christ are the center of all
Christian worship. In the Catholic and Orthodox Churches, the practice of all liturgies
culminate in the celebration of communion, and all the preceding parts of the liturgy and
preaching speak or are supposed to speak about Christ. As Raniero Cantalamesa shows in
his book, such a theology represents a close “affinity between Word and Eucharist” (11).
This perspective leads to understanding preaching and communion as the equal parts of
the Christian service and the priestly offices. Not only Catholic and Orthodox Churches
follow the principle of treating preaching as a ministerial task but most of the mainline
Protestant denominations do the same. Such a theology leads homileticians to say what
Paul Bull says in his book that the pastoral office has “the priestly, the prophetic, and the
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personal aspects of our ministry” (1). In this position, the pastor is the only authorized
proclaimer of the good news of Christ. Contrary to this opinion, several radical streams of
Christianity, most known of whom were Anabaptists, thought that any Christians can
preach and the authority to preach does not come from the ordination.
Russian Baptist churches belong to several denominations and movements that
have adopted the Anabaptist principle of the preaching open to non-clergy. Growing up
in such a church, I began preaching in the local Baptist churches without formal
ordination. In our theology, any church member can be a preacher of the Word if one can
provide the testimony of God’s call, the gift of the Holy Spirit, and the evidence of a
transformed life. Sometimes the church can revoke the right to preach if an incongruity
exists between the person’s claims and the external testimony of a transformed life.
Preaching is not a prerogative of the ordained ministers only but is a gift that can be
expressed through anyone in the church. This understanding is not an example of the low
view of the ordained ministry; rather, it is an example of the high view of the church.
This image presents a believers’ church in which everyone is a priest. In such a church
under the guidance of the Holy Spirit, who anoints the believers and reveals the Scripture,
every person can come to the front of the congregation and preach the Word of God. One
of the biblical texts supporting such practice is 1 John 2:20-27:
But you have an anointing from the Holy One, and all of you know the
truth.…
As for you, the anointing you received from him remains in you, and
you do not need anyone to teach you. But as his anointing teaches you
about all things and as that anointing is real, not counterfeit—just as it has
taught you, remain in him. (NIV)
The anointing of the Spirit rests on all Christians, and it enables all believers to share
words of spiritual exhortation with their brothers and sisters. While education can provide

Bak 23
some help with the process of preaching, it cannot substitute the work of the Holy Spirit.
Our preaching practices were based on pneumatic ecclesiology, in which everything is
built around the gifts of the Holy Spirit for ministry and every Christian has such a gift.
In this work I attempt to propose such a theology of preaching that would include
lay preaching as an equal counterpart to the sermons by ordained Christians. In other
words, I believe that the work of the Holy Spirit is a foundation and source for preaching
in any Christian congregation, not the sacrament of ordination for preaching in the
church. This work of the Spirit includes the process of providing the spiritual gifts
necessary for preaching, the ongoing illumination, inspiration, guidance for sermon
selection and delivery, and preparation of the audience to hear the Word of God. Such a
theology of preaching may not greatly influence the final outlook of the curriculum for
homiletics or even change the final shape of the sermon, but it will inform the preacher
and give to the lay preacher the sense of authority that the message proclaimed is
authoritative because it originates from God. In order to achieve this purpose, I would
like to use the biblical teaching about prophets as models for Christian preaching.
Biblical Foundation—Prophet as Model for Christian Preaching
The Old Testament prophets are perhaps the best biblical model for understanding
of the nature and task of the Christian preaching. I form my theology of preaching on the
basis of the prophetic ministry convinced that the Old Testament prophets’ work
represents best the dynamic of the proclamation of God’s message in the social setting of
their congregation. Gary V. Smith in his book writes about prophets as spokesmen for
God:
The prophets functioned as spokesmen for God (Ex. 7:1-2; Jer. 1:4-10) so
their main role was to communicate God’s words to others. As God’s
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messengers, they were not interested in just declaring the truth.… The
prophets were preachers who communicated God’s words in order to
transform their audience’s thinking and social behavior. (6)
Apart from all the things that made the prophets unusual to their audience and to the
contemporary readers, their major task was communication of God’s will to his people.
Sometimes delivering God’s word meant preaching the message of judgment and
repentance. At other times they preached grace and love, and still at other times they
spoke about hope and trust in the midst of despair.
Prophets in the Old Testament
The Old Testament uses several words describing prophets. I want to consider at
least a brief analysis of the major words related to the prophets.
The word aybin (nabi)—prophet this word is the most common word translated as
prophet in the English versions of the Bible. The word prophet describes a wide category
of people in the Old Testament. Abraham, Moses, Elijah, Elisha, the writing prophets, the
false prophets, the members of prophetic guilds (sons of prophets) are all called prophets.
Most likely, the word nabi is not of Hebrew origin. The word may have been a loanword
from Akkadian, where the word nabu meant to proclaim, call, or speak (Brown, Driver,
and Briggs 611).
The word ~yaiybiN.h; yneB. (benei hanabim)—lit. sons of prophets means members of a
prophetic guild (Brown, Driver, and Briggs 611). An example of such use is 1 Kings
20:35, where one of the “sons of the prophets” speaks to another member of the same
group. Such members of prophetic guilds seem to be professional prophets, receiving
their income through their prophecy. Ahab requested counsel from the group of the
prophets that he assembled, numbering four hundred people before going into war. Most
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likely those prophets belong to the same prophetic guild (prophetic union) and received
some income from the king (1 Kings 22). When the priest Amaziah challenged the
prophet Amos about prophesying in the priest’s home country, he advised the prophet to
go back to his country of Judah and earn his bread by prophesying there (Amos 7:12).
The word ha,ro (roeh) means seer. A remarkable note comes from 1 Samuel 9:9,
explaining that “the prophet [nabi] of today used to be called a seer [roeh].” This
explanation reflects an interesting development of the term, perhaps showing that the
term nabi (prophet) came from a foreign language and became more popular at the time
of the writing of 1 Samuel 9:9.
The word hz,xo (khoze)—visionary or seer is a person who sees visions (synonym
to ha,ro). Most of the time this word is used in connection to the prophets in the Old
Testament. It is often used synonymously with the word nabi.
Other Nations’ Prophets
Prophets were not unique to Israel. Scholars of the Ancient Near East have
produced much material witnessing to the existence of prophets and even prophetic texts
in the countries of Ebla, Ugarit, Phoenicia, Aram, Ammon, Anatolia, Mari, Assyria, and
Egypt (Huffmon 477). Perhaps the most remarkable record of the prophetic activity is in
the Mari texts that date to the first half of the eighteenth century BC (478). The Mari
documents have shown that even before the eighteenth century BC the prophetic activity
in Mesopotamia included prophecy predicting the future, and this fact was considered as
“the product of the experience of divine revelation … non-rational phenomenon”
(Malamat 34).
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Learning about the prophets existing in the countries neighboring Israel is not just
an interesting exercise, but it helps to understand the nature and activities of the other
gods’ prophets in Israel, which existed alongside the prophets of Yahweh. For example,
the Bible makes clear references to the prophets of Baal and Asherah, with the most
famous case being Elijah defeating the band of 850 prophets on Mount Carmel (1 Kings
18). This story reveals that one of the elements of Baal’s prophets’ work was their
ecstatic behavior through which they received their revelations. The prophets attempted
to produce the needed results by dancing around the altar and by slashing themselves
with swords but their radical practice did not produce the result required of them (1 Kings
18:26-29).
Israelite Prophets
Israel’s prophets include a category of people greater than simply those prophets
who recorded their prophecies in the prophetic books or had their encounters mentioned
by other writers, such as the stories of Samuel, Elijah, and Elisha. In fact, the second part
of the Jewish canon called Nebiim (the Prophets) contains two parts: the Former Prophets
and the Latter Prophets. The first category is the collection of what today is considered
the narrative material, beginning with the book of Joshua through the books of Kings.
The Latter Prophets contain the books that were written by the prophets and includes
Isaiah, Jeremiah, Ezekiel, and the Twelve Prophets.
Before studying the Prophets, an important note about the use of nabi is that the
word nabi occurs even in the Torah. In Exodus 7:1 God told Moses, “I have made you
like God to Pharaoh, and your brother Aaron will be your prophet.” A little earlier, in
Exodus 4:15-16, God told Moses to speak to Aaron and to “put words in his mouth.”
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These passages help to define a prophet as someone, who is the messenger or interpreter
of God’s word. The same understanding of the prophet speaking God’s words is reflected
in the book of Jeremiah, where God said to the prophet, “I have put my words in your
mouth” (Jer. 1:9). However, the prophet is not simply the mouthpiece of God, taking a
role of the third party and pronouncing God’s judgment to the world. As Abraham Joshua
Heschel writes in his book, “The prophet is not a mouthpiece, but a person; not an
instrument, but a partner, an associate with God” (25). Even in the story of Moses, whose
functions include prophetic ministry, he speaks from the Lord to the people but also from
the people to the Lord, defending and interceding for his people. In a sense, the authentic
prophets of God had a great burden for their people, and even pronouncing the harsh
judgments of the Lord. They were personally involved and suffered spiritually and
emotionally because of their people’s lack of trust and faithfulness to God.
The Former Prophets have plenty of material about prophets and their ministry,
especially the books of Samuel and Kings. These books tell a story about Samuel, for
example, who spoke in God’s name and was the spiritual leader of Israel. In addition to
being a prophet, he was also the priest and the judge in Israel. In telling the story of
David, the narrator speaks about another prominent prophet, Nathan, who pronounced
several important prophesies to David, including accusing the king of sinful behavior
with Bathsheba (2 Sam. 11). Two other incredible prophets, Elijah and Elisha, conclude
the Former Prophets’ description of major prophetic activity. These prophets make
various miracles, proclaim the Word of the Lord, fight for the purity of worship to
Yahweh, challenge the infidelity of the people and the kings, and confront the injustices
of the royalty.
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Understanding of the prophecy in the Old Testament becomes richer and deeper
when a reader comes to the Latter Prophets. In this part of the canon, a reader encounters
the prophets’ words and their messages. This material opens a whole new world into the
soul of the prophet, who shows his passion and pain, delivering God’s message not only
by speaking but also by living it out. Isaiah walked naked to show the judgment of God to
the people (Isa. 20:2-4). Hosea lived through his deeply troubled marriage to exemplify
God’s sorrow over his people’s infidelity, and Jeremiah remained single because of
God’s coming judgment and the threat of his potential children’s death (Jer. 16).
Several prophets include descriptions of their calls to the prophetic ministry. R.
Paul Stevens argues in his book that these prophetic calls were “to a function, a specified
task, rather than to an office” (84). I agree with this claim only in part because while the
calls to prophetic ministry were calls to the actual work of prophesying, being a prophet
had a certain societal status in Israel. Sometimes such a status was informal, and the
prophet had no benefit from it, but the prophets’ contemporaries saw such a call as a
beginning and an authorization to a unique kind of activity that other people did not
participate in. In other words, prophetic calls gave authority to the prophets. Norm Habel
goes as far as to say that the prophetic calls represent a specific type, whose purpose was
to serve as “traumatic public proclamations in which the prophet announces his divine
commission and thereby commits himself openly to the secret, inner compulsion from
God” (306). While such a description of the reason for inclusion of the prophetic calls
into the larger collection of the prophecy is too mechanical and hints to some suspicious
motives on the part of the prophets, I believe that these calls to prophesy provided the
sense of authority to the audiences but also to the prophets themselves.
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The Case of the Prophet Amos
The story of the prophet Amos provides the case study for the call, nature, and
authority of prophetic ministry in its classical sense in the Old Testament. Following is a
short exegetical analysis of the text in which Amos tells of his reasons to prophesy
(Amos 7:12-15):
And Amaziah said to Amos, “O seer, go, flee away to the land of Judah,
earn your bread there, and prophesy there; but never again prophesy at
Bethel, for it is the king’s sanctuary, and it is a temple of the kingdom.”
Then Amos answered Amaziah, “I am no prophet, nor a prophet’s
son; but I am a herdsman, and a dresser of sycomore trees, and the Lord
took me from following the flock, and the Lord said to me, “Go, prophesy
to my people Israel.” (NRSV)
The prophet Amos gives a simple reply to the challenge of Amaziah and provides in his
words an important theological insight.
The book of Amos. Amos is one of the earliest prophetic books, and some
scholars consider this book to be a turning point in the development of the Israelite
religion, in which the prophecy about God’s judgment to the people is pronounced
(Gowan). While this statement is true in many respects, the book of Amos shows
continuity with the earlier prophets in Israel. This book has a heavy emphasis on the
judgment of God and concern for the oppressed. The earlier prophets spoke against social
injustices as well. For example, about a century before Amos, Elijah pronounced God’s
judgment to Ahab for taking Naboth’s vineyard (1 Kings 21). However, Amos shows
greater intensity and concern for the oppressed and marginalized than any other previous
prophets. Some theologians conclude that the book of Amos is the book of hopeless
judgment and dark gloom (Gowan), yet I agree with Heschel that Amos shows God’s
mercy in Amos 7:2-3, 5-6 and a possibility for compassion in Amos 5:15 (35). The sheer
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amount of the prophesies of judgment in Amos present a prophet who cared for the
people and wanted God to bring mercy. The prophet experienced much pain over the
apostasy of his people, and that pain drove him to continuous repetition about the coming
judgment of God.
The author. In many respects the prophet’s concern for the oppressed comes
from Amos’ own background as a farmer. The book begins with a simple introduction:
“The words of Amos, one of the shepherds of Tekoa” (Amos 1:1a, NIV). Additional
information about Amos comes from the text that I selected for the exegesis—Amos
7:10-17. The text tells that Amos was a shepherd and took care of the fig trees (7:14).
While Amos’ farming background sheds some light on his personality and helps to
interpret some passages in the book, it does not provide the information on the author of
the book.
The beginning of the book (“the words of Amos”) does not specify who recorded
the material. This phrase can be an indication of the prophet writing himself or maybe
someone from his followers recording the material, like Baruch recording the words of
Jeremiah (Jer. 36:4). Even though who actually recorded the words into the original
manuscript is of secondary importance, what is important is the unique content of the
book, what I will call the Amos tradition. The character of the book is rather dark,
presenting many judgment visions and oracles. Not much hope exists for a better future
in the book; it is prophecy of doom: “The end has come upon my people Israel” (Amos
8:2, NRSV). Prophet Amos had a clear message of judgment from God to say to the
people that they had done enough evil and God would spare them no more. Only at the
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very end of the book (Amos 9:11-15) did the author write the words of hope for
restoration.
Historical setting. The beginning of the book provides a general historical
reference point: “The words of Amos, one of the shepherds of Tekoa—what he saw
concerning Israel two years before the earthquake, when Uzziah was king of Judah and
Jeroboam son of Jehoash was king of Israel” (Amos 1:1, NIV). These kings ruled in the
period of 785-742 BC (Gowan). The Assyrian empire began rising to power at the end of
this period, when Tiglath-Pileser became the Assyrian king. He started several successful
operations against Israel taking some territories from the Northern Kingdom. Finally,
Sargon II took the capital of Israel, Samaria, in 722.
Context. Amos 7:12-15 stands in the immediate context of conflict between
Amos and Amaziah priest of Bethel (7:10-17). Amaziah reacted to Amos intruding into
his territory, and he told Amos to go to his own country and prophesy in Judah (7:12). In
addition, the story of the conflict between Amaziah and Amos stands in the context of the
four visions of Amos, described in chapters 7 and 8. Chapter 7 begins with three visions
one after the other: locusts, fire, and a plumb line (7:1-9). Then the visions are interrupted
to present the conflict between Amos and Amaziah, and after that, chapter 8 begins with
the fourth vision—the basket of ripe fruit vision.
A certain progression and culmination becomes evident in the way that the visions
are presented. The first two visions (locusts and fire) speak about the general type of the
natural disasters that the Lord was to send against Israel. Following Amos’ request the
Lord stopped the judgment that he was to unleash. The vision of the plumb line has a
hidden charge in it: “The high places of Isaac will be destroyed and the sanctuaries of
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Israel will be ruined; with my sword I will rise against the house of Jeroboam” (7:9).
Most likely, the “high places” refer to the pagan shrines and speaks about Israel’s
infidelity to God. The sword (war) becomes God’s tool of judgment for Israel and Amos
cannot change anything any more. After the description of the conflict with the priest, the
fourth vision shows the result of God’s judgment: the basket of the ripe fruit (8:1-3),
symbolizing the destruction of the country. In the midst of these visions and in the
progression from one to another, the conflict of the prophet with the priest presents a
picture of the complete failure of the organized religion to deal with the situation at hand,
even if Amaziah was the priest of the Lord.
Interpretation and theological reflection. Several remarkable ideas come out of
this passage. First, Amaziah’s charge shows that he was either unhappy that Amos (a
foreigner) prophesied in his country or he was upset that Amos created competition for
him in the sphere of religious affairs, which was Amaziah’s profession. He told Amos,
“Earn your bread there [in Judah] and prophesy there” (7:12, NRSV). Following the text
of 7:10-17, both of these statements can be true. Amaziah had some access to the king of
Israel, and when Amos appeared in Israel prophesying about the upcoming disaster, he
notified the king about the troublemaker. This representative of the organized religion
had an interest and position of influence in the sphere of politics. Additionally,
Amaziah’s income came from his career as a religious professional, and Amos was
creating unnecessary trouble for him.
Second, Amos’ response provides a great contribution for understanding the
nature of the Old Testament prophecy and, particularly, the prophecy inspired by
Yahweh. Two kinds of prophets existed in the Old Testament: true (or faithful) prophets

Bak 33
following God’s will and false (KJV rendering) prophets. Deuteronomy 13:1-6 and
18:18-22 provide the basic guidelines to discern between the true and false prophets:
True prophets never call people to follow other gods and their words come to life.
However, by the time of Amos, prophecy became a profession and prophets could
manufacture their prophecies without much connection to Yahweh. The prophets’
lifestyle was often unfit their image of spiritual guides as a strong criticism of the
prophets in Isaiah 28:7-8 and Jeremiah 2:26-28 suggests. The remuneration of the
prophets is not the only reason for the criticism of the prophets because Samuel,
considered by some the founder of the prophetic guild in Israel (Schmitt 483), was
supported by the people, and Elijah, most likely, had some of his income from his
prophesying. The major charge at least in Jeremiah 2:26 seems to point at the prophets
and priests leading people away from God. When prophets connected too closely to
politics and became dependent on the kings and their income, such a practice created
dangerous conditions for prophets to listen to popular political agendas and not to the
voice of God.
Amos was adamant in disconnecting himself from the prophetic guild: “I am no
prophet, nor a prophet’s son” (7:14). This phrase can be translated either in the past or in
the present, and “prophet’s son” can mean belonging to a professional prophetic guild: “I
was/am not a prophet by profession” (NET Bible). Earlier in the book, presenting God’s
judgment on Israel, Amos said that Israel “commanded the prophets not to prophesy”
(Amos 2:12, NIV). While Amos dissociates himself from the professional prophets, his
main point is to emphasize the word of the Lord. He was a shepherd and a farmer but the
Lord told Amos to prophesy (7:15). Earlier Amos proclaimed, “The lion has roared—
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who will not fear? The Sovereign LORD has spoken—who can but prophesy?” (3:8). A
combination of 7:15 and 3:8 helps to conclude that Amos was not claiming his own
preference or initiative in delivering his message. The message he proclaimed was
initiated and authenticated by God. Amos states that in proclamation of God’s message a
connection to God and the delivery of God’s word are the most important elements of
prophetic work.
Prophetic Message and Experience
Considering the nature and the form of prophetic message and experience, several
questions come to mind that will help in understanding the content and the nature of
prophetic revelation.
The nature of prophetic calls that I described in the study of Amos works well to
describe the mystery of the prophets’ receiving of God’s message: The God who called a
prophet to the ministry continued speaking to the prophet at later times as well.
Sometimes the prophets received their revelations through visions, as in the story of
Amos. However, most often the prophets simply said, “The word of the LORD came to
me” (Jer. 1:4), or, “the LORD said to me” (Jer. 1:7). The prophets do not specify how did
this word actually came, and they may have had an internal inspiration from God.
Sometimes their prophecies were connected to certain events or provoked by some
actions: Isaiah prophesied hope to Ahaz when his enemies came close to his city and the
king was afraid (Isa. 8); when Pashhur struck Jeremiah and put him in stocks, Jeremiah
prophesied to him the next day (Jer. 20). Some of the critical studies of the prophets tend
to make the prophetic inspiration only as a matter of an internal state of the prophet,
psychosis, or some political agenda. This approach tends to seek the earlier, original
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sayings of the prophets and to remove the later layers of theology piled on top of the real
message of the prophets. However, the prophets claimed that they received the word of
God, and this event had a supernatural and mysterious nature (Heschel 190).
This prophetic experience of divine revelation becomes a little more developed at
the exilic and postexilic times. John Barton notes “a greater emphasis on the spirit of God
as the motive force behind prophetic utterance” (493). The examples of such encounters
with the Spirit include Ezekiel’s transportation by the Spirit of God (Ezek. 3:12; 8:3),
Isaiah’s prophecy inspired by the Spirit (Isa. 61:1), and one of the most remarkable
prophesies of God’s promise to pour his Spirit on all people (Joel 2:28-29; 493).
The delivery styles of the prophecy differ from prophet to prophet. Sometimes the
prophets used the visual aides to explain the meaning of their words, like Jeremiah
making a yoke to symbolize the oppression of Babylon (Jer. 27). At other times the
prophets used their own lives to show the deeper meaning of their message. The prophets
also used poetry, stories, parables, sermons (e.g., Jer. 7—the sermon at the temple gates),
legal procedures, wise sayings, hymns, and other styles.
The message of the prophets was addressed to the people of Israel, their own
community, most of the time. Even in the cases where the prophets spoke against the
foreign countries, doubtfully the people from those countries actually heard the prophecy
about them. Sometimes the prophecy was addressed to individuals. The book of Jonah
presents a unique case of prophecy addressed to a foreign country with the purpose of the
citizens repenting before Yahweh. Thus, the book of Jonah is a forerunner of an
evangelistic sermon. In fact, Jonah’s action can be translated as proclamation of a
sermon: “Go to the great city of Nineveh and proclaim to it the message I give you” (Jon.
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3:2). In spite of Jonah’s initial unwillingness to preach this message, he eventually
brought the message to the people of Nineveh.
The study of the prophets and prophecy in the Old Testament allows me to make
the following summary that the prophet is a person having a direct and personal
experience of God—someone who received revelation of God, making judgments about
the present and foretelling the future in the light of God’s revelation. The prophet’s
purpose is to remind people about God and to lead them to the way of obedience and
faithfulness to God. Such prophetic work is unique to Israel and is based on the
covenantal relationships of Israel with God and the unique purpose for that nation for the
history of salvation of the world.
Prophecy in the New Testament
Prophecy was an acceptable and respected practice in the Christian Church just as
in Judaism. From the earliest period of the Christianity references abound concerning
prophets and descriptions of prophetic actions and words, like the prophecy of Agabus
about the famine in Jerusalem and, later, about Paul’s imprisonment (Acts 11:28; 21:10).
At least on one occasion, Paul was listed among the prophets and teachers (Acts 13:1). In
order to have a fuller picture of who was a prophet in the Christian Church, I need to
explore the context of early Christianity.
Intertestamental Developments
From the time when the last prophetic book was recorded to the time of Jesus,
many changes happened in the life of the Jewish society in the political, economical, and
religious spheres. Returning back to Palestine from the Exile, the Jewish community
experienced the rebuilding of their country, Alexander’s conquest and subsequent
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Hellenization, the Maccabean revolt and establishment of Hasmonean dynasty in Judea,
and, finally, Roman conquest and colonization. Perhaps the most obvious changes in the
sphere of religious life of Judaism, from the time immediately after the Exile, are the
beginning of the synagogues and the synagogal worship, together with the Temple
worship and emergence of the many religious parties and movements. Thus, by the time
of Jesus (or Second Temple Period), the parties of the Sadducees, the Pharisees, the
Zealots, the Esseens, and the Qumran community emerged. However, the most important
change that influenced Judaism and Christianity was the direction towards canonization
of the Hebrew Bible. While the final form of canonization of the Hebrew Bible took
place at what is sometimes called the rabbinic council at Jabne in AD 90, most of the
informal canonization and acceptance of the Bible had happened much earlier, perhaps
by the middle of the third century BC. I see the reflection of the process by the fact of
translation of the Septuagint, which was translated, by the most careful considerations, at
the period of 250-200 BC. The Septuagint already contains all the books that were
canonized later at Jabne, together with some additional works that were not included into
the canon. The process of canonization is important for understanding the Jewish
religious life in the first century AD because the Bible, the collection of the holy books of
the Law, the Prophets, and the Scriptures, becomes the revelation of God, a place to
which a believer can turn to hear the message from God. This profound change involves
some changes in understanding Jewish worship and prophecy.
First, the Book of Psalms, the Psalter, shows a remarkable evidence of the new
perception of God, the Torah, and worship principles. The Psalter has individual hymns,
psalms, written through the period of over one thousand years, beginning from Moses to
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the time after the Exile. Previously, the biblical scholars did not consider the composition
of the book seriously. According to the new stream of research on the Book of Psalms,
the composition of the book was carefully planned and reflects theology of the composers
of the Psalter. The book consists of five parts (five books) that correspond to the five
books of the Torah. The scribes, composing the collection of the Psalms together, placed
each Psalm next to the other in a careful manner, making the book a Heiligtum, a
“literary sanctuary,” according to Erich Zenger, professor in the University of Munster.
This process began happening in the Exile when the people were deprived of the
opportunity to worship their God in the Temple. Professor Zenger explains that when a
person read the hymnbook of Psalms, the reader entered into Israel’s liturgy in the
Psalter, praying for Israel’s deliverance and exalting Yahweh’s kingship over Israel and
over the whole world (47). This consideration of Psalter as a literary sanctuary means that
in reading the Psalter a worshipper was coming into the presence of God, hearing God’s
message.
Such understanding of the book of Psalms paved the way for the New Testament
authors to treat Psalms as prophecy. Samuel J. Subramanian brings up many passages in
the New Testament that treat Psalms as prophecy: “The NT writers seem to read the
Psalms not primarily as prayers but as prophesies for the future. They discovered in their
language predictions of the future concerning Jesus” (2). The early Church used the
Psalms as a prophecy and as hymns and prayers, as evidenced in Ephesians 5:19: “Speak
to one another with psalms, hymns and spiritual songs.” Second Temple Judaism treated
the Psalms as predictive prophetic literature (15). Such a perception of the book of
Psalms reflects a general tone of treating the whole collection of the Hebrew Bible as the
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place in which a believer can hear the voice of God in all of its books. Thus, the holy
books become the prophets themselves because they transmit messages from God.
John the Baptist
This context helps explain the nature of John the Baptist’s ministry. John was
clearly considered by his contemporaries and, even, Jesus as a prophet (Matt. 11:9-11).
Luke, describing the beginning of John’s ministry, uses the traditional Old Testament
formula for the prophetic call and source of John’s prophecy: “The word of God came to
John son of Zechariah in the desert” (Luke 3:2b). However, the main activity of John the
Baptist was “preaching a baptism of repentance for the forgiveness of sins” (Luke 3:3),
with the emphasis on righteousness and justice (Luke 3:10-14) and preparation of the
way to the coming Messiah (Luke 3:16-17). He selected the passage from the prophet
Isaiah (Luke 3:4-6; Isa. 40:3-5) as his sermon and called himself “a voice crying in the
desert” (John 1:23). In addition to the traditional prophetic call and inspiration, using
Scripture as an authoritative guide and prophetic voice had become an acceptable practice
by John’s time.
Jesus
Just like John the Baptist, the people regarded Jesus as a prophet (Matt. 16:14),
and he thought about himself as a prophet as well (Luke 4:24; 13:33). As Eugene Boring
points out, the coming down of the Holy Spirit after Jesus’ baptism corresponds to the
prophetic call and authenticated Jesus as a prophet in the eyes of the people (498). The
Gospels present Jesus as a prophet because of his penetrating spiritual discernment. In
Luke’s story of Jesus’ dining in Simon’s house, when a sinful woman anointed Jesus’
feet, Simon said to himself, “‘If this man were a prophet, he would know who is touching
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him and what kind of woman she is—that she is a sinner’” (Luke 7:39). The story
continues with Jesus actually knowing what Simon had thought and how Jesus
confronted Simon’s hypocrisy and judgmental attitude.
In addition to the crowds’ treatment of Jesus as a prophet, an accepted practice of
the prophet’s foretelling the future is evident in the Gospel accounts in the oracles that
Jesus delivered about the end of times (Matt. 24) and predictions of his death in
Jerusalem (Matt. 16:21). These teachings of Jesus reflect Jesus’ own understanding and
functioning as an eschatological prophet. Ben Witherington, III writes, “Jesus himself
reflected this situation in his words and deeds and in his self-understanding as a
messianic prophet, a northern prophet, an apocalyptic eschatological sage, a Son of Man”
(291). Jesus understood himself as a prophet, and he functioned as a prophet.
Understanding of Jesus as prophet should include room for seeing Jesus more
than a prophet. While prophetic ministry was an important part of Jesus’ work, he is the
Messiah, Son of God, and the Savior of the world as the New Testament presents him
(see Phil. 2:6-11). The author of the book of Hebrews begins his book in a unique way:
Long ago God spoke to our ancestors in many and various ways by the
prophets, but in these last days he has spoken to us by a Son, whom he
appointed heir of all things, through whom he also created the worlds. He
is the reflection of God’s glory and the exact imprint of God’s very being,
and he sustains all things by his powerful word. When he had made
purification for sins, he sat down at the right hand of the Majesty on high.
(Heb. 1:1-3, NRSV)
While building up a case for Jesus as the high priest and the one superior to all, who
preceded him in a later part of the book, here the author juxtaposes the prophets of old,
representing God and Jesus, the revelation and reflection of God’s glory. First, the author
makes a point that the revelation of the character and the will of God provided by his son
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is greater and of better quality and value because he himself is just like his Father. This
connection to the Father makes Jesus such a prophet who is beyond comparison to any
other prophet. Second, the mention of Jesus’ purification for sins speaks about Jesus’
actions, not just his words. Like Hosea, whose life in marriage became a symbol in his
prophecy, and some other prophets of old, Jesus used his own life as a revelation of God.
I consider Johanine “the Word became flesh” (John 1:14) as belonging to the same
understanding of prophetic experience confirming and extending the message of a
prophet. Jesus as a prophet did not only speak about his own death on the cross, but he
actually died on the cross and by this death he established a new paradigm, the Christevent, which the church interpreted as fulfillment of all prophecies and the source of the
Christian proclamation of the good news (1 Cor. 1:23).
Prophecy and Preaching in the Early Christian Church
After Jesus’ death, resurrection, and ascension to heaven, the day of Pentecost
came with the outpouring of the Holy Spirit on the disciples. This event initiated a new
era, the age of the Church that continued the ministry of Jesus Christ. From the very
beginning of the Church, this new entity was characterized by exercising unique gifts and
abilities, called in New Testament the gifts of the Holy Spirit. These gifts allowed
Christians to speak in new languages, heal the sick, prophesy, exorcise demons, and
perform other things. All of these gifts of the Spirit are given for the common good and
building up of the church (1 Cor. 12:7; 14:12).
As already mentioned in the example of Agabus, many prophets existed in the
Christian Church. Paul considered prophecy to be one of the higher gifts (1 Cor. 14:1-5).
Studying the extensive passage about prophecy in 1 Corinthians 12-14, I come to the
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conclusion that prophecy was pronouncement of divine revelation (1 Cor. 14:29-32) and
its functions were predictions of the future, teaching and discernment, and exposition of
the Scripture (Ellis 204). While the prophets had a variety of functions, their purposes
were to admonish the congregation and their prophecies were measured by the gospel of
Christ (1 Cor. 14:29; see Rev. 19:10).
Noticing a specific gift and calling to prophesy for different individuals, readers
should also note the prophetic call for all believers (Johns 17) expressed through the book
of Acts and in other parts of the New Testament. In Acts 2:17-18, Peter quotes the text
from Joel 2:28-32, explaining that the Pentecost became the fulfillment of Joel’s
prophecy about God’s Spirit poured on all God’s people so that all will prophesy. In Acts
4:23-31 readers find the believers’ response to the Sanhedrin’s arrest of Peter and John
and their prohibition of the Christian proclamation (Acts 4:18-22). When Peter and John
went back to the church and told the story, the whole congregation began to pray, asking
God, among other things, to “enable your servants to speak your word with great
boldness” (Acts 4:29, NIV). After that prayer, all believers were filled with the Holy
Spirit and “spoke the word of God boldly” (Acts 4:31). When Stephen was stoned to
death, the church experienced persecution in Jerusalem and all disciples, except the
apostles, went to other parts of Judea and Samaria, fleeing the persecution. Everywhere
they went, the persecuted disciples preached the word (Acts 8:1-4). Cheryl Bridges Johns
calls the early Church a “prophetic community” based on the study of these texts from
Acts (18). Johns’ use of the term follows the thought of Roger Stronstad, who saw in
Luke’s presentation of the book of Acts a “portrait of the people of God of the new age,
who, by virtue of having the Holy Spirit poured forth upon them, have become the
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eschatological community of prophets” (145). Consideration of the “prophethood of
believers” (Johns 18) can help in understanding in a deeper perspective Paul’s call to the
church in Corinth “eagerly desire spiritual gifts, especially the gift of prophecy” (1 Cor.
14:1). Paul could issue such a call simply because in the early Church’s eschatological
community of prophets the gift of prophecy was available to all believers.
Historical Development of Preaching
While the first preachers in the early Church were prophets in the wide definition
of the term, this connection of prophecy and preaching started changing soon. Alistair
Stewart-Sykes makes a case in his book From Prophecy to Preaching for a period of
transition from prophecy to preaching that happened in the early church by the time of
Origen. According to his view, the origins of the Christian preaching lay in the
extemporaneous activity of the prophets in the setting of the worship services of the early
church as described in 1 Corinthians 14:29-31 (9). As the church continued its process of
becoming more synagogue-like and institutionalized, the practice of reading and
preaching gives birth to a sermon or homily (23). The extent and precise nature of the
processes that led from the word of prophecy to a sermon is difficult to determine, yet I
believe that the hypothesis by Stewart-Sykes is basically correct: the transition from
prophecy to preaching happens in the early Church. When the church encountered its
mission frontiers it was forced to take its proclamation of the word to the new levels,
shaping the message as a Greek homily. Paul, in his preaching to the Hellenized Jews and
the Greeks, contextualized not only some theological points to address the crowds with
the gospel of Christ, but he also contextualized his delivery, making his preaching similar
to the features of the Greek rhetoric (Flemming 69, 74).
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In addition to the mission challenges of the church, the church needed to become
institutionalized to survive the multitudes of its enemies. Many theorists in the area of the
missional church movement lament the fact that the church became an institution, but the
survival of the church required certain measures, such as structuring the church around a
hierarchy of bishops and the rise of the bishop office and the further division between the
clergy and laity. The Gnostic movements of the first two centuries threatened the
foundation of the Christian faith and the existence of the church. The church responded in
the way that it saw fit: by elevating the positions of the educated leaders of the church
into the position of hierarchy and power, whose purpose was to protect the church by the
sound theology and teaching. While this was a logical step in many ways, this step
necessitated the emergence of a theological position and an invention of the
sacramentality of the process of preaching and teaching together with sacramentality of
the process of selection and election to the office of a preacher. Thus, a transition from a
prophet to a preacher happened within the Church, and by the time of Chrysostom and,
especially, Augustine the sermon became a product of rhetorician and not a prophet.
While preaching has to conform to some rhetorical norms whether Hebrew or Greek,
preaching should never loose its prophetic nature of hearing and communicating the word
that originated from the Holy Spirit.
Reformation
Sacramental attitudes and principles about the clergy, the office of preaching, and
the nature of the Bible led to a slippery slope of developing a number of dogmas in the
Catholic Church that had no base in the Bible and eventually became harmful to
Christianity, such as elevating a priest to a position of the only authority in interpreting
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the Bible, creating a huge gap between laity and clergy, and not allowing the reading of
the Bible by ordinary people. The Protestant Reformation, with its calls of sola fide, sola
gratia, and sola Scriptura, changed the picture and gave the Bible to the people in their
own language, yet while Luther and other Reformers claimed the universal priesthood of
all believers, preaching remained connected to the office of the clergy. The pietists
suggested that the Bible allowed other church members to preach in addition to the
pastoral preaching,
Other assemblies would be held in the manner in which Paul describes
them in 1 Corinthians 14:26-40. One person would not rise to preach
(although this practice would be continued at other times), but others who
have been blessed with the gifts and knowledge would also speak and
present their pious opinions on the proposed subject to the judgment of the
rest, doing all this in such a way as to avoid disorder and strife. (Spener
89)
Philipp Jakob Spener continues his suggestion of introducing the model of the early
Church prophetic speaking and preaching by giving some advice on how to organize such
meetings in the Lutheran Church of which he was a part.
Anabaptist Theology of Preaching
In addition to the movement of pietism, a generation of the radical Christians
arose practically from the very beginning of the Reformation. They were not content with
the Reformers’ stopping halfway in their desire of becoming more truthful to the biblical
teaching of what Christianity and the church should do. The Anabaptists claimed that
many of the doctrines that Luther kept were unbiblical, including the doctrine of the
baptism, church hierarchy, and separation between the laity and clergy. In fact, the
Anabaptists opposed to the concept of laity in the church because the emphasis was on
the baptism of believers and in the believers’ church. The believers’ church proposed

Bak 46
several alternatives to the Protestant ecclesiology in its inception: ministers could not be
influenced by the ruling prince or city council, formal theological education should not be
a necessary prerequisite to the church ministry, and the minister should be independent of
the salary from the state but supported instead by the gifts from the faithful, and several
other alternatives (Yoder 41). For Anabaptists, “the essence of the church did not consist
of the sacraments or of the preached word. For them the church was present wherever
obedience to the truth had resulted in repentance and a changed life” (Thiessen 3). Such a
radical change in understanding of the church led to a new understanding of the nature of
preaching.
The Anabaptist understanding of preaching insists on preaching as a sharing and
discussion among the members of their community and not speaking from the top down,
“preaching was not the matter of one person having all the answers and telling the rest”
but “declaring what the community of faith had come to believe as a faithful
interpretation” of the Bible (Thiessen 4). Such a perspective focuses on the whole
community of faith having the authority and access to the prophetic ministry. Preaching
arises within the community of saints.
In this intersection between the Pietist and Anabaptist movements, the
Evangelical Christians-Baptists emerged in the Russian Empire. From the very beginning
of their movement, they insisted that preaching is not one of privileges of the clergy class
but belongs to a whole church of believers and arises from within the congregation. Any
member of the congregation can preach when the person believes that the Spirit of the
Lord inspired the message. People who have a gift of preaching can preach regularly
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without an official ordination, having their authority based on reading and interpreting
the Word of God within the congregation.
Postmodern Challenges to Christendom
The claim that contemporary churches find themselves in the post-Christian
context has become an undisputed statement today. Postmodern hermeneutic challenged
traditional understanding of the nature of truth and authority. Many churches and
denominations find their numbers declining and their message increasingly irrelevant to
the worldviews of the postmodern generation. New modes of thinking challenge
traditional ways of the churches’ functions in general. The essence of preaching in the
post-Christian age may also experience change. No one knows the effect of these cultural
changes yet; however, based on some of the trends of postmodern culture, coming up
with some recommendations for continuation of the Christian mission in the age of postChristendom is possible.
In many respects the postmodern critique of the Christendom mentality is valid
especially in the area of ministry, which became too focused on achieving professional
status in the world. This criticism arose from within the church itself first of all. Quite
often ministers think about ministry responsibilities as a job, as a sort of professional duty
that a minister does. Henri J. M. Nouwen calls all ministers to go beyond the idea of
ministry as professionalism and think of the ministers’ activities as more than a job. He
writes, “Prayer is life; prayer and ministry are the same and can never be divorced. If they
are, the minister becomes a handyman and the priesthood nothing more than another way
to soften the many pains of daily life” (xxiii). Ministry in the church is challenging
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because of its connection not only to the duties and responsibilities of a task but the
personal spiritual formation as well.
With the postmodern suspicion of all kinds of authorities, creating a venue of
preaching as a testimony to the personal and profound change and not only as a
propositional and objective truth will be necessary. In many ways preaching will have to
emerge from the inside of the community, not proclaimed from the top down. In this way,
the postmodern churches can learn from the Anabaptists and apply their practices to the
new way of church ministry. Ian M. Randall, in his article, quotes seven significant
ecclesiological shifts taking place on the West. These seven shifts include:
decentralization of the Christian church, the church becoming a minority, Christians
becoming pilgrims out of settlers, plurality of religious communities, influence through
witnessing and not control, a movement from maintenance to mission, and from
institution to movement (238). In such a context Anabaptists can teach other Christians
how to participate in the missio Dei in the world. The return to preaching as prophetic
speaking of God’s message is one of the necessary changes for the missional church.
Such prophetic preaching is not based on the rhetoric of persuasion but comes out of the
lived experience with God, constant connection to the Holy Spirit, and truthfulness to the
Bible. Such preaching is a testimony and a story of a Christian experiencing God’s grace
and is performed not only in the gathering of Christians but also in many other venues.
All Christians have the privilege and the mandate to participate in such prophetic action.
Moving toward Prophetic Preaching
Many people follow the unfortunate trend of calling every speech that speaks
against the powerful in order to defend the powerless as prophetic speech or prophetic
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preaching. The message of the biblical prophets had a significant portion of addressing
the society’s ills, but it was coming from the depths of the prophets’ encounter with the
living God, remembrance of the covenant with God, and the current realities of people’s
failure to fulfill God’s plans for them. However, as William H. Willimon rightly observes
this problem in his book Pastor, what people often call prophetic today is very often
politically influenced and limited by political conventions of such a speaker (251).
Prophetic preaching is greater than simply addressing the problems of how people treat
each other because it focuses on the people’s relationship with God and, in light of that
relationship, persons’ relationships with each other.
Attempting to redefine prophetic preaching, Do-Hwa Huh gives this definition to
prophetic preaching:
Prophetic preaching is the homiletical mode of bearing faithful witness
both to God’s word and to the community in such a way that the
community is able to recover its ethical relationship to God, to respond to
the critical challenge for social transformation, and to embrace an
eschatological vision of God’s future [original emphasis]. (42)
Thus, the purpose of the prophetic preacher is to effect a change in a way similar to
God’s word’s transforming power (Heb. 4:12). The Bible, then, becomes a source of
prophecy in some respect as Walter Brueggemann writes:
Broadly construed, the language of the biblical text is prophetic: it
anticipates and summons realities that live beyond the conventions of our
day-to-day, take-for-granted world. The Bible is our firm guarantee that in
a world of technological naiveté and ideological reductionism, prophetic
construals of another world are still possible, still worth doing, still
lovingly received by those who live at the edge of despair, resignation, and
conformity. Our preferred language is to call such speech prophetic. (4)
The Bible in this understanding of prophetic preaching does not limit or restrict prophetic
preaching but rather inspires such preaching.
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Studying the prophetic activity in the Old and the New Testaments, some
similarities and some differences between the two groups emerge. The prophets of the
Old Testament seemed to be the main proclaimers of the Word of God. While they
performed many other functions, including prediction of the future, interpretation of
dreams, performing of miracles, and participation in the social and religious reforms,
their main task was to announce the will of God to his people. In the New Testament,
preaching (kerygma) takes that place. Some of the New Testament prophets, including
Paul, were gifted preachers and proclaimed the message of Christ to many audiences.
Christian preaching and prophecy are closely connected and, in fact, prophecy rooted in
the Old Testament understanding of the term and in the way John the Baptist and Jesus
exemplified prophecy, is a parent to Christian preaching. Both prophecy and preaching
exhibit common characteristics: based on the Word of God, received through the
inspiration by the Holy Spirit, and delivered with the help and anointing from the Holy
Spirit. In fact, I believe that preaching was the major part of all prophetic activities in the
Old Testament and even in the New Testament and early Church, where prophets often
functioned as foretellers of the future and other prophetic activities, prophets were
preachers as well, whose major work was to proclaim the gospel of Jesus Christ and
whose authority was in the calling of God and the giftedness for the ministry of prophetic
proclamation.
Towards the Theology of Preaching
A particular theology of preaching arises from a certain kind of ecclesiology. The
way the church sees itself as a community of faith will influence the congregation’s
understanding of preaching. Sang-Heung Lee observes that the homiletical theory comes
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out of the practical-theological ecclesiology but it also “should support the formation and
transformation of the identity of the church and its mission” (247). In this study,
pneumatic ecclesiology is the foundation of my theology of preaching.
The Dream of Moses—Pneumatic Ecclesiology
One of the best ways to understand pneumatic ecclesiology is to see it in the
context of the Bible. One story recorded in the book of Numbers speaks about the case
when the Spirit of God came upon two men named Eldad and Medad and they started
prophesying in the camp (Num. 11:24-29). A young man ran to Moses and told him what
was happening in the camp. When Joshua heard about these unauthorized prophets he
asked Moses to stop the people from prophesying. However, Moses’ reaction was
different. He said to Joshua, “Are you jealous for my sake? Would that all the Lord’s
people were prophets, and that the Lord would put his spirit on them!” (NRSV).1
This dream of Moses to have a community of prophets was realized in the Day of
Pentecost when the Holy Spirit came down on all the disciples gathered for prayer (Acts
2). When this manifestation of the Spirit became visible to the outside crowd and they
heard the disciples speak in different languages, they wondered about the cause of such
an event. Peter explained to the crowd that what had happened was a fulfillment of
prophet Joel’s vision that the Spirit of the Lord would come down on all people and
everyone would prophesy (Joel 2:28-32). Willimon notes such an understanding of the
nature of the prophetic ministry, and he even goes so far as to say that the entire church is

1

Amazingly, in the next chapter (Num. 12), a reader encounters Aaron and Miriam punished by
God for their disregard towards Moses. While they were right in one perspective that the Lord spoke
through others as well and not only through Moses (12:2), their motives were to undermine Moses’
authority because of their disapproval of his choice of a spouse. To achieve their goal, they attempted
manipulation based on their access to the prophetic privilege as well, making the understanding of
prophecy not as service to God but as an opportunity for power.
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a prophetic community that “is composed of young and old, maids and janitors, sons and
daughters, those who have not had much opportunity, in the world’s scheme of things, to
speak” (Pastor 255). However, by assigning the actual ministry of the prophet to the
ordained pastor, he stopped short of assuming the radical teaching of the New Testament
that not only is the entire congregation a prophetic community but that everyone in the
congregation has the right to be a prophet, can have access to a prophetic gift, and can
freely exercise that gift in the congregational gathering as Paul taught the church in
Corinth (1 Cor. 12; 14:1-5).
Not many Christians regard this understanding of the prophethood of all believers
as valid for the congregational life today, and they assume the principle of division of the
church into laity and clergy. The Anabaptist theology challenged this principle. John
Howard Yoder, one of the most prominent Mennonite theologians of the twentieth
century, strongly criticizes such division into laity and clergy after analyzing the New
Testament use of the word laos, from which the term laity derives:
There is no concept of “laity” in the negatively defined sense, as “those
with no ministry.” The people (laos) includes all the ministries. The
bishop is a member of the laity just like everyone else. The use of the
word “lay” to mean “non-minister” is heretical, and arises only
generations later. (14)
This universal giftedness of all the members of the body of Christ means that the
foundation for the specialness of the clergy is undermined. The church is, then, “an
alternative to human communities that live by coercion, competition, and collective selfinterest” (Augsburger 75). This alternative community is the kind of church, in which the
Holy Spirit moves the people to serve God and not the office or position of power
received through the ordination.
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The analysis of the New Testament teaching about the life of community of
believers and the gifts of the Spirit to advance that life helps to see that the church is
understood as a teaching and preaching community. In his book Stevens lists four
principles from the New Testament that provide the framework of empowerment of the
prophethood of all believers: (1) All believers know God and “are enlightened”; (2) all
received the anointing of the Spirit for revelation; (3) all believers can interpret the
Scripture with the Spirit’s help; and, (4) the Holy Spirit is the primary guide of people to
encounter the truth of Christ (169). This emphasis on the Spirit’s work means that the
Holy Spirit is the primary designer, actor, and enabler of all the ministries of every
community of those who believe in Christ and form a new people of God.
Nature of Preaching
Throughout the history of Christianity, many attempts have been made to define
the nature and the essence of preaching. Many of the definitions reflect the theological
orientation and the ecclesiological makeup of their authors. Thus, living in the Middle
Ages (1128-1202), Alan of Lille wrote, “Preaching is an open and public instruction in
faith and behavior, whose purpose is the forming of men” (qtd. in Lischer 4). John Albert
Broadus and J. B. Weatherspoon refer to preaching as the “words spoken to the
individual or to the assembly” that have the purpose of “spreading the good tidings of
salvation through Christ” (3). Phillips Brooks gives another and more recent definition of
preaching in his Lyman Beecher Lectures in the Divinity School of Yale College.
According to Brooks, “Preaching is the communication of truth by men to men. It has in
it two essential elements, truth and personality.… And preaching is the bringing of truth
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through personality. It must have both elements” (5). These three definitions present a
range of possible concepts to explain the nature of preaching.
In the first half of the twentieth century, Karl Barth spoke about preaching as
proclamation. Barth and G. W. Bromiley write in the first volume of the famous Church
Dogmatics about proclamation as the action of a herald who transmits the exact wording
of the royal will:
Proclamation is human speech in and by which God himself speaks like a
king through the mouth of his herald, and which is meant to be heard and
accepted as speech in and by which God himself speaks, and therefore
heard and accepted in faith as divine decision concerning life and death, as
divine judgment and pardon, eternal Law and eternal Gospel both
together. (52)
As Willimon points out, Barth viewed a preacher as a herald of the king’s will and he
considered human rhetoric unnecessary in preaching because God himself communicates
his will through Jesus Christ, the eternal Word, through the Bible, the inspired word, and
through the act of proclamation (Conversations 153). This heavy and potentially
inflexible preaching style of Barth was brilliantly opposed by one of the best preachers in
the USA from the middle of the twentieth century, Harry Emerson Fosdick. He views
preaching as a pastoral task, and the pastor has to make sure that the sermon connects
with the audience:
One obvious trouble with the mediocre sermon, even when harmless, is
that it is uninteresting.… It produces the effect of emptiness and futility
largely because it establishes no connection with the real interests of the
congregation.… Every sermon should have for its main business the
solving of some problem—a vital, important problem, puzzling minds,
burdening consciences, distracting lives—and any sermon which thus does
tackle a real problem, throw even a little light on it, and help some
individuals practically to find their way through it cannot be altogether
uninteresting. (8)
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When some preachers took this approach to the extreme, preaching often turned into a
pastoral activity or group counseling session through the sermon. However, the move
happened from the absence of rhetoric in preaching to the intentional use of the principles
of communication in sermons. To some extent Calvin Miller follows the criticism of
sermons that have no connection to the listener in his book The Sermon Maker,
suggesting that sermons need to remain conversational lest “they lose their homiletical
nature. Homily has to do with conversation, and conversation is dialogue” (14). This
approach brings out the need for the pastor to establish relationships with the audience
and to know their needs and problems. However, Miller deepens his idea about preaching
in his other work Spirit, Word, and Story, noting the “otherworldliness” of the sermon:
“The preacher stands between two worlds and speaks. If he takes either of these worlds
lightly, then, of course, he is not preaching in the most effective manner” (26). Such a
perspective brings a balance between the Barthian and Fosdick’s positions by
emphasizing the need of relating the Word of God through human rhetoric.
The audience plays a significant role in preaching, undoubtedly, yet many
preachers go too far with spending too much attention on the limitations of listeners and
tailoring their sermons to the tastes of the audience, as Willimon rightly criticizes. He
writes, “The biblical preacher proclaims as the text proclaims, confident that the text is
still quite capable of evoking a good hearing despite the limits of either the preacher or
the listener” (Pastor 145). This statement by Willimon is supported by a critical
observation about the state of preaching today from another perspective. Michael
Pasquarello calls for the rightful return of preaching into the context of worshipping the
Triune God. From his perspective Christian preaching should aim “to exemplify a way of

Bak 56
thinking and speaking that will contribute to the renewal of preaching as a gift of thankful
praise to the One who alone is worthy of worship” (37). In his insistence of making the
sermon an expression of worship, he is resisting a familiar treatment of preaching as a
utilitarian and pragmatic tool focused more on pleasing the audience than on giving glory
to God.
Making a review of different conceptions of preaching is a rewarding experience
by itself because it helps to see how at different periods of time people viewed preaching
differently. However, walking through this maze of different views on the nature of
preaching helps to find the best definition that would work well in the context of a
particular ecclesiology. Pneumatic ecclesiology contains several important elements; by
its name and nature it operates in the sphere of the Spirit. Thus, preaching in such an
ecclesiastical framework should include the emphasis on the Holy Spirit as the originator,
developer, revealer, and the ultimate performer of the actual work of preaching. While
from the human perspective, a benefit of educational equipping of the preacher and the
extra level of authority that may be vested through the process of the official selection
and ordination process is important, more important is personal openness of the preacher
to the move of the Holy Spirit, obedience, and certain pliability to the Word of God and
the Spirit of God working within the preacher. In pneumatic ecclesiology the ground is
leveled for all the believers to be proclaimers of God’s Word.
This kind of theology of preaching begins with a completely different realization
of who are the listeners in the congregation than is typically understood in the
Christendom mentality. The congregation consists of the radically committed disciples of
Christ, people who believe in Christ and who live and breathe by the eternal Spirit. Such
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a congregation does not split into several actors or specialists who perform for the
edification of the passive body of the bored listeners, but everyone is a potential speaker,
singer, worker, server, and person of prayer. Potential describes not someone who has the
seed of the gift and never realizes the gift but the one who knows about the gift inside and
simply waits for the Spirit’s move to use the gift. In other words, as David Augsburger
writes, “Authentic witness begins from a radically different starting point. A people who
are living out discipleship—not as perfectionists who live perfectly but as strugglers who
are seeking ways to be faithful day by day—form a circle around Jesus” (183). These
disciples who live in that circle around Jesus, and not come there once a week, are able to
witness to the others about what they have found in the community of people living with
Jesus.
The idea of witnessing moves to a different image of the nature of preaching.
Thomas G. Long speaks about preaching as bearing witness in his book The Witness of
Preaching. From the perspective of the court trial, a witness testifies to the court. What
makes a witness different from the rest of the people present in the courtroom is that “the
witness has seen something, and the witness is willing to tell the truth about it—the
whole truth and nothing but the truth” (47). The most important part of the image of the
witness is the personal conviction and experience of the witness. The preaching is the
testimony and the preacher must have some experience about the content of the sermon
that is presented.
Perhaps the best description of the nature of preaching and the function of the
congregation in pneumatic ecclesiology framework belongs to Jürgen Moltmann:
[W]e can take our bearings from the simple and visible procedure: the
community gathers to hear the proclamation, or for a baptism, for the
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common meal, for the feast and to talk together. Then one person or more
gets up in front of the congregation to preach the Gospel, to baptize.…
These people come from the community but come forward in front of it
and act in Christ’s name. It is not they as “office bearers” who “confront”
the congregation; it is Christ. What they do and say is in the name of the
Triune God.… Their commission does not separate them from the people
and does not set them above the people either.… But the thing for which
the people are commissioned does not come from them themselves; it
comes from their God in whose name they speak and act. (303)
The book of Acts presents a similar image of ministry in the open and realized
prophethood of all believers. Of course, such an image of the church is close to the
idealistic picture, which would be difficult to implement in the real life ideally. On the
other hand, every congregation faces its own challenges and problems, both within and
without, and every congregation is a miracle of God’s creation.
Looking at the last three images of the nature of the church and the ministry
within it, the best solution is not to select one of the concepts but to synthesize all of them
into one dynamic concept of preaching. It begins with the radical understanding of who
the members of such a congregation are—all of them children of God, priests, prophets,
and kings in Christ. All of them have the gifts of the Holy Spirit for the work of the
church. Preaching arises from within the community, in which people speak the truth in
love to each other as they testify to the work of God in their own lives under the
obedience and guidance of the Holy Spirit. Such a community may not look impressive
because its emphasis is not on performance for human esthetics, but it focuses on the
alternative kind of life in the presence of God. This life in community is understood as a
real life, a reflection of the eschatological ideal community, in which living with God is
the ultimate reality.
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A mode of preaching in such a community of the children of God should be
informed by the theology and self-understanding of this covenantal community. David
Smith offers a vision of preaching as the revelatory covenantal conversation. This
preaching is revelatory because it speaks about God. The preaching is covenantal because
it proclaims the “Word of the covenant that creates, sustains, and continues the
covenantal community of God” (33). This preaching is also a conversation that involves
the whole community and God in the dialogue (33). This framework naturally involves
the whole community of people who have established the covenant with God, and in that
perspective preaching is not foreign to them but rather a conversation within the family,
formal and informal, loving and corrective, and meaningful for the older children as well
as for the babies. The purpose of such a conversation is to know and relate closer to the
Father and to the brothers and sisters, overcoming the barriers along the way.
Preacher’s Work
The actual event of preaching in this type of particular community may not look
different from the preaching based on an alternative theology. Several obvious
differences arise, however, and, they include the community’s understanding of its own
nature and purposes, the relationships between the preacher and the congregation, and the
perception of the preacher’s authority as the one speaking in the congregation of equals,
speaking about God and testifying to the grace of God in the preacher’s life.
While revelation and guidance by the Spirit are important parts of preaching, a
sermon cannot be devoid of the human understanding of rhetoric and the principles of
communication. In other words, the presentation of the gospel should follow an ordered
and comprehensible way of speaking to eliminate unnecessary obstacles for the listeners.
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Contrary to Barth’s earlier statement that revelation does not need the help of rhetorical
tools (52), I believe that in his revelation God uses human ways of knowing. God wanted
people to understand his ways and he did everything for that purpose. According to
Hebrews 1:1-3, God did not only speak through the prophets but he also spoke through
his Son, who is the perfect revelation of God, and in God’s desire to relate to people the
Word of God became flesh and lived with people.
If worship service is a dialogue between God and the gathered community of
believers, then a preacher becomes the facilitator of this dialogue because of his or her
appointment by God and people to serve in this capacity. In one way preaching is a
dialogue between the congregation and the preacher. As Nouwen notes, this dialogue is
“a way of relating to men and women so that they are able to respond to what is said with
their own life experience” (35). A preacher must remember that contrary to much of the
human rhetoric, this communal “dialogue is not a technique but an attitude of the
preacher who is willing to enter into a relationship in which partners can really influence
each other. In a true dialogue the preacher cannot stay on the outside. He cannot remain
untouched and invulnerable” (35). The preacher should always use the principles of
rhetoric, but when he uses them he does so not because of his desire to manipulate the
audience into his mode of thinking and to influence making a decision that he wants to
make. The whole point of knowing and using communication principles is to remove the
barriers between the preacher and the congregation to make the dialogue more intimate.
Thus, a good sermon is an event that combines the best elements of human
rhetoric and communication principles together with the unspeakable grace of God. First,
a good sermon has a strong foundation in the Bible, making evident a solid exegetical
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analysis of the text and good grasp of what is happening there. Second, a preacher must
connect to God personally so that out of the depths of such a union with God the
knowledge of the idea conveyed in the text receives a greater support and confirmation
by the preacher’s own being. A preacher is a witness to the personal encounter with
God’s grace. Third, good preaching uses the knowledge of the principles of human
speech to eliminate as much as possible all the potential opportunities for distraction.
Listeners face a variety of distracting ideas, words, and events that happen prior to the
sermon and even during preaching. While listeners are responsible to tune into the sacred
dialogue, a preacher is responsible for preparing a focused sermon that will contain the
least possible amount of distracting illustrations and tracks that may keep the
congregation in the conversation.
Current Practice of Preaching in Russian Baptist Churches
Theological understanding of the biblical foundations for life and ministry takes
different shapes in different contexts. Sometimes a particular theology becomes different
in its practical application because of the cultural context and other influences to which
the community of faith reacts and adapts. However, the value of a theological principle
can be assessed only in its application in practical use by a body of believers that tests
and sometimes changes theoretical principles. This study focuses on the theological
understanding of preaching in the context of Russian Baptist churches. From this
perspective, seeing how the theology of preaching and relation of preaching ecclesiology
express themselves in the context of worship in the Russian Baptist churches (RBC)
provides a valuable lesson.
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Worship in Russian Baptist Churches
In this research I use several articles written by Mark Harris, who was a
missionary in Russia and has written several professional research articles concerning the
practices and tendencies of the Russian Evangelical Christians-Baptists on the
professional research level. While I can analyze the worship and practices of the ECB
based on my own understanding and life experiences in the ECB churches, I have chosen
to use the articles by Harris while critically discussing his findings.
In his paper called Toward an Understanding of Russian Baptist Worship, Mark
Harris begins by noting that the roots of the RBC partly come out of the Mennonite
communities in Ukraine (7). Harris also notes that the RBC consider their way of worship
as following the apostolic worship of the church in Acts 2:41-46, paying much attention
to teaching, fellowship, communion, and prayer (7). He describes the predominant mood
of the RBC worship as “dominated by the theme of sadness” (7), explaining this
phenomenon by the reality of suffering and long history of persecution by the Orthodox
Church first and by the Communist authorities later (7). While persecutions definitely
played a role in the subdued character of the RBC service, Russian culture in general is
less optimistic and more prone to sadness. This phenomenon precedes Christianity and
goes into the time of the pagan past of the Slavic tribes. Such a connection is clearly seen
in Russian folk songs.
The Russian Orthodox Church had much influence on the Russian Baptists, but it
is an indirect influence of the Orthodox Church permeating the cultural continuum of the
society in large. As Harris remarks, most Baptists reject and avoid admitting any
connection to the Orthodox culture. Such a strong reaction comes out of the Orthodox
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persecution of the Baptists (Harris, Toward an Understanding of Russian Baptist Worship
8). Contrary to this typical position, one group of Baptists in the former USSR, Georgian
Baptists, that has very strong connections to the RBC exhibit an impressive
contextualization effort with their Orthodox culture. Darrell Jackson describes how the
Georgian Baptists strive to be “theologically of the Reformation, but culturally
Orthodox” (16). They incorporate into their worship services aesthetics, intentional use of
architecture, and the liturgy. The Georgian Baptists even established their own school of
iconography in which they teach icon painting (16). However, such an example of
contextual work is exceptional, and most Baptists prefer not to have anything in common
with the Orthodox faith.
Other cultural influences show themselves in the worship services in addition to
the Orthodox influence. Harris lists four principles visible in the RBC worship that the
Christians inherited from the larger Russian culture: Russian disorder, tradition, love of
intimacy, and “reservedness” (Toward an Understanding of Russian Baptist Worship 8).
In my evaluation all of these factors are usually present in the worship services, and they
come from the different cultural values of the Russian people. For example, the lack of
planning and disorder speak about valuing relationships with people more than business
and structural rigidity.
Evaluating the overall impression of the worship service, Harris noted that RBC
worship is “solemn and reverent” (Toward an Understanding of Russian Baptist Worship
8). In my estimation reverence to God has a greater importance in the RBC context,
coming out of the culture at large. One of the most used names for God in the USA and in
Russia is the word Father. Cultural image of the father is quite different in Russia,
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however. For an American Christian, the word father often means familiarity and
closeness, conveying the images of love, care, and availability. In Russian perception the
word father often has an overtone of respect, justice, responsibility, and strength. Another
impression of worship that Harris notes is “sad and pessimistic” (9), which he rightly
explained as a result of persecution and the influence of the outside culture. Russians are
often comfortable with sadness, which they view as a normal part of life, and sometimes
express it through poetry and literature.
Commenting on the components of the RBC worship, Harris marks heart
preparation, prayer, music, poetry, Scripture reading, and preaching. Because of the
reverent nature of worship, a strong tradition exists to have one’s heart ready for worship,
ready to meet with God. In regard to prayer during worship, several people spontaneously
pray aloud when a preacher calls for prayer after the sermon. Sometimes the prayers can
be long and very emotional. Music has great importance in the worship service, and
Russian Baptist music has similarities to traditional Protestant hymns. The RBC
commonly believes that the rhythm of the music should not “overwhelm the melody”
(Toward an Understanding of Russian Baptist Worship 16). Poetry recitals are unique to
the RBC worship and often used in the worship services. Preaching usually focuses on
the faithful and obedient response to the Word of God proclaimed in the worship service.
Several preachers preach in one worship service. These preachers are often not ordained
and each of them speaks for about twenty minutes, making a service last for two hours
(17).
In light of these observations of the RBC worship and ecclesiology and theology
of preaching discussed earlier, the reflective mood of the service, the variety of people
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participating in the service, the multiplicity of preachers coming from the congregation
are congruent with the image of the community that enables and values all members’
participation in the worship service. However, the sad and subdued mood of the service
prevents congregants from seeing service as a joyful and hope-filled experience. If the
participants would allow worship to become celebratory in the RBC context, the
worshippers may experience a new understanding of God and their Christian lives as
well.
Peculiarities of Preaching in Russian Baptist Churches
Several people attempted to evaluate preaching in Russian or Ukrainian Baptist
churches and the analysis by Harris in Toward an Understanding of Russian Baptist
Preaching is the best in understanding the nature and peculiarities of preaching in RBC.
Harris begins his evaluation of preaching in RBC by explaining some cultural dynamics,
showing that in the Orthodox tradition preaching is not utilized heavily and it emphasizes
liturgy and ceremony (6). The author notices another influence on preaching as the
absence of developed rhetorical tradition in Russian politics and culture because rhetoric
often develops in democratic politics for the purposes of people persuasion (6). This
connection between politics and preaching is especially evident in the American context
where sermons and political speeches have much in common. While Harris is correct in
stating that in Russian culture the political rhetoric is absent, the poet and artist assume
the role of society’s guide rather than a politician or philosopher as Edward C. Stewart
and Milton S. Bennett observe (154). The cases of Evgenii Evtushenko and Alexander
Solzhenitsyn, who had significant authority and even spoke against the values prevailing
in the political sphere, provide good examples for understanding poets and writers as
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society’s guides. From this perspective a good speech is not necessarily a logical, linear,
and functional presentation but beautiful and poetic.
Several historical factors have influenced preaching in RBC, including
persecution, a lack of preachers, low education, a chronic lack of time, and the absence of
planning in preaching (Harris, Toward an Understanding of Russian Baptist Preaching
7). The issue of persecution and the Communist government’s attempts to wipe out
religion in the USSR still influences congregational life. Persecution and the targeting of
leaders led to the lack of preachers. Confessing Christians had no access to higher
education except for low-level vocational training in the trade schools, and this limit on
education was the government’s way of leaving the church without educated leaders. The
Communist propaganda about monetary compensation for religious work as laziness and
parasitism contributed to the negative perception of the minister supported by a
congregation. Coupled with the Anabaptist suspicion of paid ministry in general, this
factor contributed to strong resistance of churches paying their pastors even after the
collapse of the USSR. Since all preachers had to work elsewhere to provide for their
families, they did not have much time for sermon preparation. Planning a series of
sermons or having a strategic planning for preaching is not common in the RBC (8). Most
preaching comes from the reaction and inspiration occurring just before Sunday or
whenever the person is preaching. At the same time, preaching has a structural
framework of an extensive church calendar, which involves not only the high Christian
holy days such as Christmas and Easter but also other days such as the Lord’s Baptism,
the Day of Ascension, and the Day of Annunciation, based on the Bible or events
connected to the life of Christ. These holy days often have two services a day, and all
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sermons for a particular holy day come from the texts associated with the event. For
example, all preaching for a monthly communion service concentrates primarily on the
suffering and cross of Christ.
The purpose of preaching a sermon does not exhibit itself in a carefully planned
focus of the sermon similarly to the general planning for the sermons. The purpose of the
sermons is simply to present the Word of God to the congregation of believers (Harris,
Toward an Understanding of Russian Baptist Preaching 11). From this perspective, the
sermons have four purposes: practical exhortation, call to repentance, doctrinal
explanation, and call to prayer (12). Preparing for the sermons, preachers emphasize
more the spiritual preparation coming out from the strong sense of spirituality, placing
greater value on the overall spiritual mood:
[T]he mind is not considered as centrally important as the heart, and where
reason is not as critical as intuition. Direct illumination from the Holy
Spirit is often valued as the best means of gaining comprehension of
biblical truth. This belief does not at all rule out the study of the Bible, but
seems to have a strong effect on the particular approach to Scripture that a
preacher will take as he prepares himself to preach. (12)
One of the side effects of such thinking is a popular belief that the sermon inspired by the
Holy Spirit cannot be too systematic (12). The study and exegesis of the Bible does not
follow a specific methodology but also includes the intentional inclusion of the Spirit’s
illumination (13). Lack of commentaries and materials for the study of the Bible coupled
with the intentional spiritual reading of the Bible and the high view on the authority of
the Bible results in the preachers’ and the congregations’ dwelling in the Bible, creating a
high level of biblical literacy in a congregation (13).
Sermons’ organization and structure usually follow a general sermon idea, but
preachers often leave their one idea and go the next without proper explanation or order.
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The whole process resembles a “freeform meditation” rather than a sermon (Harris,
Toward an Understanding of Russian Baptist Preaching 16). Sermon organization and
structure may not follow linear Western principles of logic and organization. Harris
shows that Russians often distrust the oversimplification of things such as the Four
Spiritual Laws or the Seven Laws of the Learner (16). In the their logic, “Russians are
more influenced by an Eastern approach, and see logic more like the branches of a tree.
They all fit together, but in a way that involves beauty and mystery” (17). Russians’
unique perception of the construct of logic influences the sermonic structure.
This style of preaching that does not encourage much emotionalism and
deemphasizes hope in the sermon’s conclusions may leave an audience without giving
them hope and motivation for positive action (Harris, Toward an Understanding of
Russian Baptist Preaching 19). Cultural value of the seriousness and solemnity promote a
reflective and thoughtful style of preaching (19). At the same time, a conversational
approach in preaching is popular. People prefer stories and the personal testimony of the
preacher’s transformation to a dry lecture-style presentation.
Evaluating preaching in the RBC is possible only in general terms because every
church has a unique population and history. However, in light of the cultural and
theological tendencies, several recommendations to improve preaching in the RBC
emerge. Even though planning sermons is unpopular, preachers must embrace and
balance the inspiration of the Spirit and the careful and methodic equipping of believers.
Adding focus will strengthen the sermons and help congregations apply biblical truths to
their lives. Preparation for preachers should also include an intentional and simultaneous
filling with the Spirit and with the Word of God (Heisler 95). Expository preaching will
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benefit congregations and help them to grow stronger in the knowledge of God, but the
preachers should be intentional in combining prayer and the Holy Spirit into the deep
study and exegesis of the Bible (Gaddis 23).
Recommendations of some researchers that Russian preachers would spend as
much time in preparing their sermons as American pastors (Nite 7; Yaremchuk 7) simply
would not work in the Russian context, where the preachers do not have the luxury of
receiving monetary support from their congregations. The lack of compensation for
ministry does not mean that the preachers should not be diligent in preparation for
preaching. Quite the opposite, preachers need to spend significant time in preparing their
messages, but the motivation for such work should come from the sources other than
monetary compensation. Given Russians’ strong preference for story and their distaste of
the linear organization, preachers may benefit from applying an expository narrative
approach in their preaching, making use of the strong literary and poetic preferences of
their people.
Finally, in teaching students to preach, many Western instructors have been blind
to a number of the underlying beliefs and practices, often erroneously concluding that
their students do not understand preaching or resist learning homiletics (Harris, Toward
an Understanding of Russian Baptist Preaching 5). Sometimes such an instruction was a
result of a lack of the underlying theological basis of the believers’ church and the idea of
the prophethood of all believers concluding that preaching is simply poor (Nite 5) or a
lack of the critical reflection in bringing in an American version of expository preaching
and preparation for it into the existing context of worship in the RBC (see Yaremchuk 8).
I am not saying that instruction in these cases was not valuable; I know that the students
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appreciated learning homiletical theory. However, such an approach creates an
opportunity for students to have a theoretical knowledge about preaching without
integrating it fully into their practice of ministry.
Many specialists in the field of religious education note the importance of the
students’ context in their learning. For example, Thomas H. Groome writes about the
value of the students’ context in the introduction to his book Christian Religious
Education:
[E]ach of us must come consciously to realize and intend what we are
doing as Christian religious educators, why we are doing it, the social
context in which our educating takes place, the “readiness” of our
copartners for our educational approach, and their and our identity in that
partnership. (xiv)
Harris has a good example of providing a contextualized education in his Proposal for a
Contextualized Educational Program for the Training of Russian Spiritual Leaders. For
example, assessing a cultural practice of working collectively on an issue even during the
times of examination, often understood by the Western instructors as cheating, he
proposes to eliminate the competition for grades but encourage cooperative learning (8).
This creative approach is a good example of engaging cultural expectations and providing
a methodology for teaching that embraces cultural norms for the purpose of the greater
level of diffusion and application of the presented material.
Engaging the Culture through Preaching
I reviewed the understanding of preaching as it relates to the congregation of
believers thus far. In the context of the worship service, preaching with the purpose of
addressing the spiritual issues arising within the congregation may be sufficient but the
strategy and focus of preaching should change when outsiders uninitiated into the life and
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culture of the congregation are present in the event of preaching. While I believe that God
can speak through the least contextualized message as evident in the case of Jonah’s
sermon’s content or for example in most RBC preaching, through which some souls have
been reached, a paradigm and a principle of contextualization of the gospel are present
even within the New Testament.
In his book Dean E. Flemming presents as his argument a claim that the New
Testament is a great example of contextualization of the gospel. Reading about the way
Jesus and his apostles contextualized their message to various groups of people, the New
Testament provides not only the stories of contextualization but also the processes or
patterns of contextualization applicable in our contemporary settings. Flemming’s goal
was to show that the same principles of contextualization work today:
[F]irst to study the New Testament writings in order to discover how they
demonstrate the task of doing context-sensitive theology; and second, to
reflect on what these patterns and precedents teach us about how the
gospel might become embodied within our diverse cultures and life
settings today. (16)
The writer builds the book with the subpoints focusing on contextualization in Acts. Then
he discusses Paul’s contextualization. After that examines contextualization of the Gospel
writers and the book of Revelation, and finally he draws some principles and conclusions
about contextualization for today.
The book of Acts is the most obvious place to look for contextualization because
in this book the paradigm shifts of the early Christianity emerge: first in including the
Gentiles into the church through Peter’s work and, second, in the tremendous shift in the
ministry of Paul to the Gentiles. Flemming then is very thorough in presenting his
evaluation of Paul and shows how in Paul’s letters a contextualized theology of Paul and
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not so much his systematic theology comes out clearly. He argues that Paul wanted to
show his readers how the gospel addresses various challenges of churches in different
contexts. At the end he writes, “[W]hen the gospel is truly contextualized, it will oppose
oppressive and sinful elements in every [original emphasis] culture” (308). In accord with
Flemming’s conviction that the gospel needs to transform the culture, missiologist Paul
G. Hiebert speaks about the need for critical contextualization. He explains critical
contextualization as “an ongoing response that sees the gospel as outside culture. It
comes as a message of salvation not from West to East, but from God to people in all
cultures” (64). The gospel confronts all cultures and all peoples, and contextualization of
the gospel must be founded in effective communication and fidelity to biblical truth. A
preacher must see potential cultural barriers for the gospel message in his or her audience
and remove those barriers in preaching so that the audience can hear God. Looking for
the ways to present the message of Christ in RBC preaching, a preacher needs to see
some of the cultural presuppositions that may influence the method or style of preaching.
The Orthodox Church and Russian identity. Even a superficial acquaintance
with Russian history and culture would show a profound impact that the Russian
Orthodox Church has on Russian society. For many Russians the concept of the
Orthodoxy and Russian identity are inseparable, often conveying the meaning of cultural
belonging rather than believing or participating in the religious life of the Orthodox
Church (Kaariainen and Furman 12). A common perception of the connection between
the Orthodox Church and people’s identity is widespread and many Russians say “to be
Russian is to be Christian, and to be born in Russia is to be baptized as an infant by an
Orthodox priest” (Harris, Suggested Guidelines 3). The Orthodox Church uses this
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perspective openly and unapologetically, influencing the opinions of the public against
the Protestant churches (Knyazev 11). Many Orthodox Christians would claim that the
Orthodox Church is the only true church (Harris, Crisis 2).
A point of introduction of the gospel in such a culture influenced by the Orthodox
Church may be not the blind resistance to the Orthodox principles, as often is the case
among the RBC preachers, but using the Orthodox theological principles to introduce the
message of salvation. For example, one of the most important theological principles in
Orthodoxy is the idea of theosis, which is a believer’s union with God (Harris, Crisis 4).
Instead of using the Western emphasis on salvation justification in the juridical image,
the preachers could use a common RBC understanding of salvation as a process,
involving the birth from above and the idea of the journey to God (Historical
Perspectives 5-6). They may present the union with God on the basis of becoming the
children of God through adoption. In addition, communication to any audience in Russia
will require two important principles: proceeding slowly and patiently with the gospel
and building relationships with the audience (Problem of Communication 14).
The impact of globalization. Looking at the larger context of the Russian
society, in addition to the Orthodox identity, preachers need to realize the impact of
globalization on the Russian society. Many young people in Russia do not have any
connection to religion at all. Showing some measure of respect to the Orthodox Church,
they tend to have a generic interest to spirituality without strong connection to any
particular religion (Harris, Quantitative Study 13). Prior to the collapse of the Soviet
Union, the government used propaganda and different processes of filtration to keep the
Western capitalist culture far from the reach of the people. When the Communist
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dominance fell, the flood of many forms of the Western culture filled the cultural
continuum of the former USSR. Many young people became consummate users of the
Western fashion, music, and movies (Ethnographic Study 3). With the previous
Communist emphasis on humanistic basic materialism, many young people seek
enjoyment in material possessions, influenced by the exposure to the Western luxuries
through the movies and other media. This situation creates many tensions between the
truly Russian and contemporary or Western way of life. Many churches find themselves
fighting a cultural war regarding following traditions or new customs. Some churches
decide to stay true to their traditions simply for the sake of keeping tradition without
engaging the young people who choose different values because of globalization’s
impact.
Postmodernism. During the last decade, theologians, philosophers, and many
others produced a host of books and articles describing current time as postmodern. Most
common definitions of postmodernism have the notion of a period of time after
modernity, characterized by suspicion of the hegemony of rationalism, general sense of
skepticism about many institutions of modernity, and the strong rejection of absolute
truth. While in light of many definitions of postmodernism the most proper category of
people defined as postmodern should include people living in the Western societies
where modernity blossomed fully, primarily the USA and Europe. Russian young people
fit many characteristics of a postmodern society.
Communist ideology had a strong hold on Russian society, and it had a stronger
emphasis on humanism and atheism than humanism ever had in the West (Harris,
Ignorance 32). With the collapse of the Communist system, many people feel natural
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skepticism about any government or organization today. When the old categories and
identities connected to the Communist ideology became useless and devoid of meaning,
many people experienced crisis of identity similar to the crisis of the rationalism in the
West. The time of transition from the old system to something else produced much
confusion, lack of clarity, and doubt about the only right way of thinking. Coupled with
globalization and availability of the Western constructs of postmodernism, many young
people espouse this worldview without real understanding of the essence of
postmodernism (Filling the Vacuum 34).
In working with the postmodern generation, the RBC could use some of the
principles of the missional or emerging church movement that address postmodernism.
Many RBC already have some good resources in addressing the postmodern generation
and their emphasis on community, authentic discipleship, communal hermeneutics, and
their stress on spiritual rather than rational theology. Most importantly, however, the
leaders of the RBC must engage the culture of their society in such a way that will stay
faithful to the Word of God and their theology yet will provide a fresh understanding of
the gospel of Jesus Christ for the contemporary generation.
Instructional Design and Pedagogy
Moving from descriptive analysis of preaching in the Russian Baptist churches to
the practical implementation of the ministry intervention project, the need arises to design
a homiletics curriculum that would address the current situation and enable students to
become better preachers. Some instructors propose simply to offer a class in expository
preaching common in American evangelical seminaries, believing that the students only
need to know how to preach. They presuppose that once the students learn how to preach
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they will always use the learned skills in preparation to preaching. Taking into
consideration all of the context information, theology and practice of preaching, an
instructor needs to go beyond the simple transfer of theoretical information to the
students. Designing methods that will help the students to greater integration of the
homiletical theory into the practice of preaching is a possible and valuable task.
Theological Education Crisis in the Former USSR
Prior to discussing pedagogy and design development, the need to mention the
current crisis in theological education in the former Soviet Union becomes evident.
According to Oleg Turlac, many theological colleges and seminaries in the territory of
the former USSR are experiencing decline in admissions (19). Some of the factors reflect
the general state of education in that context: “non-involvement of many theological
graduates in church ministry, and the lack of interest of local churches in hiring seminary
graduates” (19). In addition to having a gap between the local church and an educational
institution that often reflects Western design and theology, theological curricula often
display too much of the non-practical information. One of the reforms of the theological
education in the former USSR may include making an organic connection among the
seminary and the church and students who will become willing practitioners, not
violently forcing churches into a new mold but engaging congregations creatively.
Pedagogical Principles
Different periods of history gave different answers to the question about how
people learn, which, in turn, influenced the structure of the classes and the expected
outcomes of teaching. The high premium of theoretical knowledge in the previous
generation influenced the ideal of creating someone with a high degree of theoretical
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knowledge, even in theological schools. However, as Gregory L. Jones shows, such a
perspective has often produced graduates who disintegrate their theological study and
“the embodied life of Christian faith in church and world beyond the seminary” (186).
The elimination of this problem of divorcing theory from practice requires creation of
such a learning situation that would promote the holistic approach to teaching, in which
the students do not only receive theoretical information but also can focus on the
response invited by their study and their own formation.
The fields of education and especially Christian education provide strong support
for elimination of much of contemporary education’s fragmentation into theory and
practice. Margaret Lawson writes, “The key to learning for adults is found in shifting the
focus from the teacher to the learner” (356). John M. Dettoni summarizes Malcolm
Knowles’ theory of adult learning, giving four principles:
1. Adults are self-directed. They want and need to be in charge of their
lives.…
2. Adults have a growing “reservoir of experience” which is the basis of
their continued learning.… They learn more effectively through
experiences than through … lectures, tests, and recitations.
3. People learn best when they want to and they do this when what is to be
learned is related to their current life situations.…
4. Application to life is a crucial and critical factor in the learning
experience.… (87)
These four principles speak about the need of connecting the classroom experience of the
students to their current life situation, taking into consideration their past experience and
allowing the students to guide their learning experience. Robert W. Pazmino shows that
in his teaching Jesus considered “the context, content, and the persons” (114). He was
confident in his teaching, did not impose his ideas on others but encouraged them to
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think, lived out his teaching, and loved his students (114-15). This combination of Jesus’
principles of teaching resulted in teaching that transformed people.
However, this transformative teaching happens when a teacher focuses on
learning and not on his or her own teaching. Dorothy MacKeracher proposes using a
learning-centered approach: “The learning-centered approach focuses primarily on the
learning process and the characteristics of the learner, and secondarily on teaching and
the characteristics of those who help the learner to learn” (4). MacKeracher further
suggests that a learner goes through five phases in which the learning occurs:
participates in experiences and activities resulting in the intake of coded
and uncoded information from internal and external sources as input to
learning;
makes sense of experience by giving it meaning and value, or affect,
through using pattern-recognition and meaning-making cognitive and
affective processes;
uses meanings and values in problem-solving and decision-making
process to make choices and develop plans for acting to achieve those
choices;
implement action plans; and
receives feedback from the responses of others and from observing one’s
own behavior. (53)
The process of lecture design and curriculum development I included these phases of
learning to help the students learn.
Such an understanding of the ways people learn best should impose a certain
pedagogical strategy for a teacher. As Nouwen proposes in his book, instead of teaching
as a violent process that is competitive, unilateral, and alienating, a teacher needs to
embrace teaching as ministry and as a redemptive process that is evocative, bilateral, and
actualizing (11). However, every person has a certain resistance against learning that
“prevents us from really dealing with those factors that are crucial today in man’s making
of himself” (16). This resistance makes a learner avoid painful insights that would

Bak 79
promote change and makes the learner become an unengaged spectator (16). Rather than
forcing a student to learn something, both the student and the teacher must put away
defenses and embrace the learning process that will change and challenge both.
Looking at these insights from Lawson, MacKeracher, and Nouwen, several
important elements that are crucial for adult learning become evident. The value of
experience, the need for reflection, and the necessity of constructive relationships
between a student and a teacher provide important pillars of adult learning. Groome
expresses this idea brilliantly, using the concept of shared praxis.
Shared Praxis
Groome comes to the principle of the shared praxis from his dissatisfaction with
the division between theory and practice: “Attempting to avoid the traditional dichotomy
between theory and practice and to capture the twin moments of praxis (reflection and
action), I call it an approach—in other words an informed reflective (theory) manner of
doing (method) Christian religious education” (137). He proposes a new method of
Christian education and not simply exposing the problem in contemporary education.
The concept of the shared praxis takes its root in the Hebrew word yada, meaning
to know, commonly used in the Old Testament. Knowing and learning are the central
concepts for education because the purpose of all education is to help people learn.
However, “[f]or the Hebrews yada is more by the heart than by the mind, and the
knowing arises not by standing back from in order to look at, but by active and
intentional engagement in lived experience” (Groome 141). This type of knowledge
presupposes personal engagement with the subject and not an attempt at objective and
uninvolved observation common to the Greek way of learning.
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The biblical idea of knowing reaches its climax in the concept of knowing the
Lord. God desires to be known, and he takes the initiative in the process of revealing
himself:
The God of the Hebrews is a God in the midst of history rather than
removed from it. God’s reaching out calls for a response of the total
person, an entering into relationship with God in which God’s mighty acts
are recognized and sovereignty accepted…. Further, knowledge of the
Lord demands active acknowledgement [original emphasis] of the Lord,
and that in turn requires obedience to God’s will. In fact, God is not
acknowledged [original emphasis] and thus not known unless God’s will is
done by the person in response to the experience of God. (142)
The New Testament further strengthens this idea of relational knowledge and stresses that
knowledge needs to have a foundation in love and a focus on the right action. He
summarizes, “From a biblical perspective,… Christian religious education should be
grounded in a relational/experiential/reflective way of knowing that is informed by the
Story of faith from Christians before us, and by the Vision toward which that Story
points” (145). As in the Old Testament, God sought every moment to reveal and make
himself known, the New Testament presents the new heights of God’s relation to people
in the story of the Incarnation and the cross that happened in the midst of humanity as the
ultimate loving act by God. The knowledge of God urges Christians to be like God in
loving others.
Building on the biblical concept of knowledge, Groome asserts that the praxis
way of knowing is the best solution for Christian education:
It is a relational, reflective, and experiential way of knowing in which by
critical reflection on lived experience people discover and name their own
story and vision.... It thus combines the knowing which arises from
present lived experience with what was known by Christians here before
us. Since a praxis way of knowing always has the purpose of promoting
further praxis, the knowing which arises from reflective/experiential
encounter with the Christian Story and Vision seems capable, by God’s
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grace, of sponsoring people toward intentionally lived Christian faith.
(149)
Unfortunately the field of Christian education has not always used the praxis way, often
creating a gap between the theory and practice. The use of the praxis way of knowing
will challenge this habit of the theory and practice separation:
To understand praxis requires a shift in consciousness away from
dichotomizing theory and practice, toward seeing them as twin moments
of the same activity that are united dialectically. Instead of theory leading
to practice, theory becomes or is seen as the reflective moment in praxis,
and articulated theory arise from that praxis to yield further praxis. (152)
The philosophy of praxis combines theory and practice into fusion without separating
them from each other. Praxis does not emphasize theory or practice, but “praxis always
includes ‘twin moments’—action (i.e., engagement) and reflection, but not separated
from each other; it is action done reflectively, and reflection on what is being done”
(154). According to this principle, in Christian education, all theory receives practical
application and all practice has support in conceptual constructs.
However in the area of Christian education, the praxis way of knowing becomes
the shared praxis because knowing never happens in separation from community. As
Groome writes, “Christian religious education by shared praxis can be described as a
group of Christians sharing in dialogue their critical reflection on present action in light
of the Christian Story and its Vision toward the end of lived Christian faith [original
emphasis]” (184). In the light of this communal engagement into the praxis way of
knowing, the critical reflection is “an activity in which one calls upon 1) critical reason to
evaluate the present, 2) critical memory to uncover the past in the present, and 3) creative
imagination to envision the future in the present” (185). In summary, the concept of the
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shared praxis is the philosophy of learning and teaching that has a strong foundation in
the Bible and places emphases on relationships, experience, and reflection.
Importance of Reflection
Even outside of theological education, many fields of study show the need to
include reflection and reflective thinking as a necessary component of adult education.
Relating reflective thinking to the theories of adult learning, reflection addresses at least
three of the principles: students’ active participation in the learning process, their use and
integration of past experience, and their reflection on how this experience may be useful
in their life situations. A good example of the practical use of reflection is the use of
reflective journals that can help students to see how their own formal learning and
professional activities add to their accumulated experience and knowledge (Palmer, Holt,
and Bray 724). In the context of this study, a preacher that regularly reflects on the
sermon preparation and delivery can see how the knowledge of homiletics, the previous
experience of preaching, and the actual work in sermon preparation contribute to
addressing the congregation and proclaiming of the Word of God. The consistent use of
reflection will also promote the process of lifelong learning for a preacher. Another
benefit of consistent reflection in preaching ministry is that the preacher will naturally
integrate the theory into the practice of preaching, thus making the necessary steps to the
adequate preparation for the actual preaching engagements (Lose 49).
The challenge remains, however, in influencing a preacher to use reflection
regularly. Unfortunately, no easy solution is available to ensure that the students would
continue reflection after finishing their coursework. Attempting to help the students
regularly use the work of reflection even after the class, I would introduce reflection on
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preaching as a Christian practice. James Nieman’s suggestion is helpful that teaching
preaching should be “unavoidably concerned with the formation of preachers, not just
learning a practice” (37). In addition to seeing preaching as “a constellation of actions
that people have performed over time that are common, meaningful, strategic, and
purposeful” (Long, “New Focus” 13-14), preaching and sermon preparation are a
spiritual formation process. Just as a regular prayer and Bible study are important
elements of a Christian’s growth and formation, sermon preparation and the sermon event
happening in the congregation is formative for the preacher even to a greater degree than
it is for the congregation. In the process of my teaching the class in homiletics, I
emphasized this aspect of the preacher’s work as a spiritual discipline.
Curriculum Development
Bringing together the pedagogical principles of the necessity of practice, the use
of reflection, and seeing preaching as spiritual formation, I designed the curriculum for
preaching to address and use these principles at least during the time of teaching and the
practical assignments’ completion. The students have a vested interest in following the
requirements because their grade for the class depends on their participation and
completion of the requirements. In addition to the grade, another motivator for students is
my incorporation of their life conditions, their context, and challenges into the class. My
inclusion of the students’ challenges of finding time for the sermon preparation and
offering a solution for the problem through seeing the process as a spiritual discipline
creates an attitude of trust to the instructor, making students more willing to try this
approach.
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These pedagogical principles directly influenced the class assignments. The class
required the students’ completion of reading the textbook before the first day of class.
The textbook for the class was a Russian translation of the book Transformational
Preaching by David M. Brown. During the class time, the students submitted one sermon
preached and recorded in the context of their ministry for review and critique from other
students and the instructor, based on the sermon evaluation form that I developed
specifically for this course. I also asked the students to write a short reflection (two
paragraphs) about their greatest challenge in sermon preparation and delivery and their
understanding of the reason for the challenge. Throughout the class time, I encouraged
the students to engage other students as well as the instructor to have an additional input
concerning their challenge. We had a reflection time every day at the end of the classes.
The students wrote a short reflection (three paragraphs) answering three questions: “What
have I learned today?”; “How will this influence my preaching?”; and, “How does this
change my perception about preaching?” The purpose of the reflections was twofold: to
stimulate and provide a time of reflection for students and to help the students gain some
experience for the final assignment completion. During the students’ reflection time, I
also wrote a short reflection about my observation of the students’ participation and
comprehension of the material. We began every morning by discussing the students’
reflections in the class time.
The post-class assignments had a purpose of stimulating the students’ ability to
reflect on the process of their integration of theory and practice of preaching in their
ministry and evaluation of the students’ work in class. The students needed to preach
once every week for the duration of eight weeks in the context of their ministry. Every
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Saturday night, before their preaching engagement, they wrote a short reflective journal
entry, answering one question every time. The questions addressed the students’ sermon
preparation work and measured the students’ understanding and use of the following
components of sermon construction and delivery: the text selection for preaching,
exegetical analysis, theological interpretation of the text, understanding of their audience,
the Holy Spirit’s work through the preaching, their understanding and use of
communication, their consistent attention to the focus of the sermon, and their measuring
and receiving feedback from the audience. These reflective journals also constituted my
methodology for qualitative measuring of the students’ integration of the theory into
practice. I e-mailed the students the prompts for the journals every week, and they had
thirty-six hours to complete the journals. The final assignment required the students to
record the eighth sermon on DVD and mail it to the school for my review and evaluation.
Structurally I divided the curriculum into eight parts:
1. Introduction (personal introductions, course design, purposes, and
expectations),
2. Theology of preaching (ecclesiology, the nature of preaching, the Bible),
3. A preacher (character, requirements, expectations, personal life),
4. Preacher’s work (Bible study, exegesis, and interpretation),
5. Preacher’s work (understanding the audience, communication),
6. Preacher’s work (building the bridge between the text and audience,
contextualization),
7. Preacher’s work (sermon delivery and the need for regular reflection), and
8. Preaching as spiritual formation.
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The teaching sessions and class time constituted five days with four fifty-minute
sessions in the morning and four fifty-minute sessions in the afternoon. We began the
morning classes with time of devotion, sharing the reflections from the previous
afternoon session, and presentation of the new material. In the afternoon sessions we
concentrated on the practical preaching exercises, sermon reviews, textbook questions
and discussions, and we ended the day’s teaching with a fifteen-minute reflection time.
Research Design
Several aspects have influenced this research design. First, the students have had
an introductory course in preaching already and they have a basic knowledge about
preaching. Second, exploring two similar studies that focused on teaching a course in
preaching in a Ukrainian and Russian contexts, I saw an opportunity for improvement of
those two curricula in the area of theological and cultural contexts. The third aspect that
influenced this research design has to do with my personal pedagogical conviction that all
education should include practical application in addition to impartation of the theoretical
knowledge to the students. Together with enlarging theoretical basis of knowledge,
teaching preaching can help the students form the habits of spiritual formation, critical
reflection, and lifelong learning. This research has several unique advantages because it
incorporates contemporary pedagogical principles, and in addition to noticing potential
challenges, it makes use of the context and theology of the participants.
Summary
Theology and practice of preaching in Russian Baptist churches have several
unique characteristics that are not common in Western evangelical churches. However,
most of the models for teaching preaching simply included translation and use of the
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materials used in the Western churches without critical evaluation and contextual
considerations. In addition to providing a theological framework for a greater
understanding of theology and practice of preaching in Russian Baptist churches, this
study made use of current pedagogical principles to provide a new methodology for
teaching homiletics in the context of the Russian Bible colleges. The next chapter reviews
the methodology of building the class and evaluation of the class effectiveness through
the use of the quantitative and qualitative instruments.
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CHAPTER 3
METHODOLOGY
Problem and Purpose
Theological education in Russia has advanced rapidly in the last decade. Many
seminaries and Bible colleges have been founded and many textbooks translated. These
theological schools have already produced hundreds of graduates eager to work.
However, in spite of the many advances of theological education, not all of the churches
can boast high quality preaching. The answer to the question of why seminary-educated
preachers cannot always reach their audiences is complex, involving many reasons that
could explain the gaps of communication between preachers and their audiences.
Preachers would do better if they followed the instructions they have received in their
seminary classes on preaching. Many preachers know how to build their sermons in
theory, but in reality they do not integrate their knowledge of homiletics into their
practice. One of the reasons is lack of time. Most of the churches still do not provide fulltime paid salaries for their pastors; hence, the pastors do not have enough time to prepare
their sermons because they have to work elsewhere. Another problem is a theological
understanding of who the preacher is and the nature of preaching. Almost any male
Christian with some experience of Christian life can preach a sermon. Preaching is not
the work assigned to experts. While this position has several benefits, it has also many
disadvantages, and the most disappointing being the lack of appeal of such preaching to
unchurched visitors and guests.
By providing a one-week course in preaching for the students of the North
Caucasus Bible Institute designed to expand and integrate the students’ knowledge of the
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theory and practice of preaching, the purpose of this study was to determine the effect of
the training event on the students’ practice of preaching.
Research Questions
The purpose statement focuses on the course in homiletics and the practical
application of the material taught in the ministry of the students. Research questions in
this study also reflect this dual purpose. Questions #1 and #2 measure the participants’
own perceptions about their preaching through the use of the questionnaire, and question
#3 combines the use of reflective journals with an evaluation of the participants’ sermon.
The first question seeks to measure the level of theoretical preparation of the students and
their use of the theory in practice prior to the training sessions. The second question
concentrates on the changes that have happened in the participants’ level of theoretical
knowledge and their greater integration of theory into practice. The third question seeks
to determine the ways in which the training event has helped the students to become
better prepared for their preaching ministry.
Research Question #1
How did the participants’ theoretical understanding of preaching influence their
practice of preaching prior to the training session?
The answer to this research question provides a baseline of the participants’ use of
their theoretical knowledge of the principles of preaching in their experience of
presenting their sermons to congregations before the introduction of the independent
variable, which is a course in homiletics for this study. Without this reading, measuring
any changes in the students’ integration of theory into practice would be impossible. I
administered a pre-innovation questionnaire at the beginning of the course in order to
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measure the level of the students’ knowledge of the homiletical theory, the degree of their
integration of the theory into the practice of preaching, and understanding of their
perceived areas of improvement in preaching.
Research Question #2
How did the training event change the participants’ integration of the theory and
practice of preaching?
A basic premise for this research was that combining the use of reflection and
emphasizing preaching and preparation for preaching as disciplines of the Christian
formation can positively impact the participants’ desire and increase their ability in
competent preaching. The training event emphasized several overarching themes that
help in promoting the integration of homiletical theory into practice of preaching: A
preacher is a witness to the work of God; the practice of preaching is a spiritual formation
process for the preacher; and, reflection can help the preacher see better ways of
addressing the audience. The post-training questionnaire measured how the course in
preaching impacted the students’ desire and skills for the greater integration of
homiletical theory into their practice of preaching.
Research Question #3
What was the participants’ learning experience through the course?
The literature reviewed for this study suggests that adult learners are capable of
guiding their own learning, have an experience base that can facilitate the most effective
learning, learn best when motivated, and have life application that is crucial in their
learning. The use of reflective journals to assess the students’ process of learning is an
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acceptable pedagogical tool as well as a convenient research instrument that allows doing
the qualitative analysis of the intervention project.
I developed eight questions targeting eight areas of sermon preparation and
delivery and used the questions as the prompts for the students’ reflective journals.
Students had an assignment of preaching every week for the duration of eight weeks in
the context of their ministry. After completion of their sermon preparation, the students
reflected on their experience of preparation in a short paragraph. In addition, the students
sent the final sermon recorded on DVD for my evaluation. I designed the rubric for
evaluation of the sermon and sent it for an expert review to several specialists in
homiletics at seminaries in the USA, Russia, and Ukraine. We used the evaluation form
in class to familiarize the students with the form through the process of the sermon
evaluation in class. The reflective journals and the recorded sermons indicated the
improvement in the students’ practice of preaching and their ability to communicate
effectively.
Population and Participants
The population for this study consisted of all students studying in the MA
program in the North Caucasus Bible Institute registered for the class in preaching. This
group had twenty students, all of whom had previous training and experience in
preaching. Every participant received the printed questionnaire at the beginning of the
class and at the end of the class. All students returned their reflective journals and mailed
their DVD sermon after completion of those assignments.
The participants came from the Russian Baptist churches that do not distinguish
between ordained and non-ordained preachers and use several preachers during every
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worship service. All of the students were male because according to Russian Baptist
theology only males can preach and the female candidates are not accepted into the
program.
Design of the Study
This project was an evaluative study utilizing triangulation mixed-methods
design. This method of evaluation allows collecting the quantitative and qualitative data
concurrently and both data receive equal emphases. In the process of analyzing
information, I collected two kinds of data and compared them to one another. I designed
the questionnaire for the pre- and post-intervention quantitative data collection and
administered the questionnaires at the beginning of the course on preaching and at the
end of the class. I used two methods to collect the qualitative data for the project: (1)
participants responded through reflective journals and (2) final sermon evaluation based
on the sermon evaluation form used in class.
Instrumentation
The pre-intervention quantitative questionnaire helped to gather the quantitative
data to establish the baseline of the students’ knowledge of homiletical theory and their
integration of the theory into practice in this triangulation mixed design study. The
questionnaire was developed around the following themes: theology of preaching,
communication principles, spiritual formation of the preacher, specifics of sermon
preparation and delivery, and audience feedback (see Appendix C). The themes for the
questions came from literature analysis in Chapter 2. I designed the questionnaire and
used closed-ended questions with the Likert scale to measure the participants’ preaching
practice following the suggestion that Mildred L. Patten advocates in her book (34).
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Several types of questions targeted the participants’ basic theology of preaching, their
understanding of the elements of sermon design, preparation, and delivery. Still other
questions asked the participants about their consistent use of the previously acquired
homiletical principles in their regular preaching engagements. The last group of questions
provided the basic demographic information together with the additional educational
background and preaching experience of a participant. As the literature advocates placing
demographic questions at the end of a questionnaire (28), I placed the demographic part
of my questionnaire at the very end.
While these several types of questions represent the traditional approach in
separating different areas of theology and practice, in reality these questions measure two
responses of the participants: reflection (theory) and action (practice). I divided the
questions into two unequal groups: theology of preaching and sermon preparation and
delivery. The first ten questions targeted the students’ understanding of their theology of
preaching and the second group, questions 11-32 asked specifically about the practice of
sermon preparation and preaching. The post-intervention quantitative questionnaire
retained the questions in the same form as presented in the pre-intervention questionnaire.
An additional group of questions was included in the post-intervention questionnaire,
asking students how the training event helped them to understand how they can better
integrate homiletical theory into their practice of preaching.
Reflective journals constituted the qualitative part of my mixed-methods study.
After explaining to the students the purpose of reflective journaling and using journals for
the class work reflection, I asked the students to complete eight reflective journals for the
duration of eight weeks—one journal a week. The participants needed to preach at least
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once a week and reflect on their preaching. I e-mailed the journal prompts to the students
every week asking them to complete the journals within thirty-six hours after receiving
my e-mail. The students received the e-mails on Friday evenings with the purpose of
reflecting on their sermons prior to delivery on Sunday. The participants needed to write
one paragraph describing their preparation for preaching and their current use of
homiletical principles. The questions included the following components: the text
selection for preaching, exegetical analysis, theological interpretation of the text,
understanding of their audience, the Holy Spirit’s work through the preaching, their
understanding and use of communication, their consistent attention to the focus of the
sermon, and their measuring and receiving feedback from the audience.
The final part in the qualitative analysis of my mixed-methods study was the
sermon evaluation of the students’ preaching. My theology of preaching had a direct
impact on creation of the Sermon Evaluation Form that I used for the sermon critique. I
believe that three things contribute to preaching a good sermon: personal involvement of
the preacher with God, correct understanding of the biblical text, and the principles of
communication that make the sermon focused on the biblical idea. A good sermon should
help the people gathered around God’s Word to penetrate further into the nature of God,
consolidating community and not bringing focus on the personal qualities of the preacher.
Evaluating several existing sermon evaluation forms, I came to the conclusion
that I needed to create a different sermon evaluation form specifically designed to suit the
context of my students and to reflect the students’ theology. Several of the evaluations
were too complex and detailed, forcing the evaluator to spend more time on answering
the questions on the form than actually listening to the sermon. Other evaluation forms
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were too simple and could not measure the sermonic features that were important for my
philosophy of preaching.
Structurally, I divided my sermon evaluation into three parts: sermon structure
and design, exegesis, and delivery. The first part focused on the intentional structuring of
the sermon and good use of public speaking principles. One of the difficulties of teaching
homiletics and the practical preaching experience of many preachers in the former USSR
is the simple fact that the students did not have a class in public speaking during high
school or even in college. Combined with a natural tendency of the most Russian
speakers to prefer being mysterious and complex rather than simple and focused, this lack
of awareness of the basic rules of the speech composition often leads to the sermons that
may have depth but lack focus and clear structure. As a result the listener may leave the
congregation wondering how to comprehend the message. This lack of the basic
rhetorical preparation influenced my teaching plans to include a discussion of some
foundational communication principles during the class. Based on these challenges, I
needed to evaluate the students’ comprehension and use of the sermon design principles
during their sermons.
The second part of my evaluation form focused on the exegetical analysis of the
biblical text in the sermon. While an evaluator could not see the amount of the exegetical
work that the student did preparing for the sermon, this evaluation focused on the basic
problems and misrepresentations of the text. Any sermon should have a strong biblical
foundation and have evidence of the thorough comprehension of the text. At the same
time, the sermon must remain a sermon and not an exegetical treatise.
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The final part of the evaluation measured actual sermon delivery issues. While
many of the sermon evaluation forms include similar questions and attempt to measure
the perceived strengths or weaknesses of a preacher’s presentation from the point of
human rhetoric, I believe that the voice, posture, and gestures convey more than simply
presenting the pathos of the speech. Through the observation of the physical behavior and
speech of the preacher the congregation can experience and accept the preacher as
trustworthy and genuine. However, an attempt to measure the spiritual connection of a
preacher to God by an evaluator can be very dangerous and destructive for the preacher
and for the community. A preacher can work on the measureable aspects of preaching
and should present the sermon in a way that avoids raising the barriers between the pulpit
and the pew due to vague words or statements, or bad gestures and posture. The
appearance and behavior of the preacher behind the pulpit can help or hurt the sermon.
The students recorded their final sermon out of the eight sermons that they used
for their reflection journals, and they sent the DVD with the sermon to the administration
of the institute. The institute mailed the sermons for my evaluation. To ensure fairness
and objectivity in sermon evaluation, I consistently used the sermon evaluation form that
I designed specifically for this class. I received an expert review for the pre- and postintervention questionnaires together with the sermon review. I have also done a pilot test
for the sermon evaluation form and the questionnaires to ensure that the form is clear and
comprehensible. The participants used the sermon evaluation form themselves and were
familiar with my evaluation based on the form for the duration of the course. Sermon
evaluation helped to present a better understanding of the students’ actual use of theory in
the preaching practice.
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Pilot Test
I was able to have a pilot test for my instruments. I conducted a pilot test on the
translated sermon evaluation form and the translated version of the pre-intervention
questionnaire with a group of pastors of the Russian Baptist churches in Minneapolis and
a group of lay preachers from my church. After receiving their feedback and making the
final review, I prepared the sermon evaluation form and the questionnaires for the
participants’ use.
In addition to the pilot test, I used the expert review to evaluate my sermon
evaluation form and the pre- and post-intervention questionnaires. I e-mailed the original
questionnaires to four experts in the field of homiletics in the USA, and when I translated
the questionnaire into Russian, I e-mailed the translated version of the questionnaire to
five experts in the former USSR to provide feedback for the instrument.
Variables
The independent variable of this project were the classes taught in advanced
homiletics at the North Caucasus Bible Institute. The curriculum included the
instructional design, assigned reading, pre-class assignments, class lectures, personal
reflections, and completion of the practical assignments. Two levels of validity were
achieved for the independent variable. One level of verification included the review of
the content of the curriculum from the point of homiletics. The dissertation mentor
provided this review. Another level of validity done from the pedagogical perspective
provided information about structural validity and consistency of the lecture planning to
the stated course purposes.
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The dependent variables resulted from the implementation of the independent
variable and included the change in attitudes and practice of preaching that the students
exhibited through (1) their greater comprehension of the homiletical theory and (2) their
observed and self-reported ability to integrate theory into the practice of preaching. Preclass assignments, textbook reading, and the lectures targeted the first part of the
dependent variable that focused on the greater knowledge of theory. Personal reflections,
class interactions, and the post-class assignments influenced the success of the second
part of the dependant variable that focused on the students’ increased ability to integrate
theory into practice.
The intervening variables in this study came from the demographic items that
relate to the level of participants’ previous education, their experience in preaching, and
their linguistic abilities. While all of the students have prior bachelor’s degrees in
theology, some of them have earned a university level education in a different field as
well, which can provide an additional advantage in comparison to the other students. The
students’ length of preaching experience may influence their ability to integrate theory
into practice because of a longer period of reflecting on sermon preparation and
presentation. The participants’ linguistic abilities reflect the multiethnic and multicultural
social context of the Northern Caucasus, where many nonnative Russian speakers reside.
While all the students have an excellent use of Russian, some students may have an
advantage because of their better-developed language skills. To ensure the control of this
kind of intervening variables, I took enough time to explain every important issue and the
requirements for the class.
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Reliability and Validity
Determination of the validity of my research requires a separate discussion of the
validity of the quantitative piece of my research from the qualitative. The purpose of the
pre- and post-intervention questionnaires was to measure the students’ understanding of
the theory and integration of that theory into their practical work. In case of the
questionnaires, William Wiersma and Stephen G. Jurs note a common high rate of nonresponse (175). I minimized this threat in my study because I personally asked the
students to participate in filling the questionnaires, and I collected the questionnaires
myself. However, the process of administering the questionnaires in the context of the
class introduces another threat to its internal validity. Students may want to give
dishonest answers due to the fear that their answers may influence their final grade for
the class. My insistence on separation of the research findings and the use of coded
questionnaires helped in establishing a greater degree of internal validity.
Establishing the internal validity for the qualitative part of my study required a
more complex procedure. For qualitative research, internal validity measures the fit
between the reported accounts about an event and “what actually happened in the setting
under study” (Wiersma and Jurs 215). The internal validity of the participants’ reports
about their integration of theory into practice through the use of reflective journals was
analyzed and compared with the actual sermon that the students recorded on video in the
context of their work.
The external validity of research is usually measured by the generalizability of
results. All of the instruments in this study can be used in other contexts with the proper
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translation of the instruments and the necessary adjustments based on the contextual
needs of the population and participants.
Reliability in this research was achieved through the consistent use of the tools
and inclusion of two sources of data (journals and recorded sermons) as qualitative data.
To achieve a greater level of quantitative data reliability, I asked several experts to
review the questionnaire, and I administered and analyzed the questionnaires with
consistency.
Data Collection
On the first day of the preaching class, after a brief introduction, I administered
the pre-intervention questionnaire to all the students present. Previously, I had e-mailed
all students and asked them to select personal codes for their participation in research.
The codes consisted of five symbols: The first symbol was the student’s mother’s maiden
name, and the remaining four were the last four digits of the student’s phone number. The
students were instructed to use their codes consistently throughout the duration of the
study. The students received a printed copy of the questionnaire and after answering the
questions returned them to me. On the last day of class during the last twenty minutes of
the class time, I administered the post-intervention questionnaire and collected the
materials after the students completed the work.
Collection of the qualitative data required using a more complex process. Every
Friday night I e-mailed the participants one journal prompt, asking them to reply with
their short reflection within thirty-six hours. I repeated the steps for eight weeks. Since
the questions were written in Russian, the language compatibility of the word processing
software was determined and confirmed with every student prior to the collection of data.
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I saved the e-mails in a separate and password-protected folder on my computer without
giving access to the information to anyone else.
In order to collect the recorded sermon, I distributed blank DVDs to every student
on the last day of class, together with the prepaid envelopes in which the students could
mail the material to me. After receiving the DVDs, I kept them in a safe place without
giving anyone access to the materials.
Data Analysis
After receiving the quantitative data from the questionnaires, I analyzed the data
to have an overall picture of the participants’ perceived changes in how they integrate
homiletical theory into the practice of their preaching. I calculated the change scores and
the standard deviation for each item on the quantitative questionnaires.
To analyze the qualitative data, after I collected the journals, I studied them using
content analysis to identify major themes and to see the changes in the students’ ability to
integrate better the homiletical theory into the practice of preaching. The analysis of the
reflective journals and sermon evaluation allowed me to form a conclusion as to which
ways specifically the training event helped the students in integrating theory into their
practice of preaching. In the sermon evaluation process, I listened to the sermons and
evaluated them based on the criteria I taught in class. This process helped to see the areas
of further improvement and provided good feedback about the process of implementation
of the study. This reaction helped to create better curricula and to see ways for the
theological education’s improvement in the former USSR.
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Ethical Procedures
I provided concrete and specific precautions to protect the participants’ privacy
and to conduct an ethical and considerate research. The students’ final grades for the
class were not directly connected with their participation in the study. All the
questionnaires and the journals were coded to prevent name disclosure. Prior to
administering the questionnaire, I provided a unique code consisting of five symbols to
each participant: the first letter of their mother’s maiden name and the last four digits of
their phone number. The questionnaires provided the quantitative information for the
study while the reflective journals and the sermon evaluation were the qualitative part of
this research. I kept the materials received from the students in a safe place without any
person having access to the documents.
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CHAPTER 4
FINDINGS
Problem and Purpose
Teaching is a challenging endeavor because it involves so many processes that a
teacher must use in order to facilitate the learning in students, who are entirely different
and unique persons with their interests and life experiences. Many teachers perhaps live
for the moments when the miracle of learning happens: after explanations and examples,
the eyes of the student sparkle and he or she says, “I understand it.” Christian or
theological teaching is even more difficult because by its nature Christian theology needs
to be embodied in the lived experiences of the students. Teaching in Christian
understanding should involve not simply transfer of information but the impetus for the
transformation of the student. From one perspective, looking at this issue from a
pragmatic point of view, success in teaching should result in a change of the student.
Considering the nature of teaching homiletics, success in teaching homiletics should
result in the good and competent preaching by a student. This goal of helping a student
become a competent preacher has been one of the purposes of this study.
One of the obstacles in students’ application the principles learned in class is a
lack of relation of the principles to the students’ lives and experiences. The principles
may work in a different place and for a different person, but when a teacher neglects to
notice the conditions and frame of reference of the students, the teaching may not achieve
its full potential. In my research of literature and personal observation, many courses
were taught in the Russian evangelical seminaries without much consideration of the
theology of preaching and the conditions of the preachers. The homiletical principles may
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be universal, and I believe they are, but they become useless if the preacher lacks
motivation to build a good sermon according to the best standards of homiletics. This
study did a significant amount of theological research to understand and articulate the
Russian Baptist theology of preaching in order to see how to help the students in
integrating homiletics in their preaching ministry.
By providing a one-week course in preaching for the students of the North
Caucasus Bible Institute designed to expand and integrate the students’ knowledge of the
theory and practice of preaching, the purpose of this study was to determine the effect of
the training event on the students’ practice of preaching.
Participants
In the middle of December 2009, I arrived at the North Caucasus Bible Institute in
Prokhladnyi ready to teach my class in homiletics. Meeting with the college director, I
heard surprising news: instead of the fifteen students for which I initially prepared, my
class consisted of twenty students and two audit persons who had registered for the class.
Because of this change, I had to spend less time on several topics than I initially wanted
in order to allow enough time for all the students to preach in class.
The pre- and post-training questionnaires were administered to the students and
the demographic section of the questionnaires allowed me to receive good presentation of
the students. All the participants were male. The youngest was 28 and the oldest 63 years
old. The average (mean) age was 38.5 (for full demographics see Appendix K).
The students’ education level was not uniform before the beginning of the
program. They came from variety of fields, all having various professions and trades. Out
of twenty-two participants eight (36.4 percent) had only a Bible college degree. In
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Russia, the Bible college degree typically corresponds to the North American bachelor’s
level degree, if a college in good standing with a non-governmental accrediting
association granted the degree. Two people (9.1 percent) had an earned associate’s level
degree in a trade and the Bible college degree. Eight other students (36.4 percent) had a
Bachelor of Arts or science degree and the Bible college degree and four other students
(18.2 percent) had an MA degree and a Bible college degree. Figure 4.1 represents the
educational background of the students.

MA+Bible
College ‐ 4
18%
MA+Bible College ‐ 4

Bible College ‐ 8
36%

BA+Bible College ‐ 8
Associate +Bible College 2
BA+Bible
College ‐ 8
37%

Associate +Bible
College 2
9%

Figure 4.1. Students’ educational level.

Bible College ‐ 8
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Almost half of the participants (ten) told that the length of their Christian
experience since conversion and baptism was in the category of fifteen – twenty years.
Six people noted that they had been Christians for ten – fifteen years. Five students
selected the category of five to ten years, and one student wrote in his own category,
saying that he had been a Christian for forty years.
When asked to specify their preaching experience, nine people (41 percent)
specified that they had been preaching for ten to fifteen years. Seven students (32
percent) said that they had preached for five to ten years. Three participants (13.5
percent) mentioned that they had preached for two to five years, and another three
participants (13.5 percent) for fifteen to twenty years. This information allowed me to see
that more than 80 percent of the students had at least five or more years of preaching
experience.
The students’ preaching frequency in their congregations was also diverse. Eleven
students (50 percent) preached once a month, four students (18 percent) preached twice a
month, and seven participants (32 percent) preached once a week or more often. Of those
preaching once a week, five out of seven were senior pastors, and two remaining
participants were youth leaders. One remaining senior pastor preached twice a month.
Looking at the church function or the ministry of the participants, six students
were senior pastors, two were associate pastors, and four served as deacons and
preachers, totaling the category of ordained church servants. From the non-ordained
category, two students were choir conductors and preachers, another two were youth
leaders and preachers, and the remaining seven were preachers.
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Considering the issue of remuneration for the ministry, three out of all twenty-two
preachers and ministers are paid (13.64 percent). Counting only the senior pastors in this
group, three out of all six senior pastors are paid, which constitutes 50 percent of the
senior pastors.
Research Question #1
The first research question was, “ How did the participants’ theoretical
understanding of preaching influence their practice of preaching prior to the training
session?” I understood that when I offered the class on preaching, all of the students had
acquired some preaching experience and that they had had classes in homiletics before.
At this point I simply wanted to find out how the theoretical learning that they had gained
previously influenced their current practice of preaching.
To answer Research Question #1, data was gathered through the quantitative
research questionnaire. The questionnaire was broken into two parts: theology and
practice of preaching. I established the initial reading of the students’ understanding of
their underlying theological presuppositions concerning preaching by the use of the first
part of the Pre-Training Questionnaire (questions 1-10).
More than half of the questions scored more than 4 points in the range of
responses between agree or strongly agree and two questions earned the lowest ratings.
The third question, “In my church any Christian with strong Christian values can be
asked to preach,” earned the lowest grade, even though this kind of question should
reflect the Russian Baptist theology of preaching. The sixth question, similar to the
second and worded a little differently, “A preacher is simply one of the members of his

Bak 108
church no different than the rest of the congregation,” gained the second lowest score of
3.32.
The low scores of these two questions point at a potentially weak area and the
high standard deviation number shows wide difference of opinions regarding questions
#3 and #6. A higher standard deviation represents a wider diversity of responses.
Question #3 has the highest standard deviation of 1.29 and question #6 has the third
highest standard deviation of 1.17. Question #8, “Intimate knowledge of the congregation
and spiritual relation to the people is more important than professionalism in sermon
presentation,” received the second highest standard deviation of 1.22. In their responses
the students ranked this question as the third lowest scoring question, having only 3.60.
Consideration of the highest scores and the standard deviations allows the
viewing of some trends in the students’ theology of preaching prior to the training
session. Three patterns came out of the students’ theological presuppositions: the
significance of the Holy Spirit in preaching (question #2), a discernment of the needs of
the audience (question #7), and high value of the preacher’s character and integrity
(question #10). The three least important trends for the students were the following: the
right of every member to preach (question #3), the ordinariness of a preacher (question
#6), and the spiritual relation of the preacher to the congregation (question #8). Table 4.1
presents these and other responses to the first part of the questionnaire.
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Table 4.1. Mean Scores of Theology of Preaching in Pre-Training Questionnaire
(n=22)
Theology of Preaching Questions

Baseline
(scale 1-5)

SD

1. I believe that every preacher should have a conviction to be called by God
for the ministry of preaching.

4.50

0.80

2. Every preacher should have the gift of the Holy Spirit for preaching.

4.60

0.80

3. In my church any Christian with strong Christian values can be asked to
preach.

2.70

1.29

4. God speaks through a preacher.

4.00

0.84

5. Expositional sermon is the best way to present the biblical teaching and to
show the audience how it applies to them at the same time.

3.64

0.90

3.32

1.17

4.70

0.46

3.60

1.22

4.30

0.95

4.70

0.55

6. A preacher is simply one of the members of his church no different than
the rest of the congregation.
7. It is very important for a preacher to understand the audience so that
through relating to their needs a sermon can have a greater impact on the
listeners.
8. Intimate knowledge of the congregation and spiritual relation to the people
is more important than professionalism in sermon presentation.
9. Every preacher must have a higher spiritual maturity level than the
members of the audience.
10. The character and integrity of the preacher influence the sermon.

The second part of the pre-training questionnaire focused on the students’ practice
of preaching (questions 1-22). The question that received the lowest score was question
#22, “I regularly record my sermons and review them.” It received only 2.50 points on
the five-point scale. The second lowest question was question #21, “I regularly ask for
feedback from my audience,” and it scored 3.30. The third lowest question was question
#20, “My audience gives me positive feedback about my preaching.” This question
scored 3.36. Tied with the third lowest question #20 was the response to question #6, “I
have good preparation in the area of biblical exegesis and hermeneutics.” The response to
this question scored only 3.36 just like question #20. Together with question #5, “I spend
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significant amount of time for the exegetical analysis of the text every time I need to
preach,” that scored only 3.59, the area of exegetical analysis and work with the text
appears to have weaknesses (see Table 4.2).
The question with the highest score was the question #4, “Preparing my sermons,
I am always aware that the Holy Spirit guides me in sermon preparation and I actively
seek his help.” This question scored 4.77 points. The second highest question was
question #3, “Every time I begin preparing my sermon I start with prayer even when I
know what my sermon needs to be about and the text that I will preach from.” This
response received a rating of 4.68 points. Both of these questions, #3 and #4, show not
only the significance of prayer and the Spirit’s guidance in the sermon preparation and
delivery but also a conscious effort on the part of the students to incorporate the spiritual
formation component in their regular practice of preaching (see Table 4.2).
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Table 4.2. Mean Scores of Practice of Preaching in Pre-Training Questionnaire
(n=22)
Practice of Preaching Questions

Baseline
(scale 1-5)

SD
0.95

1.

I begin every day with prayer and Bible reading.

4.04

2.

I have a plan to grow deeper in my relationships with God and other
Christians and I follow that plan.

3.63

3.

Every time I begin preparing my sermon I start with prayer even when I
know what my sermon needs to be about and the text that I will preach from.

4.68

0.57

4.

Preparing my sermons, I am always aware that the Holy Spirit guides me in
sermon preparation and I actively seek his help.

4.77

0.43

5.

I spend significant amount of time for the exegetical analysis of the text
every time I need to preach.

3.59

1.10

6.

I have good preparation in the area of biblical exegesis and hermeneutics.

3.36

0.66

7.

I always do solid exegetical analysis of the text to make sure that my sermon
is in line with biblical teaching.

3.86

1.13

8.

I carefully consider the context and the genre of my sermon text for all my
sermons.

3.77

0.92

9.

After exegeting the text, I carefully reflect on how that text can best be
offered to my congregation.

4.40

0.50

10.

I carefully plan the structure of my sermon having in mind the needs of my
congregation.

4.18

0.66

11.

I know how to make sermon introductions that arouse people’s interest.

4.09

0.75

12.

I consistently use appropriate illustrations that explain the biblical text and
strengthen my sermons.

3.95

0.95

13.

I work purposefully on the applications for my sermons so that they are
simple, easy to follow, and redemptive rather than legalistic.

4.09

0.68

14.

I spend enough time to build my conclusions to provide a summary and
purposeful conclusion to the message.

3.68

0.72

15.

I strive to achieve climax, compelling exhortation, and inspiration for all my
sermon conclusions.

4.09

0.68

16.

I am confident in my abilities to speak before my congregation or any
gathering in which I can proclaim the gospel.

3.90

0.75

17.

I always establish good contact with my audience when I preach.

3.95

0.65

18.

I know how to avoid the use of unnecessary gestures and words that weaken
my speech, and I always control my sermon delivery.

3.50

0.67

19.

I am confident in preaching in a variety of circumstances, including
preaching in weddings and funeral services, church calendar services,
evangelistic services, and services in other nontraditional settings.

3.45

1.01

20.

My audience gives me positive feedback about my preaching.

3.36

0.66

21.

I regularly ask for feedback from my audience.

3.30

1.09

22.

I regularly record my sermons and review them.

2.50

1.14

1.00
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In both sections of the pre-training questionnaire, the students showed agree to
strongly agree responses to questions underlining the importance of prayer in preparing
for preaching, the significant role of the Holy Spirit in preaching, a comprehension of the
needs of the audience, and a high value of the preacher’s character and integrity. The
other kind of trends came from the least important issues in the students’ opinion: the
right of every member to preach, the ordinariness of a preacher, the need for constant
reflection and review of the sermons, the need for audience feedback, and weakness in
the area of biblical exegesis.
Research Question #2
My second research question was, “How did the training event change the
participants’ integration of the theory and practice of preaching?” The change in theory
and practice from the pre- and post-training period was measured through the use of the
quantitative questionnaire. Table 4.3 shows the progress that the students made in the
area of theology of preaching and allows the research to pinpoint particular areas where
the most growth occurred. In order to measure any change that happened in the
participants, I used the post-training questionnaire, analogous to the one I administered
prior to the teaching session.
Table 4.3 presents the comparisons between the mean scores of the participants’
answers to the ten questions about the theology of preaching from the pre- and posttraining questionnaires, the standard deviations, and the change scores. Two of the trends
that the students exhibited in the pre-training questionnaire grew even higher after the
training session: the importance of the Holy Spirit in preaching (question #2) and the high
value of character and integrity of the preacher (question #10). However, the most growth
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happened in what the students identified on pre-training questionnaire as an unimportant
area with the lowest score, that is question #3, concerning the right of any Christian to
preach. The change for that question is the highest for the post-training questionnaire. At
the same time, the high standard deviation testifies that the students do not have a unified
opinion about this question.
The responses to two questions had negative change scores, meaning that after the
training session the students regarded them as less important than before the class.
Question #7, “It is very important for a preacher to understand the audience so that
through relating to their needs a sermon can have a greater impact on the listeners,”
dropped in the post-training questionnaire by 0.15 points. The standard deviation for this
question almost doubled as well. Another question that received a slight negative change
score of 0.07 is question #9, “Every preacher must have a higher spiritual maturity level
than the members of the audience.”
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Table 4.3. Comparison of the Mean Scores of Theology of Preaching in Pre- and
Post-Training Questionnaires (n=22)

Theology of Preaching Questions
1. I believe that every preacher should
have a conviction to be called by
God for the ministry of preaching.
2. Every preacher should have the gift
of the Holy Spirit for preaching.
3. In my church any Christian with
strong Christian values can be
asked to preach.
4. God speaks through a preacher.
5. Expositional sermon is the best way
to present biblical teaching and to
show the audience how it applies to
them at the same time.
6. A preacher is simply one of the
members of his church no different
than the rest of the congregation.
7. It is very important for a preacher
to understand the audience so that
through relating to their needs a
sermon can have a greater impact
on the listeners.
8. Intimate knowledge of the
congregation and spiritual relation
to the people is more important than
professionalism in sermon
presentation.
9. Every preacher must have a higher
spiritual maturity level than the
members of the audience.
10. The character and integrity of the
preacher influence the sermon.

PreTraining
Response
(scale 1-5)

SD

PostTraining
Response

4.50

0.80

4.50

0.67

0.00

4.60

0.80

4.73

0.55

0.13

2.70

1.29

3.40

1.30

0.70

4.00

0.84

4.41

0.67

0.41

3.64

0.90

3.77

0.81

0.13

3.32

1.17

3.68

0.95

0.36

4.70

0.46

4.55

0.80

(0.15)

3.60

1.22

4.09

1.02

0.49

4.30

0.95

4.23

0.69

(0.07)

4.70

0.55

4.82

0.39

0.12

SD

Change
Score

Looking at the data from the second part of the questionnaire dealing with the
practical aspects of preaching also confirms a slight increase in the scores from the pretraining questionnaire as Table 4.4 demonstrates. The scores from the post-training
questionnaire show an increase compared to the pre-training questionnaire.
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The highest score on the students’ response was 4.86 and two questions tied in
achieving that score: question #3, “Every time I begin preparing my sermon I start with
prayer even when I know what my sermon needs to be about and the text that I will
preach from,” and question #4, “Preparing my sermons, I am always aware that the Holy
Spirit guides me in sermon preparation and I actively seek his help.” The low standard
deviation on both of these responses demonstrates a unified opinion among the students
about these questions.
The lowest score on the students’ response was the score of 3.18 in question #22,
“I regularly record my sermons and review them.” However, this question had the highest
change score of 0.68. Question #6 received the second highest change score (0.64), “I
have good preparation in the area of biblical exegesis and hermeneutics.” Question #5
had third highest change score (0.59), “I spend significant amount of time for the
exegetical analysis of the text every time I need to preach,” and question #2 received the
fourth highest change score (0.55), “I have a plan to grow deeper in my relationships with
God and other Christians and I follow that plan.”
One question (#17) received negative change score (0.04), “I always establish
good contact with my audience when I preach.” The lowest change score, apart from the
negative change score in question #17, was the score of 0.05 in question #19, “I am
confident in preaching in a variety of circumstances, including preaching in weddings
and funeral services, church calendar services, evangelistic services, and services in other
nontraditional settings.”
The highest standard deviation was 1.14, and two last questions about audience
feedback and personal work on recording and reflecting on the sermon achieved that
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number. Question #21 was, “I regularly ask for feedback from my audience.” In question
#21 the standard deviation increased in the post-training questionnaire in comparison to
pre-training (1.09 to 1.14). Question #22 was, “I regularly record my sermons and review
them.” In question #22, the standard deviation remained the same (1.14) from the pretraining questionnaire to the post-training questionnaire.

Table 4.4. Comparison of the Mean Scores of Practice of Preaching in Pre- and
Post-Training Questionnaires (n=22)
Practice of Preaching Questions
1.

I begin every day with prayer and Bible
reading.

2.

I have a plan to grow deeper in my
relationships with God and other Christians
and I follow that plan.
Every time I begin preparing my sermon I start
with prayer even when I know what my
sermon needs to be about and the text that I
will preach from.
Preparing my sermons, I am always aware that
the Holy Spirit guides me in sermon
preparation and I actively seek his help.
I spend significant amount of time for the
exegetical analysis of the text every time I
need to preach.

3.

4.

5.

Pre-Training
Response
(scale 1-5)

SD

4.04

0.95

3.63

PostTraining
Response

SD

Change
Score

4.27

0.83

0.23

1.00

4.18

0.66

0.55

4.68

0.57

4.86

0.35

0.18

4.77

0.43

4.86

0.35

0.09

3.59

1.10

4.18

0.85

0.59

6.

I have good preparation in the area of biblical
exegesis and hermeneutics.

3.36

0.66

4.00

0.62

0.64

7.

I always do solid exegetical analysis of the text
to make sure that my sermon is in line with
biblical teaching.

3.86

1.13

4.32

0.72

0.46

8.

I carefully consider the context and the genre
of my sermon text for all my sermons.

3.77

0.92

4.05

0.79

0.28

9.

After exegeting the text, I carefully reflect on
how that text can best be offered to my
congregation.

4.40

0.50

4.55

0.60

0.15

10.

I carefully plan the structure of my sermon
having in mind the needs of my congregation.

4.18

0.66

4.27

0.63

0.09

11.

I know how to make sermon introductions that
arouse people’s interest.

4.09

0.75

4.23

0.61

0.14

12.

I consistently use appropriate illustrations that
explain the biblical text and strengthen my
sermons.

3.95

0.95

4.05

0.84

0.10

I work purposefully on the applications for my
sermons so that they are simple, easy to
follow, and redemptive rather than legalistic.

4.09

0.68

4.32

0.57

0.23

13.
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Table 4.4. Comparison of the Mean Scores of Practice of Preaching in Pre- and
Post-Training Questionnaires (n=22), continued

Pre-Training
Response
(scale 1-5)

Standard
Deviation

3.68

0.72

4.18

0.66

0.50

4.09

0.68

4.45

0.51

0.36

3.90

0.75

4.09

0.87

0.19

3.95

0.65

3.91

0.81

(0.04)

I know how to avoid the use of unnecessary
gestures and words that weaken my speech,
and I always control my sermon delivery.

3.50

0.67

3.86

0.83

0.36

I am confident in preaching in a variety of
circumstances, including preaching in
weddings and funeral services, church
calendar services, evangelistic services, and
services in other nontraditional settings.

3.45

1.01

3.50

0.80

0.05

20.

My audience gives me positive feedback about
my preaching.

3.36

0.66

3.64

0.79

0.28

21.

I regularly ask for feedback from my audience.

3.30

1.09

3.41

1.14

0.11

2.50

1.14

3.18

1.14

0.68

Practice of Preaching Questions
14.

15.

16.

17.
18.

19.

I spend enough time to build my conclusions
to provide a summary and purposeful
conclusion to the message.
I strive to achieve climax, compelling
exhortation, and inspiration for all my sermon
conclusions.
I am confident in my abilities to speak before
my congregation or any gathering in which I
can proclaim the gospel.
I always establish good contact with my
audience when I preach.

22. I regularly record my sermons and review them.

PostTraining
Response

Standard
Deviation

Change
Score

Research Question #2 enquired whether the class changed the students’
integration of the theory and practice. In answer to this question, both parts of the posttraining questionnaire demonstrate specific trends and patterns in participants’ responses.
The students showed the highest responses and change scores in the questions:
•

Importance of prayer in preaching,

•

The role of the Holy Spirit in preaching,

•

The right of any Christian to preach,

•

High value of the preacher’s character and integrity,

•

Importance of solid exegetical work,
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•

The need for reflection and audience feedback, and

•

The need for the planned spiritual formation.

The participants considered the following issues the least important: work with
the audience and achieving contact with the audience in both theology of preaching and
the practice of preaching parts of the post-training questionnaire.
Research Question #3
The third research question was, “What was the participants’ learning experience
through the course?” This research question is different from the first two because it
focused on the participants’ own experience through the course on preaching. This
question reflects the qualitative part of the mixed-methods design of the study. I gathered
the qualitative data from the participants’ subjective reports and from my evaluation of
the students’ final sermon. Another sign of the qualitative nature of my evaluation is a
subjective judgment of the students’ sermons.
Reflection Journals
I analyzed the students’ reflection journals and found several key themes that
emerged from these reports. The following themes came out of the journals: appreciation
of biblical exegesis, use of prayer, the role of the Holy Spirit, importance of
communication and work with the audience, appreciation of reflection, and greater selfawareness and confidence.
Biblical exegesis. Solid biblical exegesis is very important for building a sermon.
Throughout the journals the students exhibited growth and renewed appreciation for the
exegetical analysis of the sermon text, work with context of the text, the structure of the
text, genre, and other textual features. The theme of importance of exegesis appeared as a
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strong theme not only in the second journal, which specifically questioned how the
students did their exegetical analysis of the text, but in the other journals as well.
One journal mentioned specifically that the idea for the sermon came when we
had done exegetical exercises during the class time. When the student personally did an
exegetical analysis in class, he came up with the main point of the text from his earlier
practice of interpreting the Bible, but when I challenged him to consider seriously the
context of the previous chapter and the following chapter, the student wrote, “My eyes
had been opened and I was able to see this text in a different light.” As a result of this
encounter, he worked more on this particular text and provided a thorough exegetical
analysis.
Most journals commented that they had never done such a thorough exegetical
work before the class. One journal entry reflected on the use of the structure of a Psalm
and later using that structure to frame the sermon around it. The student said that he never
considered seriously the structure of the text in the past. Another student had also
confided that he did not consider seriously the exegesis of text in the past but simply
consulted the available commentaries. Out of all the students’ reports, this theme of the
importance of the exegetical analysis and their newly found appreciation for the solid
work with the text highlights the progress that the participants made in the area of
exegesis.
Prayer. The theme of prayer had been constant through most of the journals. For
example, even in the first journal that asked the students to describe how they selected
their sermon text, one student shared that he had been praying before the selection of the
text and in his prayerful reflection saw the congregation’s need for a greater emphasis on
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missions and evangelism. He decided to talk about the fact that all of the listeners at some
point were far from Christ and someone told them about Christ and they received new
life. He chose the text of Ezekiel 37:1-14 and the topic for the sermon was, “Could these
bones live?” He wanted to call the church to speak the word of life to the dead bones so
that the life of God could fill those sinners dying without the Spirit of God. This student
also shared in his journal that because of the requirement for the reflection journals he
became more aware and more purposeful to use reflection for his sermons.
Another student shared this reflection, while reporting in journal five about his
prayer, that the Holy Spirit moves through his sermon:
Tomorrow we will have a funeral of the former pastor who died at 96. I
will preach from Revelation 21:1-8 and as I was searching for the text and
working with it I asked for the Spirit’s guidance. I pray that God moves all
the people present at the funeral and even the hearts of the pastor’s
unbelieving children so that they come to know Christ.… I was aware that
the success of any preaching was because of the work of the Spirit even in
the past, but I was never as intentional about it as now.
Prayer was very important for all students, and in our interactions in the class I saw its
evidence, but this journal entry shows a growth that the student experienced after the
training session.
Holy Spirit in preaching. The theme of the real help and inspiration by the Holy
Spirit throughout the sermon preparation and delivery process was very clear and specific
in all journals as well. The fifth journal specifically asked the students to describe and
reflect how they understand the Holy Spirit’s work through their preaching and what they
were asking God to do through their preaching. All the students noted in their journals the
importance and comfort they received in the realization that the Spirit works through
them in preaching. Some of them had reflected that the work of the Spirit was difficult to
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measure at times, but the Holy Spirit is always active in the preparation, in their delivery
of the sermons, and even during the week when people remember the sermons.
The following are some of the excerpts from the students’ reflection journals on
their understanding of the work of the Holy Spirit and their expectation of God’s action
through their preaching. One student wrote about his desire of the Spirit’s work through
his sermon:
Tomorrow I will be preaching about Achan’s sin and my prayer is that the
Holy Spirit moves the hearts of people to repent with their favorite
unconfessed sins in their earnest repentance before God.… If the Spirit
does not move hearts of listeners no convincing words can change
anything.…
Another student wrote, “I pray that the Holy Spirit works in me as a preacher first of all,
so that I could practice what I believe is true.…” These students understood that before
the Spirit addresses their audiences, God must touch them.
A student who is a full time pastor-missionary mentioned a specific prayer need
concerning his ministry in the journal,
Tomorrow we are planning to travel to the far villages in the mountains.
We will meet with the people who converted to Christ only recently. Most
of them live surrounded by their Muslim relatives. I want the Holy Spirit
to strengthen them in their faith and encourage them.…
The participants noted a crucial role of the Holy Spirit in preparation and delivery of their
sermons, but more they highlighted the work of the Spirit in the audience during their
preaching and afterwards.
Communicating with the audience. The theme of the importance of
communication and work with the audience had a strong emphasis in all the journals as
well. In several journals the students commented on how they see the needs of their
audience, how they use rhetorical features in their preaching, and how they receive the
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feedback from the audience. All the students reported that they became more aware of the
need to be intentional in using communication tools to make their sermons more focused
and easier to understand by the audience. For example, one student came up with a plan
to encourage his audience on the basis of the text from Isaiah 40:27-31, using Andy
Stanley’s I-WE-GOD-YOU-WE approach. He wanted to begin with his personal struggle
in the past and his experiences of being tired, exhausted, and ill and contrast it with the
words from the Bible that God never becomes tired and he knows how to help lost and
tired people. This example shows that the students embraced the new materials and
methods that we had discussed in the class and that they were willing to risk preaching in
new formats to reach possibly more people.
The students wrote also about the importance of building trust and connection
with the audience. They noted that they needed to avoid the things that complicate
communication and work on building relationships with their audiences. They also
expressed the desire to continue working on clear communication through their sermons
even in their future ministry. Some students even made up rules for themselves to avoid
certain barriers in communication to make their sermons easier to understand and hear.
Appreciation of reflection. The theme of reflection and the use of reflection in
preaching was a new theme for most students. At least the intentional use of reflection in
preparation, evaluation, and spiritual formation was unfamiliar for most of them but they
embraced reflection and showed appreciation for reflection through all of their journals.
Many journals commented that they had never done such reflective work before and how
reflection helps them to see better results in their sermon preparation and to uncover
deeper meanings of the biblical text, see how to connect with their audience better, and
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how they could measure some results of their preaching through the feedback from the
audience. One of the journals mentioned that doing all the reflection assignments was a
very difficult task but he saw the benefit of such work and at the end said, “Only
discipline and practice can help to gain and improve skills and nothing else.” The
students underlined the value of reflection in most of their journals and they further
strengthened their practice and appreciation of reflection by their participation in
reflection journals assignment.
The intentional use of reflection helped the students notice some of the things that
they never considered before, such as consciously measuring the audience feedback from
their listeners. One person shared in his journal, speaking about the receiving feedback
from the audience, “Sometimes people come to me after the sermon and ask something
about it.” This journal has a good comment about the influence of the preaching on the
listeners:
Very often people’s eyes say much about how the sermon influences them.
Often the prayers after the sermon2 are a good indicator of the sermon.
Then after the sermon, someone comes and tells about personal struggles
and how the Spirit was speaking to them through the sermon. Besides, all
of our preachers gather on Monday nights to talk about the church’s
ministry, including Sunday morning worship service. All of this helps to
receive feedback from the congregation....
Reflection is an important tool in the arsenal of any preacher, and the students noted in
their journals that they accepted reflection as a new practice for their sermon preparation
and delivery together with the use of reflection for their own spiritual formation.

2

Russian Baptist Churches have a common tradition of a congregational prayer that follows a
sermon. Anyone from the congregation can pray and it is an unprepared extemporaneous prayer. These
prayers last for several minutes and it is commonly understood that good preaching encourages a greater
response in prayer from the congregation.
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Self-awareness. The final theme that shone brightly in all the students’ journals
was that of greater self-awareness, which is closely connected to reflection. When the
students reflected on their practices, they could see improvements in some areas and
deficits in other areas. The students could notice some areas where they had weaknesses
before and how they could do the task better than previously. For example, several
students mentioned in their journals that previously they had not paid attention to the
exegesis of the text because they were uncomfortable with it and considered themselves
unprepared for the task of exegetical analysis. They became more intentional in using
exegetical analysis for their sermons. The theme of greater self-awareness appeared
throughout all of the journals, not only in relation to the exegetical work but also in the
other areas of preaching.
The first part of the qualitative data through the analysis of the students’ reflection
journals revealed several important themes:
Greater use and appreciation of biblical exegesis,
High value of prayer,
Significance of the Holy Spirit,
Greater use of communication with the audience,
Use of reflection, and
Greater self-awareness.
These themes resonated deeply with the students because they participated in the study
and did their work of intentionally responding to the reflection journal assignments.
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Sermon Evaluation
The second part of my qualitative analysis that I used to target the third research
question was my sermon evaluation of the students’ preaching. In order to trace the
important trends and patterns in the students preaching, I combined all the scores from
the individual sermon evaluation forms (see Appendix I) that I filled for each student into
a table.
Table 4.5 presents my evaluation of the students’ sermons and shows the average
grade points for specific items of the sermon evaluation form, together with the standard
deviation. I combined the twenty-two items on the full sermon evaluation form into the
general clusters of related items. The first four items in Table 4.5 present the sermon
structure components, and the other three items show evaluation of exegesis, delivery,
and perception of the preacher.

Table 4.5. Mean Scores of the Sermon Evaluation Form’s Sections (n=16)
Sermon Evaluation Form Items

Grade Points

SD

4.31

0.74

2. Main Body

4.10

0.70

3. Conclusion

3.91

0.60

4. Supporting material

4.06

0.81

5. Exegesis

4.25

0.66

6. Delivery

4.66

0.52

7. Perception of the preacher

4.40

0.67

1.

Introduction
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The data from the sermon evaluation scores reveals some trends in the students’
final preaching assignment. The highest grade and the most uniform of the participants’
responses, represented by the lowest standard deviation, came in delivery. The students
did their best job in this segment and most of the sermons had the highest grade in this
part of the sermon evaluation. Together with the section on the perception of the
preacher, the students achieved high grades in these sections.
The section on exegesis received a lower grade, showing the need of
improvement in several students’ exegetical work. Most of the sermons gave an excellent
interpretation of the text and exhibited solid work in exegesis, but several students missed
important exegetical insights from the context of their sermon text or failed to give an
explanation of the text. Overall, the exegesis section in the sermon evaluation form shows
good progress of the students.
The first four sections of the sermon evaluation form, which focused on the
sermon structure, received lower grades. Especially, the conclusion section is the weakest
part of the sermons in most of the students’ preaching. Several students did an excellent
job with conclusions, but many were not able to bring their sermons to a successful
finish.
In response to the third research question, “What was the participants’ learning
experience through the course?” several trends and patterns were identified through the
students’ reflection journals and the final sermon evaluation form. Both of the sets of the
qualitative data confirmed that the participants’ learning showed growth in some areas
and specified some areas that are in need of further improvement. The students improved
or showed high value in the following areas: prayer, the role of the Holy Spirit in
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preaching, biblical exegesis, communication strategy, personal reflection, and selfawareness.
Summary of Major Findings
Through the study and research for this work, in the implementation phase of the
project and in the analysis of the data, I found several important findings:
•

The importance of prayer in preaching,

•

The role of the Holy Spirit in preaching,

•

The right of any Christian to preach,

•

The importance of solid exegetical work,

•

The need for reflection, and

•

Communication and work with the audience.
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CHAPTER 5
DISCUSSION
This project originated out of concrete and practical need to teach a class in
homiletics for a group of students in the Bible Institute in Russia. The students in the
class had had previous classes in homiletics and all of them had experience in preaching.
Since the students and their school belong to a Christian denomination with particular
and specific theology of ministry and theology of preaching, I wanted to give a serious
consideration to their theology and context of ministry. In addition to making the class
contextualized, I wanted to bring several themes from the contemporary conversations
about preaching from different homileticians of today. All of these ideas led to a
development of this particular curriculum and philosophy of preaching, heavily
emphasizing the context and theology of the participants. My purpose was not simply the
transfer of information about preaching but creating an atmosphere for the practical
application and integration of their theology and theory of preaching into their ministry.
Major Findings
The results of this study demonstrate that positive change was observed in the
analysis of the questionnaires, reflection journals, and sermon evaluation. These three
combined areas contributed to a better demonstration of the change in the students’
practice of preaching. While these three areas present different views of the change, the
students’ participation in all three instruments created a reliable observation of the
course’s outcome.
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Importance of Prayer in Preaching
The analysis of the questionnaires and reflection journal notes provides strong
support for the high value of prayer in sermon preparation and delivery among all
participants. As reviewed in Chapter 4, the mean score for question #3 asking about
prayer and the use of prayer in practice was 4.68 points on the five-point scale in the pretraining questionnaire, and it rose to 4.86 in the post-training questionnaires (see Table
4.4, p. 116). The standard deviation in the pre-training questionnaires was 0.57, and it
lowered to 0.35 in the post-training questionnaire responses. These numbers show not
only high initial value of prayer among the students but also even greater appreciation of
prayer and solidification of the group’s opinion concerning this issue of prayer. The
participants’ responses in the reflection journals provide even stronger support for their
high value of prayer reflected by the questionnaires’ scores. Their direct reports about the
value of prayer and their indirect mention of prayer shows a culture of high prayer value
in sermon preparation and delivery.
These findings give strong support to the earlier literature review in Chapter 2,
reporting the high visibility of prayer in the worship services and the preachers’ heavy
emphasis on the spiritual preparation for preaching that includes prayer. Heavy emphasis
on the spiritual part of the preparation to preaching, including prayer and heart
preparation, may lead a preacher away from serious consideration of other parts of the
sermon preparation, including thorough analysis of the text and intentional structuring of
the sermon for achieving a deeper impact on the congregation. As noted in Chapter 2, a
preacher needs to connect to the world of divine and the world of humanity, relating
God’s Word to God’s people through human rhetoric. High emphasis on prayer and

Bak 130
spiritual preparation is highly commendable for all preachers, yet such an emphasis may
become dangerous if the need for the human level preparation is neglected in this divinehuman enterprise of preaching.
The Role of the Holy Spirit in Preaching
The second major finding in the analysis of data was the high role of the Holy
Spirit in preaching. Together with the previous findings emphasizing the importance of
prayer, the participants stressed in their questionnaire responses and reflection journals
that the Holy Spirit plays a vital role in sermon preparation and delivery. Question #4
received 4.77 points in the pre-training questionnaire, and it rose to 4.86 in the posttraining questionnaires (see Table 4.4, p. 116). This question asked the students to
evaluate their understanding of the role of the Holy Spirit in preaching and the students’
intentional search for the Spirit’s help in preaching. Together with the question on prayer,
4.86 was the highest score on the questionnaire. The standard deviation was 0.43 on the
pre-training questionnaire and it became 0.35 on the post-training questionnaire. This
question had the highest score on the pre-training questionnaire, testifying to the strong
pre-training values among the participants, and it became even stronger after the class.
The participants’ reflection journals reported their high view of the work of the Holy
Spirit through their preaching as well in their preparation for preaching, in their sermon
delivery, and even after their preaching. The students emphasized the high value on the
Holy Spirit’s role in preaching consistently through their responses to questionnaires and
in their reflection journals.
The analysis and review of literature in Chapter 2 suggested that the Russian
Baptists regard highly the role that the Holy Spirit plays in preaching. Such a view of the
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Spirit’s participation in preaching receives support not only from the observations of
preaching in the context of worship services and direct reports of the Russian preachers
but from the underlying values and theological foundations of the nature of preaching.
Even a quick consideration of the foundational aspects of the Russian Baptists’ theology
of preaching shows a heavy emphasis on the Holy Spirit. Chapter 2 provided a thorough
review of the prophethood of all believers, where every member is a prophet and part of
prophetic movement, believers’ church, where every member received a gift from the
Holy Spirit, prophetic preaching that pays attention not only to the results of preaching
but also to the source of preaching, and the whole concept of pneumatic ecclesiology, in
which the church functions only because of the work and empowering presence of the
Holy Spirit. All of these theological concepts together with the practice of non-clergy
preaching underline the reliance and heavy emphasis on the Holy Spirit in preaching
among the Russian Baptists. The findings of the quantitative and qualitative data of this
research give strong support to such a trait.
The Right of Any Christian to Preach
One of the most obvious differences in the order of worship service in the Russian
Baptist Churches is the multiplicity of preachers and the fact that preaching is not viewed
as a sacrament, allowing a potential chance for any non-ordained member of the
congregation to preach. The analysis of the data from the quantitative questionnaires
provides a surprising discovery that the right of any Christian to preach is not uniformly
and strongly supported by the participants’ responses.
Two questions on the theology of preaching part of the questionnaire dealt with
the issue of preaching potentially available to any church member. Question #3 was, “In

Bak 132
my church any Christian with strong Christian values can be asked to preach.”
Additionally, question #6 stated, “A preacher is simply one of the members of his church
no different than the rest of the congregation.” The students rated question #3 with the
second lowest grade on the pre-training questionnaire of 2.70 points on the five-point
scale with the highest standard deviation of 1.29 among all questions. In the post-training
questionnaire the participants’ response score rose slightly to 3.40, but the standard
deviation lowered to 1.30. Question #6 scored higher than #3 but was still relatively low:
In the pre-training questionnaire the score was 3.32, and it rose to 3.68 in the posttraining questionnaire. The standard deviation for this question showed a more unified
representation than the third question, with 1.17 in the pre-training and 0.95 in the posttraining questionnaires.
A number of possible solutions present themselves to this contradicting discovery
of the practical discrimination for who has the right to preach in the context that should
allow every Christian the right to preach the Word of God. For example, one problem
could come out of the wording of question #3, “In my church any Christian with strong
Christian values can be asked to preach.” The confusion could come for the participants
from the words “In my church.” They may have responded not from the sense of how this
process could potentially reveal itself in their theology but from the practical order of
things in their particular church. Every group or family has a particular niche or special
action that only a certain person performs, and everyone knows that that person performs
that activity. While potentially any other member of the group could perform the action
in practice, everyone plays by the assigned roles without changing the assigned roles. A
different wording in question #6 may offer some support to this issue of the right of any
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Christian to preach in specifically underlining that a preacher has no other distinction
from the rest of the congregation.
Another solution to this problem may be the fact that while this theology and
practice was present in the beginning of the evangelical Baptist movement in Russia, the
traditions have solidified, and the activity of the preacher became somewhat of an office
of the preacher that is given to a special person and not to every Christian. While not an
official ordination, preaching became a class of its own with a process of selection for the
ministry less formal than pastor’s or deacon’s work.
Finally, one more solution to this question is a possible trace of the change in
perception that is happening currently in the theology of preaching among the Russian
Baptists. This change of what the preacher does and who can be a preacher is
experiencing significant influences today from a variety of sources. One level of sources
is the changing situation with the theological education in the former USSR. Many
people received theological training and their level of preaching improved. For many
churches this improvement of preaching could become an attractive draw to send their
preachers to theological schools. Such a dynamic may create a class of educated
preachers and the preachers that lack theological preparation. Another source of changes
in theology of preaching could come from the vast number of theological textbooks that
were written from the Western evangelical perspective of seeing preacher as a pastor.
The findings from the data analysis confirm that the right of every Christian to
preach does not present the highest value for the Russian Baptist theology of preaching
today. While the students showed growth and change of perspective in the post-training
questionnaire, the high standard deviation on these questions show the continued
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confusion and low appreciation for the non-clergy preaching in the Russian Baptist
Churches.
Importance of Solid Exegetical Work
Another major finding that exhibited itself strongly in the analysis of the
quantitative and qualitative parts of the research is the importance of solid exegetical
work in preaching. In the practice of preaching part of the quantitative questionnaire,
questions #5 through #9 asked the participants about their practice of exegesis several
different ways. Comparing the scores and standard deviations of the pre- and posttraining questionnaires, all of the responses exhibit positive growth in the area of
exegetical and hermeneutical analysis of the text. This trait is further strengthened by the
students’ personal observations in their reflection journals. Most of the reports indicated
that the participants had never done a thorough exegetical analysis of the text previously
and that they appreciated the insights for their sermons from the deeper analysis of the
biblical text.
The results of data analysis pertaining to the area of exegetical work confirm the
literature review in Chapter 2 and present an element of surprise at the same time. The
studies of the current preaching practices among many Russian Baptist preachers
indicated that the Bible study and exegesis are not methodical and that sermons often do
not explain the text of the Bible, resembling a meditation not a sermon. The participants
confirmed through their journals that they had often prepared and preached their sermons
in such a fashion of taking a biblical passage and offering a simple retelling or
explanation without doing a deeper exegetical analysis of the text. Surprisingly, having
classes in biblical languages and exegesis in the past, the students did not use their
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knowledge and skills in their practice of preparing for preaching. The major surprise,
however, was the relative ease of helping the students see the benefit of consistent
exegetical method in preaching and showing practically how to do exegetical work and to
implement it in preaching. The intentional inclusion of specific attention to the exegetical
analysis in my teaching resulted in a greater appreciation and comfort of the students’
sermon preparation.
Need for Reflection
The need for reflection and intentional use of reflection was another major
finding. The participants showed significant growth in the area of greater appreciation of
reflection in their responses to questions #20 through #21 in the pre- and post-training
questionnaires and in their reflection journal reports. While intentional use and
application of reflection in preaching was a new idea for the students, most of them
embraced the need for intentional reflection in their preaching, and analysis of the
quantitative and qualitative data gives support to this fact.
Analysis of literature in Chapter 2 provided several important areas of application
of reflection. General pedagogical strategies include and incorporating reflection as an
important tool in variety of fields today. Many contemporary Christian educators strongly
suggest to make reflection a necessary part of the learning process and underline the
importance of reflection in integration of theory and practice. Finally, several theological
educators stress the need in reflection as a part of the spiritual formation process (Long,
“New Focus” 13-14). The benefits of intentional use of reflection encouraged specific
and consistent use of reflection in teaching the class and influencing the students to make
it their constant practice.
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The intentional use of reflection in preaching may encounter a potential roadblock
in the context of the Russian Baptist Churches. The analysis of the current style of
preaching among Russian Baptists noted the reflective style of preaching in Chapter 2.
This observation underlines the manner of preaching, however, and not the practice of
reflection and analysis of how the preacher addressed the congregation. Evaluation and
review of preaching may appear countercultural for the Russian Baptists because of the
seeming disagreement with important theological traits. Preaching in the believers’
church has a natural tendency of being a conversation among the equally gifted members
of the congregation. Often a conversation does not have a clear focus or goal but simply
concentrates on being a group of Christians, in which everyone has an assigned role and
expectation. Reflection and constant review of the spoken sermons have an appearance of
professional improvement with the constant focus of performing better and growing
professionally. This overtone of professional development is contrary to the accepted
notion of sermon as a conversation and often makes the review of sermons unimportant
subconsciously. However, reflection is important together with constant review and
improvement of sermons just as all Christians called by God to the continuous life of
transformation and growth into the likeness of Christ. Thus, reflection is important not
solely for professional growth but mainly for the personal spiritual formation of the
preacher together with more skills in speaking about God to the congregation.
Communication and Work with Audience
The final major finding coming out of the data analysis of the pre- and posttraining questionnaires was in the area of communication and work with the audience.
Starting from the theology of preaching section, questions #7 through #9 asked about
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relating to the audience and its needs. The responses and standard deviation show
confusion on the part of students concerning the issue of relating to the audience. In fact,
the two negative scores from the post-training questionnaire fall in this category. Two
groups of questions relate to communication and the practice of preaching: Questions
#10-15 focus on the rhetorical structure of a sermon and questions #16-19 concentrate on
the actual presentation or delivery of the sermon. Both of the groups of questions present
limited growth and highlight the fact that the area of public speaking presented a greater
challenge to the participants.
The analysis of data from the qualitative part of research confirms the quantitative
study results. The students reported through their journals that they took the challenge of
working more in the area of communication to improve their connection with audience.
Data from the sermon evaluation forms also showed that communication dynamic
between the preacher and the audience remained a challenge for most of the students.
While the students showed growth and improvement through the class, the area of
communication needs greater improvement.
Literature review and analysis in Chapter 2 suggested the lack of rhetorical
preparation and emphasis in Russian culture in general. From the cultural notion of the
poet and not a politician being society’s guide, greater cultural value is placed on the
speech that is beautiful rather than the speech that is moving to action. This lack of
concentration on the motivational aspect of a sermon produced sermons with weak
practical application and uninspiring conclusions. Continuous improvement in the area of
communication will bring greater benefit to the preachers and help them reach their
audience in a greater way.
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Implications of the Findings
A positive change expressed through the analysis and research of the outcomes of
the class of preaching at North Caucasus Bible Institute provides several important
implications for teaching homiletics. This study underlines the significance of specific
pedagogical principles and strategies in training preachers for their ministry. Developing
curriculum and preparing for the class, I took several valuable principles from the field of
homiletics and pedagogy that are present in the contemporary discussion in their
respective fields in North America and applied these principles in a completely different
geographic and cultural context. Careful application of these pedagogical principles can
enhance preaching in a variety of different contexts.
One of the most important principles for teaching preaching is the theology of
preaching that lies in the foundation of the whole concept of preaching in the
congregation. This principle has even greater significance for teaching a class in
preaching in a different theological context. Understanding of the students’ theological
background and values can create a greater level of cooperation with the students and
success in teaching. Different concepts of a church, worship, preaching, the sermon
event, a preacher, church government, a church member function, and others may have
an impact on how the students hear and filter homiletical principles. Articulating and
deepening the students’ own theology of preaching gave me greater power and influence
on the students and created a closer bond with them.
Cultural context and conditions of the preacher’s work are also important to
consider for the formation of the preacher. When a preacher does not have the luxury of
being remunerated for the work, this condition creates a tension of the interests of earning
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the family support and church ministry. However, good preaching requires a significant
time investment. I designed the course to stress the importance of the sermon preparation
and emphasized the process of the sermon preparation as a part of the spiritual formation
of the preacher. Stressing the need of the monetary support from the congregation can
lead the students without financial support from their congregations to have feelings of
personal inadequacy, inferiority, and resentment to their congregations, hindering their
motivation for growth and development in the area of preaching. Presenting sermon
preparation as the process of spiritual formation of the preacher emphasizes the
importance of the preacher’s relationship with God.
The learning-centered approach popular in contemporary education has great
benefits in its application for the preaching classes. Dialogue, reflection, and emphasis on
practical experience played a very important role in my methodology and actual class
experience. During entire course period, I encouraged students to express their views,
welcomed their opinions, and facilitated the dialogue about preaching from the position
of a colleague and not a superior authority on preaching. Such a use of a dialogue in
teaching involved the students and made the students to be active participants of the
process and not simply passive observers. To some extent such an involvement of a
listener reflects the intent of most of the sermons to involve the listeners in the process
and not simply observe the actions and words of the preacher passively. An instructor of
preaching has a great opportunity to emphasize the importance of the dialogue or
conversation of preaching by making the class on preaching an opportunity for dialogue.
Reflection is a person’s ability to assess and analyze a performed action and to see
the reason for such an action or the action’s effect. A conscious and regular use of
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reflection can help any adult to grow personally and to become more proficient in the
activities that receive reflection. Spiritual formation requires constant reflection together
with conscious and intentional desire to grow into the image of Christ. The use of
reflection in preaching can help a preacher in the area of spiritual formation and in the
area of achieving greater proficiency in the activity of preaching. Conscious and
intentional reflection on the practical implementation of the theory of preaching leads to a
greater integration of theory and practice.
Strong emphasis on the practical experience is very important in preaching
because the focus of preaching is an actual practical delivery of the sermon. Students
need to be reminded of the importance of regular work in sermon preparation, but they
also need to have an opportunity for multiple assignments to be able to sharpen their
skills in preaching. Since the class time was very limited in my teaching at NCBI, I
designed a strategic and creative solution in providing prolonged practical assignments
for the students so that they could use the ideas taught in class and integrate the
homiletical theory into practical use.
Limitations of the Study
While the general direction and strategy of this study could be applied
universally, one of the strongest limitations of this study is its concrete connection to the
unique context and theology of Russian Baptist churches. Their concepts of preaching,
worship, and church lay at the foundation of this study. The social context and conditions
of living of the preachers add significant dimension to the greater comprehension of the
image of a preacher in a Russian Baptist church. Implementation of this study in a
different theological and cultural context would require a considerable reevaluation and
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adjustment of a central theological thought of this study: Preaching is a conversation of
the equal members of the body of Christ gathered around his Word.
This study could benefit from a longer period of observation. For example, an
additional questionnaire administered at the end of the eight weeks of practical
assignments could reveal additional changes. At the same time, administration and
collection of such a questionnaire would be extremely difficult because of the students’
return to their places of ministry. Administration of the questionnaire would require
gathering them again in one location. Another measurement of the effects of the study
performed six months after the class could give a better presentation of the actual use of
the learned material in the practical ministry of the students.
The most significant weakness of this project is the small group of students. On
the quantitative part of the data analysis, the study lacks statistical power of broad
generalizability because of the small number of participants. Increasing the number of
respondents may bring a different set of results. However, the inclusion of the qualitative
data strengthens the final result of the data analysis. A different demographic and cultural
context could also play a role in receiving a particular set of the final data. While the
students presented a diverse group by age, education level, ministry experience, and
church size, all of the students were male and they resided in the provincial area of the
Northern Caucasus. Further diversification of the body of participants could bring
different results.
Unexpected Observations
Most surprising in the study was a discovery of a looming change in theology and
perception of the concept of a preacher and preaching. In the questionnaire’s theology of
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preaching part, two questions scored the lowest mark. Both of the questions had
connection to the concept of the preacher in a Russian Baptist church. Question #3 was,
“In my church any Christian with strong Christian values can be asked to preach.” This
question scored 2.70 in the pre-training questionnaire and the score rose to 3.40 in the
post-training questionnaire. Question #6 was, “A preacher is simply one of the members
of his church no different than the rest of the congregation.” The sixth question scored
3.32 in the pre-training questionnaire and rose to 3.68 in the post-training questionnaire.
While the nature of both of these questions reflect an understanding typical for a local
Russian Baptist church, for some reason the students decided that the statement did not
correspond to their theology of preaching.
Looking for the possible solutions and explanations of this observation, I see two
plausible reasons for the students’ reaction. First, the students had just finished reading of
the textbook written by a North American homiletician, who was influenced by his
background and theology of preaching as a task assigned to an ordained person. Second,
the general proliferation to information and easy access to many different materials
available online influences a potential change in concepts of a preacher and preacher’s
work. Most of the homiletical textbooks available today to Russian students are written
from the perspective of the pastor-preacher. All of this could influence a change and
transition to the pastoral preaching in the Russian Baptist Churches.
Another surprise was the students’ eager responsiveness to apply a deeper level of
exegetical work to their sermon preparation. While they had the initial knowledge of the
exegetical analysis principles, they needed a practical explanation of how to use them in
their sermon preparation. The intentional inclusion of the exegetical analysis of the text
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as a part of the sermon preparation in my training helped and motivated the students to
make a stronger text analysis.
Recommendations
Several recommendations arise from the analysis of the results of this study and a
search for a potential application of the study. Many conversations about missional
church suggest the image of the covenantal community that is very close to the early
Mennonite principles of the believers’ church. The place and value of every member’s
input into the life and ministry of the church is highly emphasized. The question still
remains open for the missional churches whether or not they could allow preaching to
become a practice performed by the different members of the congregation and not
necessarily assigned to the professional pastor. Missional churches need to develop a
theology of preaching that could correspond to the idea of the covenantal community
best. This study could be beneficial for the foundational conversations about theology of
preaching in missional churches because of its biblical foundation and practical
application to a particular context of ministry.
Further research and study may attempt to adapt this study to a different context
and see if the principles and theology presented in this study could bring similar results in
a variety of theological and cultural contexts. One of the particular elements of this study
may bring positive results in teaching preaching even in the North American context.
Implementing reflection as a strong part of the class in preaching may bring good results
in formation of the preachers, their skill development, and their ability to integrate
homiletical theory into their practical experience of preaching. Another element of this
study may provide a stronger effect of the classes in preaching on the students’ ministry.
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Seminaries may attempt to have multiple and long-ranging assignments in preaching,
creatively incorporating them into the students’ lives and ministry while taking the class
and immediately following the course in preaching.
Postscript
This project originated out of a concrete need to teach a class in homiletics to the
students of the North Caucasus Bible Institute in the city of Prokhladnyi, Russia. All the
students in the school come from the Russian Baptist churches in the region of the
Northern Caucasus. Having a practical experience of preaching for about twenty-two
years in the Russian Baptist churches and currently serving as a senior pastor of Russian
Baptist church in the USA, my great joy and privilege was to develop the curriculum for
the class in preaching, deepening the theology of preaching in Russian Baptist churches
and working out significant pedagogical principles that informed and guided the strategy
and focus of the class in preaching.
Soli Deo Gloria!
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APPENDIX A
NORTH CAUCASUS BIBLE INSTITUTE SYLLABUS
Course: Advanced Homiletics
Concentration: Master of Arts in Pastoral Ministry
Date of course: December 7-11, 2009
Monday-Friday 8:00 AM-12:00 PM and 1:00 PM-5:00 PM
Instructor: Vitaliy Bak; vitaliy.bak@asburyseminary.edu
Course Description
This course provides a framework that will help the students to improve their
sermon construction and delivery, expand the students’ understanding of the theory and
practice of preaching, form and articulate their theology of preaching, and integrate the
principles of the homiletical theory into the practice of their preaching. Three areas of the
sermon preparation and delivery are important in achieving integration of theory and
practice. The first area is students’ theology of preaching, explaining what happens in the
event of preaching. Some of the theological questions addressed in the course are, “What
is the purpose of preaching?”; “What is the biblical understanding of preaching?”; “What
is a sermon?”
The second area is a good grasp of the message of the biblical text, presupposing
sufficient exegetical work on the text. How does a preacher select and study a sermon
text to discover the exegetical idea? How does a preacher take that exegetical idea and
form a sermon idea? How does the sermon idea shape the sermon to achieve its purpose?
The third area is the process of communication of the ancient text to the
contemporary audience, requiring adequate knowledge of the audience and the principles
of communication and contextualization. How does a preacher take a biblical idea and
show the relevance of the biblical text to contemporary audience? How can a preacher
help the congregation to apply the biblical truth?
The emphasis on integrating theory and practice of preaching imposes a specific
strategy in teaching, providing enough theoretical explanation together with a variety of
practical assignments and exercises in order to help the students make greater practical
use of their skills and knowledge.
Purpose
The purpose of this course is to learn a greater level of proficiency in moving
from a text to the sermon and to integrate the skills into the regular practice of preaching.
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Literature
Required Reading
Our main textbook for the course is the Russian edition of the book
Transformational Preaching, written by David M. Brown. Every student must read the
entire book prior to the class.
Several other articles and excerpts must be read before the course as well:
Stanley, Andy. “My Formula for Preaching.” Rev! September/October 2006: 7480.
Harris, Mark. Toward an Understanding of Russian Baptist Preaching 1996. 21
Feb. 2009 <http://www.cvi2.org/pages/harris/>.
Excerpts from the Russian edition of Basic Public Speaking, written by Paul
Soper.
Select at least one title from the following list:









Dostoevskiy, F. Malichik u Hrista na elke [The Little Orphan]
Tolstoi, L. Mnogo li cheloveku zemli nuzhno [How Much Land Does a
Man Need]
Nekrasov, N. Neszhataia polosa [Un-Harvested Field]
Pushkin, A. Zimnee utro [Winter Morning]
Lermontov, M. Vetka Palestiny [A Branch from Palestine]
Esenin, S. Bereza [Birch Tree]
Pasternak, B. Rozhdestvenskaia zvezda [Christmas Star]
Filatov, L. Pro Fedota-strelitsa [About Soldier Fedot]

Additional Reading
In addition to the required reading, the students may use other resources listed
below, all of which are available for free in public domain online.
Homiletics textbooks and sermons:
Braga, J. Kak podgotoviti bibleiskuiu propovedi [How to Prepare a Biblical
Sermon]
Kargeli. Propovedi [Sermons]
Prohanov, I.S. Kratkoe uchenie o propovedi [Short Discourse on Preaching]
Robinson, H. Bibleiskaia propovedi [Biblical Preaching]
Stott, J. Portret propovednika [Preacher’s Portrait]
Rhetoric, communication, and speech delivery:
Aristotle. Ritorika [Rhetoric]
Augustine. O hristianskom uchenii [De Doctrina Christiana]
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Lemmerman, H. Uchebnik ritoriki [Rhetoric Textbook]
Plato. Fedr [Phaedrus]
Plato. Gorgii [Gorgias]
Solovieva, L. Govori svobodno: sozdavaia sovershennyi golos [Speak Freely:
Create an Excellent Voice]
Soper, P. Osnovy iskusstva rechi [Basic Public Speaking]
Tacitus. Dialog ob oratorah [Dialogus de oratoribus]
Volkov, A.A. Kurs russkoi ritoriki [Russian Rhetoric]
Assignments
Pre-Class
1. Read the required texts.
2. Write a report interacting with the required reading and include your personal
observation about your needs for improvement. This paper should be three to
five pages long and have an answer to the following:
How did the reading challenge you?
What is your weakest area (or areas) in preaching?
How did the reading help you to see the way to fix that area?
How can the class or instructor help you in addressing your need?
3. Prepare a sermon according to the textbook and preach the sermon in your
congregation. Record your preaching on video and bring it with you to class.
Class Participation
1. Daily reflection notes—one page reflection answering three questions: “What
have I learned today?”;
“How will this influence my preaching?”;
“How does this change my perception about preaching?”
2. Review and discussion of the recorded sermons
3. Practical assignments and interaction in class
Post-Class
1.
2.
3.
4.

Preach eight sermons in your congregation.
Write a short reflection about your sermon the night before your preaching.
E-mail that reflection to the instructor.
Record the final sermon on video and mail it to the instructor.

Evaluation
Pre-class assignments—35%
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Class participation—20%
Post-Class—45%
Grading
A—excellent work that demonstrates clear understanding and application of the
material and concepts covered in class and in reading; presentations are well written; the
student engages the material critically and demonstrates personal growth
B—good work that demonstrates solid understanding of the material covered
through the course; shows some personal growth; presentations are clear
C—average work that simply satisfies course requirements; the focus is not
always clear; presentation needs improvement; and the work does not always cover all
the requirements of the assignments
D—poor work that shows lack of effort; the work fails to address the
requirements of the class or assignments
F—unacceptable work; the work was not submitted and no reason was given
about the failure to submit the work on time.
Course Schedule
Day 1—Foundations—Introduction (personal introductions, course design,
purposes, and expectations)
Theology of preaching (ecclesiology, the nature of preaching, the Bible)
A Preacher (character, requirements, expectations, personal life)
Day 2—Preacher’s work—Understanding the Text (Bible study, exegesis, and
interpretation)
Day 3—Preacher’s work—Understanding the Audience (principles of
communication)
Day 4—Preacher’s work—Understanding the Process (building the bridge
between the text and audience, contextualization)
Day 5—Preacher’s work—Preaching Time (sermon delivery and the need for
regular reflection)
Preaching as spiritual formation
Conclusion and post-class directions
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APPENDIX B
NORTH CAUCASUS BIBLE INSTITUTE SYLLABUS (RUSSIAN
TRANSLATION)
Северо-Кавказский Библейский Институт
ПЛАН ЛЕКЦИЙ
Курс: Гомилетика
Специализация: Магистр пасторского богословия
Даты курса: 7-11 декабря, 2009
Понедельник-пятница 8:00-17:00, с перерывом на обед (12-13)
Преподаватель: Виталий Бак; vitaliy.bak@asburyseminary.edu
Описание курса
Настоящий курс гомилетики поможет студентам улучшить построение и
изложение своих проповедей, расширить свои теоретические познания и практику
проповеди, сформировать и выразить свое богословие проповеди и воплотить
теоретические принципы гомилетики в свою практику проповеди. Три сферы
подготовки и изложения проповеди особенно важны в достижении интеграции
теории и практики. Богословие проповеди, объясняющее что происходит в момент
проповеди—это первая сфера. Некоторые богословские вопросы обсуждаемые в
курсе включают следующие аспекты: Какова цель проповеди? Каково библейское
понимание проповеди? Что такое проповедь?
Вторая сфера подготовки и изложения проповеди относится к серьезной
экзегетической работе над библейским текстом, выраженной в хорошем
понимании идеи текста. Как проповедник избирает и изучает библейский текст,
чтобы найти экзегетическую идею? Как проповедник формирует из этой
экзегетической идеи идею проповеди? Каким образом идея проповеди влияет на
форму проповеди для достижения цели проповеди?
Третья область подготовки и изложения проповеди относится к процессу
коммуникации или передачи мысли древнего текста современным слушателям.
Данный процесс требует хорошего знания аудитории и принципов коммуникации и
контекстуализации. Каким образом проповедник использует библейскую идею и
как он может показать актуальность библейского текста для современной
аудитории? Как проповедник может помочь общине применить библейскую
истину?
Подобное ударение на воплощении гомилетической теории в практику
проповеди накладывает конкретную стратегию в преподавании—подача и
объяснение теории чередуется с набором практических заданий и упражнений
чтобы помочь студентам в большем практическом использовании их знаний и
навыков.
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Цель курса
Цель этого курса заключается в том чтобы помочь студентам научиться
большей эффективности в передвижении от текста к проповеди и интеграции этих
знаний и навыков в постоянную практику проповеди.
Литература
Обязательное чтение
1. Книга Давида Брауна Преобразующая Проповедь —это главный учебник
для курса. Каждый студент должен прочитать всю книгу до начала класса.
2. Кроме этого, нужно прочитать несколько статей и отрывков до начала
курса:
o Перевод статьи Энди Стэнли Моя формула проповеди (Stanley, Andy. “My
Formula for Preaching.” Rev! September/October 2006: 74-80.)
o Статью М. Харриса Особенности русской баптистской проповеди (Toward
an Understanding of Russian Baptist Preaching 1996. 21 Feb. 2009
<http://www.cvi2.org/pages/harris/>. )
o Отрывки из книги Поля Сопера Основы искусства речи (Paul Soper, Basic
Public Speaking. Прочитайте из этой книги следующие страницы: 1-69 и 102130 страницы.)
3. Отрывки текстов или произведения следующих русских классиков
(прочитать все произведения, из последнего прочитайте примерно 30 страниц):
 Ф. Достоевский. Мальчик у Христа на елке (на
http://az.lib.ru/d/dostoewskij_ f_m/text_0540.shtml)
 Л. Толстой. Много ли человеку земли нужно (на http://www.
kulichki.com/inkwell/text/hudlit/classic/ tolstoj/zemlja.htm)
 Н. Некрасов. Несжатая полоса. (на http://www.litera.ru/stixiya/authors/
nekrasov/pozdnyaya-osen-grachi.html)
 А. Пушкин. Зимнее утро. (на
http://www.litera.ru/stixiya/authors/pushkin/ moroz-i-solnce.html)
 М. Лермонтов. Ветка Палестины. (на
http://www.litera.ru/stixiya/authors/ lermontov.html)
 С. Есенин. Береза. (на http://www.litera.ru/stixiya/authors/
esenin/belaya-bereza-pod.html)
 Б. Пастернак. Рождественская звезда. (на http://smbr.ru/hl/rz.htm)
 Л. Филатов. Про Федота-стрельца. (на http://www.lib.ru/ANEKDOTY/
fedot.txt)
Дополнительное чтение
В дополнение к обязательному чтению, студенты могут пользоваться
следующими материалами, которые доступны бесплатно в интернете:
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Учебники по гомилетике и проповеди (на сайте
http://www.blagovestnik.org/):
Дж. Брага. Как подготовить библейскую проповедь
Каргель. Проповеди
И.С. Проханов. Краткое учение о проповеди
Х. Робинсон. Библейская проповедь
Дж. Стотт. Портрет проповедника
Риторика, коммуникация и изложение речи:
Аристотель. Риторика (на http://lib.ru/POEEAST/ARISTOTEL/ritoriki.txt )
Августин. О христианском учении (на
http://www.krotov.info/library/01_a/avg/ustin_004.htm )
Г. Леммерман. Учебник риторики (PDF-файл в интернете; задайте поиск
книги в интернете или попробуйте найти в библиотеке)
Платон. Горгий. (на http://lib.ru/POEEAST/PLATO/dialogi.txt )
Платон. Федр. (на http://lib.ru/POEEAST/PLATO/dialogi.txt )
Л. Соловьева. Говори свободно: создавая совершенный голос (DjVU-файл в
интернете; задайте поиск книги в интернете или попробуйте найти в
библиотеке)
П. Сопер. Основы искусства речи (на
http://www.krotov.info/lib_sec/18_s/sop/er_00.htm )
Тацит. Диалог об ораторах (на http://www.krotov.info/acts/02/01/tacit_16.htm )
А. Волков. Курс русской риторики (на
http://www.krotov.info/libr_min/v/vol/kov_01.html )
Задания
До начала курса
1. Прочитать тексты из раздела “Обязательное чтение”
2. Написать отчет о прочитанной литературе, в котором студент критически
осмысливает тексты. Этот отчет должен содержать личные замечания
студента о своих нуждах и слабостях в процессе подготовки и изложения
проповеди. Работа должна быть от трех до пяти страниц печатного текста и
отвечать на следующие вопросы:
Каким образом данная книга/статья повлияла на вас или противостояла
вашим убеждениям?
Какова ваша самая слабая часть (или части) в проповеди?
Каким образом чтение литературы помогло вам увидеть возможные
способы исправления вашей слабой части проповеди?
Каким образом класс или преподаватель может помочь вам в
преодолении вашей слабой части проповеди?
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3. Приготовить проповедь согласно требований учебника и произнести эту
проповедь в церкви студента. Записать эту проповедь на видео и принести с
собой для работы в классе.
Работа в классе
1. Ежедневные размышления – в конце каждого дня написать одну страницу
заметок и размышлений, отвечающих на три вопроса:
“Чему я научился сегодня?”
“Как это повлияет на мою проповедь?”
“Каким образом это изменяет мои представления о проповеди?”
2. Обзор и обсуждение видео-проповедей студентов
3. Практические задания и упражнения в классе
После классного времени
1. Произнести восемь проповедей в церкви студента
2. Написать короткое размышление/наблюдение о вашей проповеди за один
день до произнесения проповеди в вашей церкви
3. Отослать преподавателю это размышление/наблюдение по электронной
почте
4. Записать последнюю (восьмую) проповедь на видео и отослать ее
преподавателю
Составляющие оценки за курс
Задания до начала курса—35%
Работа в классе—20%
Задания после классного времени—45%
Шкала оценок
А—отличная работа, демонстрирующая четкое понимание и применение
материала и концепций обсуждаемых в классе и литературе; все работы хорошо
написаны (грамматика и стиль); студент обсуждает материал критически и
справедливо; студент демонстрирует личный рост в процессе всего курса.
В—хорошая работа, демонстрирующая хорошее понимание курсового
материала; студент демонстрирует некоторый личный рост; все работы написаны
ясно.
С—посредственная работа, которая просто отвечает основным требованиям
курса; работа иногда расплывчата и не ясна; презентации (и работы и проповеди)
требуют улучшения и доработки; работы не всегда отвечают всем требованиям
задания.
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D—слабая работа, показывающая отсутствие всяких усилий; работа не
адресует требований класса или заданий.
F—неудовлетворительная работа; задания не сданы и никакого объяснения
не дано о причине отсутствия своевременной сдачи работы.
Расписание курса
День 1—Основы
o Введение (личное знакомство, особенности курса, цели и требования)
o Богословие проповеди (аспекты экклесиологии, сущность проповеди,
Библия)
o Проповедник (внутренние качества, требования, ожидания окружающих,
личная жизнь)
День 2—Труд проповедника
o Понимание текста (изучение Библии, экзегетика и истолкование)
День 3—Труд проповедника
o Понимание слушателей (принципы коммуникации)
День 4—Труд проповедника
o Понимание процесса (построение моста между текстом и слушателями,
контекстуализация)
День 5—Труд проповедника
o Проповедь (изложение проповеди и необходимость постоянного
размышления/наблюдения)
o Проповедь как процесс духовного формирования
o Заключения и указания для заданий после класса
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APPENDIX C
HOMILETICAL THEORY AND PRACTICE PRE-TRAINING
QUESTIONNAIRE
In order to assure anonymity, please follow the following guidelines to create your
personal code:
1. Write the first letter of your first name in the first cell of the grid below.
2. Write the last four digits of your telephone number in the four remaining cells
of the grid.

Remember this code and use consistently when submitting your assignments and
questionnaires.
Questionnaire
Please respond to the following questions thinking about your understanding of
the nature of preaching from your previous studies of homiletics and your practice of
preaching. Please circle the number on the right that corresponds best to your view with 5
meaning strongly agree, 4—agree, 3—neither agree nor disagree, 2—disagree, 1—
strongly disagree.
Theology of preaching
1. I believe that every preacher should have a conviction to be
called by God for the ministry of preaching.
2. Every preacher should have the gift of the Holy Spirit for
preaching.
3. In my church any Christian with strong Christian values can be
asked to preach.
4. God speaks through a preacher.
5. Only through the ordination to the pastoral ministry a preacher
is authorized to preach.

54321
54321
54321
54321
54321

Preacher and the audience
6. Expositional sermon is the best way to present the biblical
teaching and to show the audience how it applies to them at the
same time.

54321
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7. A preacher is simply one of the members of his church no
different than the rest of the congregation.
8. The most important thing in the worship service is to have as
great of the performance of all the participants as possible, even
perhaps hiring the professionals to achieve the best results.
9. It is very important for a preacher to understand the audience so
that through relating to their needs a sermon can have a greater
impact on the listeners.
10. The most important thing in the worship service is to have as
much congregational participation as possible even if the
quality of the performance suffers.
11. Intimate knowledge of the congregation and spiritual relation to
the people is more important than professionalism in sermon
presentation.

54321
54321
54321
54321

54321

Spiritual formation of the preacher
12. Every preacher must have a higher spiritual maturity level than
the members of the audience.
13. The character and integrity of the preacher influence the
sermon.
14. I begin every day with prayer and Bible reading.
15. I have a plan to grow deeper in my relationships with God and
other Christians and I follow that plan.

54321
54321
54321
54321

Sermon preparation
16. Every time I begin preparing my sermon I start with prayer
even when I know what my sermon needs to be about and the
text that I will preach from.
17. Preparing my sermons, I am always aware that the Holy Spirit
guides me in sermon preparation and I actively seek his help.
18. I spend significant amount of time for the exegetical analysis of
the text every time I need to preach.
19. I have good preparation in the area of biblical exegesis and
hermeneutics.
20. I always do solid exegetical analysis of the text to make sure
that my sermon is in line with the biblical teaching.
21. I carefully consider the context and the genre of my sermon text
for all my sermons.
22. After exegeting the text, I carefully reflect on how that text can
best be offered to my congregation.
23. I carefully plan the structure of my sermon having in mind the
needs of my congregation.
24. I know how to make sermon introductions that arouse people’s

54321
54321
54321
54321
54321
54321
54321
54321
54321
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interest.
25. I consistently use appropriate illustrations that explain the
biblical text and strengthen my sermons.
26. I work purposefully on the applications for my sermons so that
they are simple, easy to follow, and redemptive rather than
legalistic.
27. I spend enough time to build my conclusions to provide a
summary and purposeful conclusion to the message.
28. I strive to achieve climax, compelling exhortation, and
inspiration for all my sermon conclusions.

54321
54321
54321
54321

Sermon delivery
29. I am confident in my abilities to speak before my congregation
or any gathering in which I can proclaim the gospel.
30. I always establish good contact with my audience when I
preach.
31. I know how to avoid the use of unnecessary gestures and words
that weaken my speech, and I always control my sermon
delivery.
32. I am confident in preaching in a variety of circumstances,
including preaching in weddings and funeral services, church
calendar services, evangelistic services, and services in other
nontraditional settings.

54321
54321
54321

54321

Evaluation and audience feedback
33. My audience gives me positive feedback about my preaching.
34. People who listen to my sermons always criticize my sermons.
35. I regularly ask for feedback from my audience.
36. I regularly record my sermons and review them.

54321
54321
54321
54321

Contextual Questionnaire
1. Your age ______
2. You have been a Christian for:
20-15 years

15-10 years

10-5 years

5-2 years

10-5 years

5-2 years

3. You have been preaching for:
20-15 years

15-10 years

4. Your primary responsibility in ministry is:
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Senior pastor in church
Lay preacher

Associate pastor

Youth minister

Other

Deacon and preacher

Mission or parachurch ministry

Specify if other ___________________________

5. How often do you preach:
Less than once a month
Once a week

Once a month

Twice a month

More than once a week

6. Your education level:
High school and Bible college

associate degree and Bible college

Bachelor’s degree and Bible college master’s degree and Bible college
7. The church pays you an adequate salary, and you do not need to work outside the
church.
– Yes
-- No

Bak 158
APPENDIX D
HOMILETICAL THEORY AND PRACTICE PRE-TRAINING
QUESTIONNAIRE (RUSSIAN TRANSLATION)
Гомилетическая Теория и Практика Проповеди (Предкурсовая анкета)
Для того чтобы установить анонимность заполнителя, пожалуйста, следуйте
следующему правилу для создания личного кода:
1. Напишите первую букву Вашего имени в первой клетке таблички.
2. Напишите четыре последних цифры Вашего телефоного номера в
остальных четырех клетках таблички.

Запомните этот код и используйте его постоянно при сдаче своих заданий и анкет.
Анкета
Пожалуйста ответьте на следующие вопросы размышляя о своем понимании
сути проповеди исходя из Вашего предыдущего изучения гомилетики и Вашего
опыта проповеди. Пометьте кружочком номер справа более всего
соответствующий Вашей точке зрения, при этом цифра 5 означает твердо согласен,
4—согласен, 3—согласен и несогласен, 2—не согласен, 1—твердо не согласен.
Богословие проповеди
1. Я считаю что каждый проповедник должен иметь твердое
убеждение в Божьем призвании к служению проповеди.
2. Каждый проповедник должен иметь дар Святого Духа к
проповеди.
3. В моей церкви любой христианин придерживающийся
христианских ценностей может проповедовать.
4. Бог говорит через проповедника.
5. Изъяснительная проповедь – это наилучший способ
представить библейское учение и в то же время показать
слушателям как оно (учение) относится к ним.
6. Проповедник это просто один из членов своей церкви
ничем не отличающийся от других членов церкви.
7. Для проповедника очень важно понимать своих

54321
54321
54321
54321
54321
54321
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слушателей, чтобы через понимание их нужд проповедь
могла иметь большее влияние на слушателей.
8. Личное знакомство с общиной и духовное породнение с
людьми важнее профессионализма в презентации
проповеди.
9. Каждый проповедник должен иметь более высокий уровень
духовной зрелости чем слушатели.
10. Приверженность к христианским ценностям и честность
проповедника влияют на проповедь.

54321
54321
54321
54321

Подготовка и произнесение проповеди
11. Я начинаю каждый день с молитвы и чтения Библии.
12. У меня есть конкретный план как возрасти к более
глубокой связи с Богом и другими христианами и я следую
этому плану.
13. Всякий раз когда я начинаю готовиться к проповеди, я
начинаю с молитвы даже тогда, когда я знаю, что я должен
сказать в проповеди и какой текст избрать для проповеди.
14. Подготавливая свои проповеди, я всегда понимаю, что Дух
Святой руководит мною в подготовке к проповеди и я
всегда активно ищу Его помощи.
15. Я провожу значительное количество времени для
экзегетическо-го анализа текста для каждой проповеди.
16. Я получил хорошую подготовку в области библейской
экзегетики и герменевтики.
17. Я всегда провожу серьезный экзегетический анализ текста,
чтобы удостовериться что моя проповедь не противоречит
библейскому учению.
18. Я внимательно учитываю контекст и жанр текста для всех
моих проповедей.
19. После экзегезы текста, я вдумчиво размышляю о том как
этот текст лучше всего представить моей общине.
20. Я внимательно планирую структуру своей проповеди,
принимая во внимание нужды моей общины.
21. Я знаю как создавать такие вступления в проповедь,
которые вызывают интерес у слушателей.
22. Я постоянно использую уместные иллюстрации и примеры,
которые объясняют библейский текст и усиливают мои
проповеди.
23. Я целенаправленно работаю над применением в моих
проповедях, чтобы представить простые, легкие для
выполнения и исполненные благодати (не легалистские)
применения.

54321
54321

54321
54321

54321
54321
54321
54321
54321
54321
54321
54321
54321
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24. Я провожу достаточно времени для построения заключений
чтобы предложить выводы и целенаправленное заключение
проповеди.
25. Я стремлюсь к достижению пика, убедительного
наставления и вдохновения в заключении всех моих
проповедей.
26. Я уверен в своих способностях говорить перед моей
общиной или перед любым собранием, в котором я могу
провозглашать Евангелие.
27. Я всегда устанавливаю хороший контакт со своими
слушателями во время проведи.
28. Я знаю как избегать употребления ненужных жестов и
слов, которые ослабляют мою речь. Я всегда контролирую
произнесение своей проповеди.
29. Я уверенно проповедую в различных обстоятельствах,
включая проповеди на бракосочетаниях и похоронах,
различные церковные праздники, евангелизационные
собрания и служения в нетрадиционных обстоятельствах.
30. Мои слушатели всегда дают мне положительную оценку о
моих проповедях.
31. Я постоянно спрашиваю о том как мои слушатели
воспринимают мои проповеди.
32. Я регулярно записываю свои проповеди и анализирую их.

54321
54321
54321
54321
54321
54321
54321
54321
54321

Контекстуальный вопросник
1. Ваш возраст ______
2. Вы были христианином:
20-15 лет

15-10 лет

10-5 лет

5-2 лет

15-10 лет

10-5 лет

5-2 лет

3. Вы проповедуете:
20-15 лет

4. Ваша главная ответственность в служении:
Ответственный пастор
Проповедник

Помощник пастора

Молодежный руководитель

Диакон и проповедник
Сотрудник миссии или

пара церковной организации
Другое

Если Другое, уточните ___________________________
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5. Как часто Вы проповедуете:
Реже одного раза в месяц

Ежемесячно

Дважды в месяц

Раз в неделю

Чаще чем раз в неделю

6. Ваш уровень образования:
Средняя школа и библейский колледж (4 г) Техникум и библейский колледж (4)
Бакалавр и библейский колледж (4 г)

Магистр и библейский колледж (4 г)

7. Церковь взяла Вас на содержание и платит достаточно, так что Вам не
нужно работать вне церкви.
– Да
-- Нет
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APPENDIX E
HOMILETICAL THEORY AND PRACTICE POST-TRAINING
QUESTIONNAIRE
In order to assure anonymity, please follow the following guidelines to create your
personal code:
1. Write the first letter of your first name in the first cell of the grid below.
2. Write the last four digits of your telephone number in the four remaining cells
of the grid.

Remember this code and use consistently when submitting your assignments and
questionnaires.
Questionnaire
Please respond to the following questions thinking about your understanding of
the nature of preaching from your previous studies of homiletics and your practice of
preaching. Please circle the number on the right that corresponds best to your view with 5
meaning strongly agree, 4—agree, 3—neither agree nor disagree, 2—disagree, 1—
strongly disagree.
Theology of preaching
1. I believe that every preacher should have a conviction to be
called by God for the ministry of preaching.
2. Every preacher should have the gift of the Holy Spirit for
preaching.
3. In my church any Christian with strong Christian values can be
asked to preach.
4. God speaks through a preacher.
5. Only through the ordination to the pastoral ministry a preacher
is authorized to preach.

54321
54321
54321
54321
54321
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Preacher and the audience
6. Expositional sermon is the best way to present the biblical
teaching and to show the audience how it applies to them at the
same time.
7. A preacher is simply one of the members of his church no
different than the rest of the congregation.
8. The most important thing in the worship service is to have as
great of the performance of all the participants as possible, even
perhaps hiring the professionals to achieve the best results.
9. It is very important for a preacher to understand the audience so
that through relating to their needs a sermon can have a greater
impact on the listeners.
10. The most important thing in the worship service is to have as
much congregational participation as possible even if the
quality of the performance suffers.
11. Intimate knowledge of the congregation and spiritual relation to
the people is more important than professionalism in sermon
presentation.

54321
54321
54321
54321
54321

54321

Spiritual formation of the preacher
12. Every preacher must have a higher spiritual maturity level than
the members of the audience.
13. The character and integrity of the preacher influence the
sermon.
14. I begin every day with prayer and Bible reading.
15. I have a plan to grow deeper in my relationships with God and
other Christians and I follow that plan.

54321
54321
54321
54321

Sermon preparation
16. Every time I begin preparing my sermon I start with prayer
even when I know what my sermon needs to be about and the
text that I will preach from.
17. Preparing my sermons, I am always aware that the Holy Spirit
guides me in sermon preparation and I actively seek his help.
18. I spend significant amount of time for the exegetical analysis of
the text every time I need to preach.
19. I have good preparation in the area of biblical exegesis and
hermeneutics.
20. I always do solid exegetical analysis of the text to make sure
that my sermon is in line with the biblical teaching.
21. I carefully consider the context and the genre of my sermon text
for all my sermons.

54321
54321
54321
54321
54321
54321
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22. After exegeting the text, I carefully reflect on how that text can
best be offered to my congregation.
23. I carefully plan the structure of my sermon having in mind the
needs of my congregation.
24. I know how to make sermon introductions that arouse people’s
interest.
25. I consistently use appropriate illustrations that explain the
biblical text and strengthen my sermons.
26. I work purposefully on the applications for my sermons so that
they are simple, easy to follow, and redemptive rather than
legalistic.
27. I spend enough time to build my conclusions to provide a
summary and purposeful conclusion to the message.
28. I strive to achieve climax, compelling exhortation, and
inspiration for all my sermon conclusions.

54321
54321
54321
54321
54321
54321
54321

Sermon delivery
29. I am confident in my abilities to speak before my congregation
or any gathering in which I can proclaim the gospel.
30. I always establish good contact with my audience when I
preach.
31. I know how to avoid the use of unnecessary gestures and words
that weaken my speech, and I always control my sermon
delivery.
32. I am confident in preaching in a variety of circumstances,
including preaching in weddings and funeral services, church
calendar services, evangelistic services, and services in other
nontraditional settings.

54321
54321
54321

54321

Evaluation and audience feedback
33. My audience gives me positive feedback about my preaching.
34. People who listen to my sermons always criticize my sermons.
35. I regularly ask for feedback from my audience.
36. I regularly record my sermons and review them.

54321
54321
54321
54321

Course Evaluation
37. I have learned much new material from the class.
38. After this class I am confident that I can preach better than
before the class.
39. The instructor was well prepared for the class.

54321
54321
54321

Bak 165
40. The class time and group discussions were most helpful in my
learning.
41. Reading assignments were the primary source of my learning.
42. My personal reflection was very important for my learning and
I had enough time to process information.
43. I am convinced that I need to do an extensive exegetical
analysis every time I prepare a sermon.
44. I know how to understand the meaning of the ancient text and
relate it to my contemporary audience.
45. I have learned well how to build a sermon and I will use this
knowledge in my ministry.

54321
54321
54321
54321
54321
54321

Contextual Questionnaire
1. Your age ______
2. You have been a Christian for:
20-15 years

15-10 years

10-5 years

5-2 years

10-5 years

5-2 years

3. You have been preaching for:
20-15 years

15-10 years

4. Your primary responsibility in ministry is:
Senior pastor in church
Lay preacher

Associate pastor

Youth minister

Other

Deacon and preacher

Mission or parachurch ministry

Specify if other ___________________________

5. How often do you preach:
Less than once a month
Once a week

Once a month

Twice a month

More than once a week

6. Your education level:
High school and Bible college

associate degree and Bible college

Bachelor’s degree and Bible college

master’s degree and Bible college

7. The church pays you an adequate salary and you do not need to work outside the
church.
– Yes
-- No
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APPENDIX F
HOMILETICAL THEORY AND PRACTICE POST-TRAINING
QUESTIONNAIRE (RUSSIAN TRANSLATION)
Гомилетическая Теория и Практика Проповеди (Послекурсовая анкета)
Для того чтобы установить анонимность заполнителя, пожалуйста, следуйте
следующему правилу для создания личного кода:
3. Напишите первую букву Вашего имени в первой клетке таблички.
4. Напишите четыре последних цифры Вашего телефоного номера в
остальных четырех клетках таблички.

Запомните этот код и используйте его постоянно при сдаче своих заданий и анкет.
Анкета
Пожалуйста ответьте на следующие вопросы размышляя о своем понимании
сути проповеди исходя из Вашего предыдущего изучения гомилетики и Вашего
опыта проповеди. Пометьте кружочком номер справа более всего
соответствующий Вашей точке зрения, при этом цифра 5 означает твердо согласен,
4—согласен, 3—согласен и несогласен, 2—не согласен, 1—твердо не согласен.
Богословие проповеди
1. Я считаю что каждый проповедник должен иметь твердое
убеждение в Божьем призвании к служению проповеди.
2. Каждый проповедник должен иметь дар Святого Духа к
проповеди.
3. В моей церкви любой христианин придерживающийся
христианских ценностей может проповедовать.
4. Бог говорит через проповедника.
5. Изъяснительная проповедь—это наилучший способ
представить библейское учение и в то же время показать
слушателям как оно (учение) относится к ним.
6. Проповедник это просто один из членов своей церкви
ничем не отличающийся от других членов церкви.
7. Для проповедника очень важно понимать своих

54321
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54321
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слушателей, чтобы через понимание их нужд проповедь
могла иметь большее влияние на слушателей.
8. Личное знакомство с общиной и духовное породнение с
людьми важнее профессионализма в презентации
проповеди.
9. Каждый проповедник должен иметь более высокий уровень
духовной зрелости чем слушатели.
10. Приверженность к христианским ценностям и честность
проповедника влияют на проповедь.

54321
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54321
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Подготовка и произнесение проповеди
11. Я начинаю каждый день с молитвы и чтения Библии.
12. У меня есть конкретный план как возрасти к более
глубокой связи с Богом и другими христианами и я следую
этому плану.
13. Всякий раз когда я начинаю готовиться к проповеди, я
начинаю с молитвы даже тогда, когда я знаю, что я должен
сказать в проповеди и какой текст избрать для проповеди.
14. Подготавливая свои проповеди, я всегда понимаю, что Дух
Святой руководит мною в подготовке к проповеди и я
всегда активно ищу Его помощи.
15. Я провожу значительное количество времени для
экзегетическо-го анализа текста для каждой проповеди.
16. Я получил хорошую подготовку в области библейской
экзегетики и герменевтики.
17. Я всегда провожу серьезный экзегетический анализ текста,
чтобы удостовериться что моя проповедь не противоречит
библейскому учению.
18. Я внимательно учитываю контекст и жанр текста для всех
моих проповедей.
19. После экзегезы текста, я вдумчиво размышляю о том как
этот текст лучше всего представить моей общине.
20. Я внимательно планирую структуру своей проповеди,
принимая во внимание нужды моей общины.
21. Я знаю как создавать такие вступления в проповедь,
которые вызывают интерес у слушателей.
22. Я постоянно использую уместные иллюстрации и примеры,
которые объясняют библейский текст и усиливают мои
проповеди.
23. Я целенаправленно работаю над применением в моих
проповедях, чтобы представить простые, легкие для
выполнения и исполненные благодати (не легалистские)
применения.
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24. Я провожу достаточно времени для построения заключений
чтобы предложить выводы и целенаправленное заключение
проповеди.
25. Я стремлюсь к достижению пика, убедительного
наставления и вдохновения в заключении всех моих
проповедей.
26. Я уверен в своих способностях говорить перед моей
общиной или перед любым собранием, в котором я могу
провозглашать Евангелие.
27. Я всегда устанавливаю хороший контакт со своими
слушателями во время проведи.
28. Я знаю как избегать употребления ненужных жестов и
слов, которые ослабляют мою речь. Я всегда контролирую
произнесение своей проповеди.
29. Я уверенно проповедую в различных обстоятельствах,
включая проповеди на бракосочетаниях и похоронах,
различные церковные праздники, евангелизационные
собрания и служения в нетрадиционных обстоятельствах.
30. Мои слушатели всегда дают мне положительную оценку о
моих проповедях.
31. Я постоянно спрашиваю о том как мои слушатели
воспринимают мои проповеди.
32. Я регулярно записываю свои проповеди и анализирую их.
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Оценка курса
33. Я узнал много нового материала из курса.
34. После этого курса я уверен, что могу проповедовать лучше
чем прежде (до класса).
35. Преподаватель хорошо подготовился к курсу.
36. Классное время и групповое обсуждение были самыми
полезными в моих познаниях.
37. Задания для чтения стали главным источником моих
познаний.
38. Мои личные размышления были очень важными для
углубления моих познаний и у меня было достаточно
времени для “переваривания” информации.
39. Я убежден, что мне всегда нужно проводить серьезный
экзегетический анализ всякий раз когда я готовлюсь к
проповеди.
40. Я знаю как достичь понимания древнего текста и
доходчиво объяснить его моим современникам.
41. Я хорошо научился принципам построения проповеди и
буду использовать это знание в своем служении.
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Контекстуальный вопросник
1. Ваш возраст ______
2. Вы были христианином:
20-15 лет

15-10 лет

10-5 лет

5-2 лет

15-10 лет

10-5 лет

5-2 лет

3. Вы проповедуете:
20-15 лет

4. Ваша главная ответственность в служении:
Ответственный пастор
Проповедник

Помощник пастора

Молодежный руководитель

Диакон и проповедник
Сотрудник миссии или

пара церковной организации
Другое

Если Другое, уточните ___________________________

5. Как часто Вы проповедуете:
Реже одного раза в месяц

Ежемесячно

Дважды в месяц

Раз в неделю

Чаще чем раз в неделю

6. Ваш уровень образования:
Средняя школа и библейский колледж (4 г) Техникум и библейский колледж (4)
Бакалавр и библейский колледж (4 г)

Магистр и библейский колледж (4 г)

7. Церковь взяла Вас на содержание и платит достаточно, так что Вам не
нужно работать вне церкви.
– Да
-- Нет
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APPENDIX G
REFLECTIVE JOURNALS
Journal 1
Write Your Code:

Congratulations on completing your sermon for tomorrow’s preaching! Think back to
trace all your steps in order to create this sermon. In one paragraph or two, reflect how
have you decided to select the sermon text. You may also describe how you used to do
that.
Thank you.

Journal 2
Write Your Code:

Congratulations on completing your sermon for tomorrow’s preaching! Think back to
trace all your steps in order to create this sermon. In one paragraph or two, reflect how
have you done the exegetical analysis of the text. You may also describe how you used to
do that.
Thank you.
Journal 3
Write Your Code:

Congratulations on completing your sermon for tomorrow’s preaching! Think back to
trace all your steps in order to create this sermon. In one paragraph or two, reflect on how
have you done the theological interpretation of the text. You may also describe how you
used to do that.
Thank you.
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Journal 4
Write Your Code:

Congratulations on completing your sermon for tomorrow’s preaching! Think back to
trace all your steps in order to create this sermon. In one paragraph or two, reflect on how
do you want to address your audience through the use of your specific text. You may also
describe how you used to do that.
Thank you.

Journal 5
Write Your Code:

Congratulations on completing your sermon for tomorrow’s preaching! Think back to
trace all your steps in order to create this sermon. In one paragraph or two, reflect on how
you understand the Holy Spirit’s work through your preaching and what you pray God
will do tomorrow. You may also describe how you used to do that.
Thank you.

Journal 6
Write Your Code:

Congratulations on completing your sermon for tomorrow’s preaching! Think back to
trace all your steps in order to create this sermon. In one paragraph or two, reflect on your
understanding of the process of communication and how you plan to use this
understanding in your preaching tomorrow. You may also describe how you used your
understanding of communication before class.
Thank you.
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Journal 7
Write Your Code:

Congratulations on completing your sermon for tomorrow’s preaching! Think back to
trace all your steps in order to create this sermon. In one paragraph or two, reflect on how
have you arrived to form the focus of your sermon and how will you keep it consistent in
your sermon tomorrow. You may also describe how you used to do that.
Thank you.

Journal 8
Write Your Code:

Congratulations on completing your sermon for tomorrow’s preaching! Think back to
trace all your steps in order to create this sermon. In one paragraph or two, reflect on how
you know that your sermon reaches people and how you measure and receive feedback
from your audience. You may also describe how you used to do that.
Thank you.
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APPENDIX H
REFLECTIVE JOURNALS (RUSSIAN TRANSLATION)
Журналы рассуждений
Журнал 1
Напишите свой код:

Поздравляю с завершением проповеди для завтрашнего служения! Мысленно
вернитесь назад и проследите все свои шаги для создания этой проповеди. В одном
или двух абзацах отразите (поразмышляйте) как Вы решили избрать текст для
проповеди. Вы также можете описать как Вы раньше это делали и есть ли
изменения.
Спасибо.

Журнал 2
Напишите свой код:

Поздравляю с завершением проповеди для завтрашнего служения! Мысленно
вернитесь назад и проследите все свои шаги для создания этой проповеди. В одном
или двух абзацах отразите (поразмышляйте) как Вы делали экзегетический
анализ текста. Вы также можете описать как Вы раньше это делали и есть ли
изменения.
Спасибо.
Журнал 3
Напишите свой код:

Поздравляю с завершением проповеди для завтрашнего служения! Мысленно
вернитесь назад и проследите все свои шаги для создания этой проповеди. В одном
или двух абзацах отразите (поразмышляйте) как Вы сделали богословскую
интерпретацию текста. Вы также можете описать как Вы раньше это делали и
есть ли изменения.
Спасибо.
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Журнал 4
Напишите свой код:

Поздравляю с завершением проповеди для завтрашнего служения! Мысленно
вернитесь назад и проследите все свои шаги для создания этой проповеди. В одном
или двух абзацах отразите (поразмышляйте) как Вы хотите обратиться к
слушателям используя именно этот текст. Что Вы хотите им сказать через
именно этот текст. Вы также можете описать как Вы раньше это делали и есть ли
изменения.
Спасибо.

Журнал 5
Напишите свой код:

Поздравляю с завершением проповеди для завтрашнего служения! Мысленно
вернитесь назад и проследите все свои шаги для создания этой проповеди. В одном
или двух абзацах отразите (поразмышляйте) как Вы понимаете работу Духа
Святого через Вашу проповедь и что Вы хотите чтобы Бог совершил на
завтрашнем служении через Вашу проповедь. Вы также можете описать как Вы
раньше это делали и есть ли изменения.
Спасибо.

Журнал 6
Напишите свой код:

Поздравляю с завершением проповеди для завтрашнего служения! Мысленно
вернитесь назад и проследите все свои шаги для создания этой проповеди. В одном
или двух абзацах отразите (поразмышляйте) как Вы понимаете процесс
коммуникации (речи) и как Вы планируете использовать это понимание в своей
проповеди завтра. Вы также можете описать как Вы раньше это делали и есть ли
изменения.
Спасибо.
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Журнал 7
Напишите свой код:

Поздравляю с завершением проповеди для завтрашнего служения! Мысленно
вернитесь назад и проследите все свои шаги для создания этой проповеди. В одном
или двух абзацах отразите (поразмышляйте) как Вы пришли к формированию
фокуса своей проповеди и как Вы сохраните этот фокус постоянным в своей
завтрашней проповеди. Вы также можете описать как Вы раньше это делали и есть
ли изменения.
Спасибо.

Журнал 8
Напишите свой код:

Поздравляю с завершением проповеди для завтрашнего служения! Мысленно
вернитесь назад и проследите все свои шаги для создания этой проповеди. В одном
или двух абзацах отразите (поразмышляйте) как Вы понимаете что Ваша
проповедь достигла людей и как Вы измеряете и получаете восприятие (обратную
связь) Ваших слушателей. Вы также можете описать как Вы раньше это делали и
есть ли изменения.
Спасибо.
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APPENDIX I
SERMON EVALUATION FORM
SERMON EVALUATION FORM
Date:

Preacher:

Evaluator:

Text:
Thesis/Theme: The main point this sermon makes is...
Evaluate the sermon responding to the following criteria. Please circle the number on the right that corresponds best in
your evaluation of this sermon with 5 meaning excellent, 4 – good, 3 – average, 2 – below average, 1 – poor.

Please mark:
1. Sermon Structure and Design
Introduction
Raised interest
Introduced the theme
Main Body
Clear theme
Clear explanation
Clear language
Logical transitions
Consistent focus
Conclusion
Summary
Culmination of the message
Clear application / call to action or response
Supporting Material
Appropriate illustrations
Strategic location of supporting material

5
5

4
4

3
3

2
2

1
1

5
5
5
5
5

4
4
4
4
4

3
3
3
3
3

2
2
2
2
2

1
1
1
1
1

5
5
5

4
4
4

3
3
3

2
2
2

1
1
1

5
5

4
4

3
3

2
2

1
1

2. Exegesis
Sermon emphasizes the point of the text
Sermon explains the text
Context, genre, and other textual features are noticed
Sermon does not become a technical exegetical paper

5
5
5
5

4
4
4
4

3
3
3
3

2
2
2
2

1
1
1
1

3. Delivery
Voice
Gestures
Eye contact

5
5
5

4
4
4

3
3
3

2
2
2

1
1
1

4. Perception of the preacher
Perceived surrender to God’s authority
Felt Influence of the Holy Spirit
Community building attitude

5
5
5

4
4
4

3
3
3

2
2
2

1
1
1

Additional comments and observations:
Sermon strengths –
Suggestions for improvement –
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APPENDIX J
SERMON EVALUATION FORM (RUSSIAN TRANSLATION)
ФОРМА ОЦЕНКИ ПРОПОВЕДИ
Дата:
Проповедник:
Текст:
Тезис/Тема: Главная мысль проповеди …

Оценивающий:

Оцените проповедь по следующим критериям. Oбведите кружком номер справа, лучше всего соответствующий
вашей оценке этой проповеди, где 5 означает отлично, 4 – хорошо, 3 – посредственно, 2 – ниже среднего, 1 –
плохо.

Отметьте:
1. Структура и построение проповеди
Введение
Вызывает интерес
Подводит к теме
Основная часть
Четкая тема
Ясное объяснение
Ясный язык
Логические переходы
Постоянство фокуса проповеди
Заключение
Вывод
Кульминация проповеди
Четкое применение / призыв к действию
Вспомогательные материалы
Подходящие иллюстрации
Стратегическое расположение вспомогательных материалов

5
5

4
4

3
3

2
2

1
1

5
5
5
5
5

4
4
4
4
4

3
3
3
3
3

2
2
2
2
2

1
1
1
1
1

5
5
5

4
4
4

3
3
3

2
2
2

1
1
1

5
5

4
4

3
3

2
2

1
1

2. Экзегеза
Проповедь выделяет / подчеркивает смысл текста
Проповедь объясняет текст
Контекст, жанр и другие свойства тексты замечены
Проповедь не становится технической презентацией по экзегетике

5
5
5
5

4
4
4
4

3
3
3
3

2
2
2
2

1
1
1
1

3. Произнесение
Голос
Жесты
Глазной контакт

5
5
5

4
4
4

3
3
3

2
2
2

1
1
1

4. Впечатление от проповедника
Вероятное подчинение Божьей воле
Чувствуемое влияние Святого Духа
Проповедник показывает себя частью общины

5
5
5

4
4
4

3
3
3

2
2
2

1
1
1

Дополнительные комментарии и замечания:
Сильные стороны проповеди –
Возможности для улучшения проповеди –
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APPENDIX K
FULL DEMOGRAPHIC STATISTIC TABLE
#

Age

Christian
Experience
(in years)

Preaching
Experience
(in years)

Church
Function/
Ministry

Preaching
Frequency

Educational
Level

Salary

1

37

10-15

10-15

Deacon and
preacher

Less than
once a
month

MA+ Bible
Col3

Non-paid

2

45

5-10

5-10

Senior Pastor

Once a
week

MA+ Bible
Col

Paid

3

42

15-20

2-5

Senior Pastor

Once a
week

BA+ Bible
Col

Non-paid

4

31

15-20

5-10

Associate
Pastor

Once a
month

Bible Col

Non-paid

Twice a
month

Bible Col

Non-paid

5

44

15-20

10-15

Deacon,
preacher &
choir
conductor

6

31

10-15

10-15

Preacher

Once a
month

BA + Bible
Col

Non-paid

7

49

15-20

15-20

Senior Pastor

Twice a
month

Bible Col

Non-paid

8

46

15-20

15-20

Senior Pastor

More than
once a
week

BA + Bible
Col

Paid

9

29

10-15

5-10

Preacher

Once a
month

Associate +
Bible Col

Non-paid

10

28

15-20

5-10

Preacher &
Youth Leader4

Once a
week

MA + Bible
Col

Non-paid

11

45

5-10

5-10

Preacher

Once a
month

BA+ Bible
Col

Non-paid

12

39

10-15

10-15

Senior Pastor

More than
once a
week

Associate +
Bible Col

Non-paid

13

63

40

10-15

Senior Pastor

Twice a
week

Bible Col

Paid,
partly

14

30

15-20

10-15

Preacher

Twice a
month

Bible Col

Non-paid

3

The Bible college education is a three or four-year bachelor’s level educational program,
targeting specifically the areas of theology, ministry, and humanities (e.g., history, languages). NCBI offers
such a program accredited by a nongovernmental association of theological schools.
4

Youth leader is a designation that typically corresponds to the youth pastor designation in USA.
They generally have similar responsibilities and most often are not ordained. They almost never receive
remuneration for their ministry.

Bak 179

#

Age

Christian
Experience
(in years)

Preaching
Experience
(in years)

Church
Function/
Ministry

Preaching
Frequency

Educational
level

Salary

15

37

10-15

10-15

Preacher &
choir
conductor

Once a
month

MA+ Bible
Col

Non-paid

16

36

15-20

15-20

Deacon &
preacher

Once a
month

BA+ Bible
Col

Non-paid

17

34

15-20

10-15

Associate
Pastor

Once a
month

Bible Col

Non-paid

18

33

15-20

5-10

Deacon &
preacher

Once a
month

Bible Col

Non-paid

19

42

10-15

10-15

Preacher

Less than
once a
month

Bible Col

Non-paid

20

36

5-10

2-5

Preacher

Once a
month

BA+ Bible
Col

Non-paid

21

35

5-10

5-10

Youth Leader

Once a
week

BA+ Bible
Col

Non-paid

22

34

5-10

2-5

Preacher

Twice a
month

BA+ Bible
Col

Non-paid
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APPENDIX L
MEAN SCORES OF THE PRACTICE OF PREACHING IN PRE-TRAINING
QUESTIONNAIRE (N=22)
Practice of Preaching Questions

Baseline
(scale 1-5)

8. I begin every day with prayer and Bible reading.

4.04

9. I have a plan to grow deeper in my relationships with God and
other Christians and I follow that plan.

3.63

10. Every time I begin preparing my sermon I start with prayer even
when I know what my sermon needs to be about and the text that I
will preach from.

4.68

11. Preparing my sermons, I am always aware that the Holy Spirit
guides me in sermon preparation and I actively seek his help.

4.77

12. I spend significant amount of time for the exegetical analysis of the
text every time I need to preach.

3.59

13. I have good preparation in the area of biblical exegesis and
hermeneutics.

3.36

14. I always do solid exegetical analysis of the text to make sure that
my sermon is in line with biblical teaching.

3.86

15. I carefully consider the context and the genre of my sermon text for
all my sermons.

3.77

16. After exegeting the text, I carefully reflect on how that text can best
be offered to my congregation.

4.40

17. I carefully plan the structure of my sermon having in mind the
needs of my congregation.

4.18

18. I know how to make sermon introductions that arouse people’s
interest.

4.09

19. I consistently use appropriate illustrations that explain the biblical
text and strengthen my sermons.

3.95

20. I work purposefully on the applications for my sermons so that they
are simple, easy to follow, and redemptive rather than legalistic.

4.09

21. I spend enough time to build my conclusions to provide a summary
and purposeful conclusion to the message.

3.68

22. I strive to achieve climax, compelling exhortation, and inspiration
for all my sermon conclusions.

4.09

23. I am confident in my abilities to speak before my congregation or
any gathering in which I can proclaim the gospel.

3.90

24. I always establish good contact with my audience when I preach.

3.95

25. I know how to avoid the use of unnecessary gestures and words that
weaken my speech, and I always control my sermon delivery.

3.50
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Practice of Preaching Questions

Baseline
(scale 1-5)

26. I am confident in preaching in a variety of circumstances, including
preaching in weddings and funeral services, church calendar
services, evangelistic services, and services in other nontraditional
settings.

3.45

27. My audience gives me positive feedback about my preaching.

3.36

28. I regularly ask for feedback from my audience.

3.30

22. I regularly record my sermons and review them.

2.50
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APPENDIX M
COMPARISON OF THE MEAN SCORES OF THE PRACTICE OF PREACHING
IN PRE- AND POST-TRAINING QUESTIONNAIRES (N=22)
Pre-Training
Response
(scale 1-5)

PostTraining
Response

4.04

4.27

3.63

4.18

4.68

4.86

4.77

4.86

26. I spend significant amount of time for the exegetical analysis of
the text every time I need to preach.

3.59

4.18

27. I have good preparation in the area of biblical exegesis and
hermeneutics.

3.36

4.00

28. I always do solid exegetical analysis of the text to make sure that
my sermon is in line with biblical teaching.

3.86

4.32

29. I carefully consider the context and the genre of my sermon text
for all my sermons.

3.77

4.05

30. After exegeting the text, I carefully reflect on how that text can
best be offered to my congregation.

4.40

4.55

31. I carefully plan the structure of my sermon having in mind the
needs of my congregation.

4.18

4.27

32. I know how to make sermon introductions that arouse people’s
interest.

4.09

4.23

33. I consistently use appropriate illustrations that explain the
biblical text and strengthen my sermons.

3.95

4.05

34. I work purposefully on the applications for my sermons so that
they are simple, easy to follow, and redemptive rather than
legalistic.

4.09

4.32

35. I spend enough time to build my conclusions to provide a
summary and purposeful conclusion to the message.

3.68

4.18

36. I strive to achieve climax, compelling exhortation, and
inspiration for all my sermon conclusions.

4.09

4.45

37. I am confident in my abilities to speak before my congregation or
any gathering in which I can proclaim the gospel.

3.90

4.09

38. I always establish good contact with my audience when I preach.

3.95

3.91

39. I know how to avoid the use of unnecessary gestures and words
that weaken my speech, and I always control my sermon
delivery.

3.50

3.86

Practice of Preaching Questions
22. I begin every day with prayer and Bible reading.
23. I have a plan to grow deeper in my relationships with God and
other Christians and I follow that plan.
24. Every time I begin preparing my sermon I start with prayer even
when I know what my sermon needs to be about and the text that
I will preach from.
25. Preparing my sermons, I am always aware that the Holy Spirit
guides me in sermon preparation and I actively seek his help.
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Practice of Preaching Questions

Pre-Training
Response
(scale 1-5)

PostTraining
Response

40. I am confident in preaching in a variety of circumstances,
including preaching in weddings and funeral services, church
calendar services, evangelistic services, and services in other
nontraditional settings.

3.45

3.50

41. My audience gives me positive feedback about my preaching.

3.36

3.64

42. I regularly ask for feedback from my audience.

3.30

3.41

22. I regularly record my sermons and review them.

2.50

3.18
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